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The purpose of this study was to investigate the effectiveness of using the dictogloss

technique to teach grammar in case of active and passive voices of present simple tense in

statements. The subjects were 30 students of Mathayom 3 (Grade 9) at Phayuwittaya School,

Phayu, Sisaket. They

had low and medium English proficiency. The study lasted eight days

during the second semester of academic year 2003. The study instruments consisted of a gap-

filling passage used as the pre- and post-test and the dictogloss teaching technique. The data were

statistically analyzed by using Statistical Package for Social Sciences {(SPSS).

The results of this study indicated that dictogloss technique did not promote grammar

learning,
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This chapter

CHAPTER 1
INTRODUCTION

introduces the rationale, purpose of the study, significance of the study,

research question, hypothesis, expected outcomes, and definition of key term.

1.1 Rationale

English is widely used in human’s daily communication and as an instrument to gain

knowledge. Thus, students need to learn it meaningfully. To be able to communicate in proper

English, students neeq
Knowing grammar is
Many EFL / ESL stug

1 to learn all the language skills - listening, speaking, reading and writing.
one of the most important backgrounds for learners’ further skill practice.

lents are confused about the English grammar. This may make them unable

to communicate in proper English.

Teaching gr:

mar is one of the most important and necessary classroom activities. The

researcher tries to find the way 1o integrate grammatical drills and practice exercises which are

appropriate and effective for teaching English grammar to Thai students. Read (2002} believes

that dictogloss, a tec]

centred. It has inspir

ique in language teaching, may play this role because it is highly learner-

enthusiasm in those who have used it successfully for teaching English to

speakers other languages (TESOL).

The study
grammar through dic

present simple tense.

intended to investigate students’ learning achievement of English
ogloss exercises. The researcher focused on the active and passive voices of

It has been expected that the results of the study would answer whether or

not the dictogloss technique helps students learn English grammar.




1.2 Purpose of the Study

The purpose of the study was to investigate the effectiveness of grammar teaching by

using the dictogloss technique. The investigated structures were active and passive voices of

present simple tense in statements.

1.3 Significance of t

According to

he Study

Soonthornmanee (1999 : 128-133), the dictogloss technique integrates

listening, speaking and writing, which should be helpful for students who are poor in these

language skills. Therefore, students’ learning achievements through dictogloss teaching were

investigated to see if

appropriate teaching

the technique really worked. The result would help teachers select

echniques.

1.4 Research Question

The question of this study is : Is teaching grammar by using the dictogloss technique

helpful to second lan

1.5 Hypothesis

It is hypoth

second language gran

1.5 Definition of Te

Dictogloss t¢

puage grammar learning?

esized that teaching grammar by using the dictogloss technique is helpful to

nmar learning.

>chnique is a technique to teach students to develop their grammatical

competence by listening to a dictation and developing a paragraph in groups, based on the notes

taken from the dictat

on by each group member.




The review @
problems in grammar

third part concerns the

CHAPTER 2

REVIEW OF THE LITERATURE

f the related literature is divided into four parts. The first part concerns
teaching and learning; the second discusses active and passive voices; the

forms and functions of present simple active and passive voices; and the

fourth part concerns the Dictogloss Technique.

2.1 Problems in Gr:

Grammar teg

grammar teaching. M

mainly on forms and ¢

strongly emphasized,

why students shouid ¢

Also, teache

ammar Teaching and Learning

ching and leaming is still problematic. Many researchers found problems in
akiko (2003), for example, claims that grammar teaching has focused
sentence translation. Why such forms are used in the target language is not
and a comparison of one form with other related forms indicating when and
hoose a particular structure s generally neglected (Takashima, 2C00).

rs focus more on forms and provide learners with little opportunity to use

grammatical knowledge in a2 meaningful and communicative way. Ellis (1991) pointed out that

many learners have knowledge of the language, but they have little or no idea of how to use this

knowledge in meaningful communication. As a resuit, many students experience difficulties
producing the foreign language spontaneously. This suggests a need to expose students to more
communicative activities {Celce-Murcia & Hills, 1988; Harmer, 1991). It is insufficient for
students simply to have knowledge of target forms, meanings and functions. In order for real
communication to take place, students need a deeper understanding of the language and culture
(Larsen-Freeman, 1991). Unfortunately, however, many grammar instructions do not seem: to
address these issues {Takashima, 2000). Students must be able to apply their knowledge by
negotiating meaning s it is only through the interaction between the speaker and the listener that

meaning becomes clear,




Another prob

have little context or 1

applying them in meaj

boring (Makiko, 2003

2.2 Active and Pass

its arguments (subject
in the active voice. W
For example, “The ca

In a passive ¥

left out) after the prep

2.3 Forms and Func

2.3.1 Forms

Table T Forms of Pre

lem concerns examples in grammar textbooks used in high schools which
elevance to students' daily lives. As a result, most students have difficulty
ningful interaction, and this leads the students to see those textbocks as

).

ive Yoices

In grammar, voice is the relationship between the action or state expressed by a verb and
, object, etc.). When the subject is the agent or actor of the verb, the verb is
'hen the subject is the patient or target of the action, it is the passive voice.
I ate the mouse™ is active, but “The mouse was eaten by the cat” is passive.
Joice sentence, the actor and the patient change their places. The patient is
promoted to the subject position, and the actor is demoted to an optional complement (that may be

osition “by™.

tions of Present Simple Active and Passive Voices

of Present Simple Active and Passive Voices

esent Simple Active and Passive Voices

Subject / Agent Object
Active voice Verb 1 -
(The action performer) {Action receiver)
Subject/Patient/Action
Passive voice is/am/are Verb 3 (by agent)
receiver

For example

“John Killed a big snake.” (Active voice)

“A big snake was killed (by John).” (Passive voice)




2.3.2 Functig

Present

object is the recipient
voice is used when th

sentence at the mome

is focused and is the §

preposition “by™ at th

2.4 The Dictogloss T

Dictogloss T

classroom. Itis a lan
already extensively u.
competence in using
discussion in class (S

Dictogloss i

group of language sty

Reconstruction, and 4

appropriate for the le

of the text : eliciting

unknown words in th

ns of Present Simple Active and Passive Voices

simple active voice is used when the subject performs the action, and the
of the action at the moment of speaking. While present simple passive

e subject of a sentence is the person or thing affected by the action of the

nt of speaking. In any passive form, the theme or the receiver of the action
ubject of the sentence. The actor or agent which can be omitted is after the

¢ end of the sentence. For example, “Jim was kicked (by Jill).

"echnique

echnique is an innovative technique to the study of grammar in the language
ouage teaching procedure known in many areas of the world where it is

sed. The aims of Dictogloss are to develop learners’ grammatical

he language and to make a good activity for grammatical analysis and
ponthornmanee, 1999).

5 a teaching procedure that involves speedy dictation of a short text to a
dents. There are four stages in the procedure: Preparation, Dictation,
Analysis and Correction. In preparation, the teacher chooses a text

vel of the students and prepares them for the dictation by discussing the topic
what students already know about the topic, presenting and explaining

e text. The teacher tells them the text will be read twice at a normal speed.

The students then listen to the text and take note of the text as much as possible. Then the teacher

has the students form
based on what each s
students analyze and
board for everyone iq
students to understary
improve the students

Dictogloss h
learners. It provides

first instance, learner

small groups and reconstruct the text in writing as accurately as they can,
tudent in the group is able to copy down from the listening. Finally, the
correct their texts in group and each group writes up the final version on the
} see and discuss (Wajnryb, 1991). The correction process enables the

d their errors and the language options available to them. The activities can
" understanding and use of English grammar (Wajnryb, 1991).

as been viewed as an appropriate teaching approach to teaching EFL

a useful bridge between bottom-up and top-down listening strategies. In the

's are primarily concerned with identifying individual elements (words,




phrases, or sentences)

instance, this method 1
S0 as to reconstruct the

stages, learners bring 1

from their peers. The

in the passage read by the teacher, a bottom-up strategy. In the latter
requires learners in the classroom to interact with each other in small groups
e text, a top-down strategy. In the reconstruction, analysis and correction
their existing knowledge to complete their task. They also learn language

Dictogloss Approach employs the principle that two heads are better than

one. Through collaborative learning, even low-level learners are able to out-perform their

competence {Nunan, ]
1989). It provides the
matter of active involy
among students (Kidd

The activity has a stri

but a more authentic t
Dictogloss is

classroom. It can fill

interactively and the
target language is a v4

helps them to gain cor

even if they don't und

how to take down the

both confidence and 5

In brief, the I

provides the learners

991). It allows learners to work through grammatical processes (Llewelyn,
learners with real language acquisition. The procedures treat learning as a
yement, and it promotes considerable communication and group interaction
, 1992). The comparison stage also provides options as well as comrections.
stly student-led rationale. Dictogloss Approach is a less traditional dictation
ype of “information gap” activity (Murray, 2001).

a powerful and effective supplementary activity for the communicative

the gap which is often felt between the need for students to learn

reed for accuracy. Grammar lcaming by listening for global meaning in the
1luable skill that students learn from the dictogloss exercise. This exercise
hfidence in their ability to glean some meaning from language that they hear,
erstand everything. They leam to listen for the main points, and they learn
key words that will help them to recall the important points. So they gain
kills in listening globally (Read, 2002).

Dictogloss Approach appears to be a valuable way of teaching which

ith linguistic knowledge, content, compositional skills, text erganization,

collaborative learning, and experientiai writing in the form of integrated language skills.

In Thailand,

ere may be some teachers using the Dictogloss technique to teach grammar

and listening but to my knowledge no researcher has conducted research based on this technique

to teach grammar.

erefore, a research study aiming at investigating the effectiveness of this

technique is worthwhile.




CHAPTER 3
METHODOLOGY

In this chapter, the subjects, the duration of the study, the instruments used in the
research, the procedures, and the data analysis are described.
3.1 Subjects

The subjects were 30 Mathayom 3/1 (Grade 9) students at Phayuwittaya School, Phayu,

Sisaket. They were studying a fundamental English course. They were taught active and passive

voices of present simple tense by the use of the dictogloss technique. They had already studied
transitive - intransitive verbs, past participie forms, and how to pronounce the -ed morpheme.
They had both low and medium English proficiency (getting Grades 0 — 3 in their most recent

English course).

3.2 Duration of the Study

The study was conducted during the second semester of academic year 2003. It took
eight periods of regular class time. Each period lasted 50 minutes and there were three periods
each week. The first period was for the pre-test, the following six periods were for the
experiment, and the last period was for the post-test, which was the same as the pre-test. (See

table 2.)




‘Table 2 Research Schedule
Periods Contents Lesson Plans
1 - Pre-test -
2 - Active Voice of Present Simple Tense 1
3 - Active Voice of Present Simple Tense 2
4 - Passive Voice of Present Simple Tense 3
5 - Passive Voice of Present Simple Tense 4
6 - Active and Passive Voices of Present Simple Tense 5
7 - Active and Passive Voices of Present Simple Tense 6
8 - Post-test -

3.3 Instruments

The instrumen

its used in this study were the pre-test, worksheets, the exercises of

dictogloss teaching and the post-test.

3.3.1 Pre/Po

The pre

consisting of 20 items

(See Appendix A.)
3.3.2 Works

st-test
- and post-tests were the same. They were a gap-filling test. The test,

, was intended to test active and passive voices in present simple tense,

heets

The worksheets consisted of the forms and the functions of present simple active

and passive voices. T

functions of present s
(See Appendix B.)

3.33 Theex

This st

'he purposes were to briefly introduce and explain the forms and the

imple active and passive voices before using the dictogloss exercise.

ercises of dictogloss technique

udy contained 6 exercises for use in dictogloss lessons. They were divided

into three sections : language points, pre-text vocabulary, and text. {See Appendix C.) The

language points were
passive voices. The y

the leamners before th

words in the dictation

the structural focuses of the texts which were present simple of active and
yocabulary was a short list of words that the teacher needed to introduce to
e text was heard. The aim was to avoid the learners hearing any unfamiliar

. The teacher adjusted the pre-text vocabulary list according to what the




teacher knew of her students. The students did not see the text until the final stage of the
dictogloss procedure, when they had listened to it, taken down notes, and reconstructed their own

Version.

3.4 Research Procedure

The subjects had to take the pre-test in the first period. The following six periods were
for the treatment, The subjects then did the same test as the post-test in period eight.
34.1 Pre-testing
This study was conducted in regular class. The researcher had Matayomsuksa 3/1
students fill in the gap-filling pre-test of the active and passive voices. The students were asked to

do the test seriously. They were not allowed to use any dictionary but they could ask the teacher

about the meanings of unknown words.

3.4.2 Teaching procedures
fter the pre-test, the subjects were taught the forms and the functions of active
and passive voices in present simplc. The teaching was done in English and Thai, lasting six
periods. At the beginning of the first class, the teacher told the students about the objectives of
the study, the class activities and students’ roles. There were six exercises: two exercises for
active voice, two for passive voice, and two for both active and passive voices. The class
followed the following steps. (See Appendix D.)
A4.2.1 Presentation

The teacher greeted the students, then warmed them up and led them into
the lesson by asking them some questions related to the contents such as asking them about the
activities that they usually did in the weekend. After that the teacher wrote on the board and read
their activities by focusing on those containing a transitive verb and an object and let them
translate and separate the sentence into the subject, verb and object. Then the teacher taught the
form:s and functions of active and passive of present simple tense.
3.4.2.2 Practice and production
The teacher let the students do i)resent simple of active and passive voice

dictogloss exercises. In each exercise, the teacher taught vocabulary by using the pictures and

then played the tape of a native speaker reading vocabulary and the text twice at a normal speed.




The students listened

separated students int
proficiency. Next, the
based on what each sf]

analyzed and comrecte

board for everyone to

about the meaning of

3423

10

o the text and took notes of the text as much as possible. Then the teacher
y groups of four. All the groups were assumed to be comparable in their
teacher let them reconstruct the text in writing as accurately as they can,
udent in the group was able to take from the listening. Finally, the students
d their texts in groups and each group wrote up the final version on the

see and discuss. The students could use a dictionary or ask the teacher
unknown words.

Feedback

The teacher encouraged the students to write the work on the board. Then

the teacher checked the work and each student’s work again and gave them the feedback of their

works and summarize

again.

3.4.3 Post-te

After th

d the rules of active and passive voices in present simple tense in the class

sting

e instruction, the students did the same test as the post-test to check their

understanding and improvement. They were not allowed to use any dictionary but they could ask

the teacher about the

3.5 Data Collection

The scores o
equaled one point. T
1  was giv

e.g.

0.5 was give
Verb to
verb.

e.g.

.

meaning of unknown words.

f the pre-and post-tests of the subjects were collected. Each item in the test
he scoring criteria were set as follows :

en to the correct tense, voice, and agreement of subject and verb.

They speak Spanish in Mexico.

Spanish is spoken in Mexico.

n to the correct form of voice, that is Subject + V. For active and Subject +

be + V3 for passive, but partially correct tense, or agreement of subject and

They speaks Spanish in Mexico.
Spanish be spoken in Mexico.
Spanish are spoken in Mexico.

They spoke Spanish in Mexico.




0 wasgive

e.g.

3.6 Data Analysis

The pre-test 4
each test was analyzec
Science Program (SPS$

The results ot

11

n to the wrong voice.
Spanish spoken in Mexico.
Spanish is in Mexico.
Spanish are in Mexico.
Spanish are speak in Mexico.

Spanish be spoke in Mexico.

nd post-test were scored and statistically compared. The mean score of
1 and compared. Then the pre- and post-tests were analyzed with the Social
5S) to identify the effectiveness of the dictogloss technique.

f the study will be discussed in the next chapter.




In this chapte

4.1 The Results

After the trea

below.

Table 3 Pre-test and

CHAPTER 4
RESULTS AND DISCUSSION

post-test scares of the subjects

r, the results of the study are presented and discussed.

tment, the subjects were not better. The scores are presented in Table 3

Subjects Pre-test (X1) Post-test (X2)
1 6.5 7.5
2 7 7.5
3 9 6
4 6 14
5 7 6.5
6 5 7
7 1.5 7
8 5 8
9 6.5 5
10 6.5 1.5
11 7.5 6.5
12 6 6
13 55 6
14 6 6.5
15 5 35
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Table 3 Pre-test and post-test scores of the subjects (Continued)
Subjects Pre-test (X1) Post-test (X2)
16 7 6
17 0 0
18 0 0
19 4 3
20 8 9
21 3.5 0
22 5.5 3
23 7 7.5
24 7 8
25 6 5
26 4.5 7
27 7.5 3
28 0 0
29 1 1.5
30 g8 6
Sum 165.00 157.50
N 30 30
Mean 5.50 5.25
sD 2.42 3.18
t .563
df 29
p 578
Table 3 shows that the mean score of the post-test is a bit lower than that of the pre-test.
The subjects had no improvement. That means teaching present simple tense of active and passive
voices by using the dictogloss technique is not effective. Both the pre-test an post-test are not
significantly different ( P > 0.05).
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The next section will discuss the teaching of present simple active and passive voices

through the dictogloss technique.

4.2 Discussion

Recal! that the aim of this study was to investigate whether teaching active and passive

voices of present simple tense by using the dictogloss technique is helpful for second language

grammar learning. The results of the study show that it cannot help the subjects improve their

English grammar. en the subjects’ mean scores of the pre- and post-tests were compared, we
found no significant difference (see Table 3). The mean score of the pre-test is a bit higher than
that of the post-test, but the difference was not significant. These results do not support the
findings of previous studies of Nunan (1991), Llewelyn (1989), Kidd (1992), and Murray (2001)
which claimed that the dictogloss approach was a good teaching technique.

The unsatisfactory results may be due to many reasons. Firstly and very importantly, the
students’ listening and writing skills were not good enough, and they had hardly had any
opportunity to listen to an English native speaker, so it was too hard for them to understand the
texts that were read by the native speakers. Additionally, they had never written by listening to
the content and then reconstructing it to be a text; therefore, it was too difficult for them to create
ion of a text read to them by the native speaker. Hedge (1988) suggested that
to successfully use the Dictogloss technique, teachers should teach students basic listening and

writing first because they need to have listening and writing experience.

Secondly, the dictogloss technique was new to the students and they were afraid of using

authentic materials ¢
They had never studi
listening to their Tha
may not be familiar with it. Smith (2003) claimed that learners could have problems hearing the
sounds of English wh

have had problems he

ntaining features of real, fast, connected speech. They were not used to it.
ed grammar by using this technique before. They were accustomed to

teachers’ voice rather than an English native speaker’s. Therefore, they

lich are different from their L1. In this study, for example, the students may

paring the phoneme -ed at the end of the verbs.

Thirdly, students were not motivated to study and some did not come to study regularly

~ because they knew th

at this study would not affect their grades.
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Fourthty, students in each group were different in ability; some were too quiet to
contribute and some were too dominant to share, and then the overall quality of learning cannot be
guaranteed. Kagan (1994) claimed that a frequent problem in groups is that one or two group
members dominate the group and, for whatever reason, impede the participation of others.

Fifthly, it was likely that the students did not know the vocabulary in the test but did not

ask the teacher, resulting in the low scores in the tests. When the students took the tests, only few

students asked the teacher about unknown vocabulary.

Finally, the texts : American Family, The Carpbmer;“ﬂ're-ErrcmTMah, How Rice are

Grown, Snake and Valentine’s Day might be too plain and boring. Or them might be too difficult
for low and intermediate learners and did not match their interest. The texts, therefore, did not
motivate the students to listen and practice, as claimed by some subjects. Soonthornmanee’s
{1999) suggested that the text should be appropriate for the level of the students. It should be

interesting to the students and motivated them to listen.

We, therefore, may conclude that using the grammar dictogloss method with the low and

medium proficiency students seems to have many limitations such as the proﬁciizlm
x -

learners. They need to have listening ability to comprehend the contexts and the/h ‘i{fi;aﬂx

each text; moreover, they have to have basic writing skill.

4.3 Teaching Implications

The dictogloss technique is highly learner-centred; the students have to be prepared for
listening and writing skills which are needed in the dictogloss technique. The teacher should be
prepared for frustration from leamners when they don't understand and be ready to help them
understand through the dictogloss technique. They should monitor the effectiveness of group
formation to ensure that both individual accountability and equal participation are practiced.
Moreover, the texts and the grammar points to be used should be appropriate for the leamers’
level. Sometimes, they have to be constructed by adapting a longer text, but they are more

valuable as a learning resource if they are examples of authenti language produced by English

native speakers.
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5.1 Conclusion

The purpose
using the dictogloss te
present simple tense i
Phayuwittaya School,
technique was not eff
students, These unsat
technique was new to

and the texts might ng

CHAPTER 5

CONCLUSION

T, the conclusion of the study, the limitations of the study and suggestions

presented.

of the study was to investigate the effectiveness of grammar teaching by
chnique. The investigated structures were active and passive voices of
n statements. The study comprised 30 subjects of Mathayom 3 (Grade 9) at
Phayu, Sisaket. The results of the study indicated that the dictogloss

pctive in teaching present simple active and passive voices to this group of

isfactory results may be due to different reasons; for instance, the dictogloss

the students, the students’ listening and writing skills were not good enough,

)t match the students” interest.

5.2 Limitations of the study

This study m

y contain limitations as follows :

1. The students were too low in their English proficiency, and the amount of time to

prepare the particip.

participants should be

for the listening skill before the experimental treatment was limited. The

trained to listen to English native speakers and take notes before the

treatment. That is, the technique was introduced when students were not well-prepared for it.




2. The time

periods).

to practice the ditogloss exercises was too short (30 — 40 minutes in six

3. The study investigated limited grammar points, only active and passive voices in

present tense.

4. There was no grade assignment in this study so it did not motivate the students to

study.
5. The subje
The teacher did not h

5.3 Suggestions for

Due to the Ii
investigate different §
more proficient in lis
the learners’ levels. |

time.

cts were only cne group selected from the same class of the same school.

ave any choice to choose the subjects from different schools.

Further Studies

mitations mentioned in the previous section, further studies should

grammar points. In addition, it should be tried out with students who are

Moreover, there should be appropriate teaching time and longer practice

17

tening and writing skills, and the iexts should be interesting and suitable for
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Pre-Post Test

Present Simple Tense ; Active vs. Passive Forms

sanfderun3snlwrudulvigndes

1. The mail (deliver) ...........ccociiiiiininn at 9 a.m. everyday.

2. Shenever{make).............c.coiiiiiniinn a lot of noise in her room.
3. Weusually(have) .....ooovvviiiiiiii i three meals a day.

4, Theboy (punish) ........ccoevveiiiiiiiininnennn for stealing.

5. John(go) ooveii)iiiiiiiiiiiieen to the beach by car.

6. Ttalian (learn) ...|.............ooiiannn in this school.

7. Ttoften (raind ...lvveiveeiiiiiiineranernns at this time of the year.

8. Wanlop (study) .|.coveeiiiiiiiiin in Sisaket Wittayalai School.
0. This mountain (COVE)Y ....vvvueriiirinrrirananrenennns with snow all year.
10. They (keep) oooovrvienin e fish in the refrigerator.

11. English and French (speak) ..............oooemuiiinin. ... all over Europe.
12, Pigs (kill) .oeceiideenniniinininiininnn, for food everyday.

13. The gardener (see) ........c.ccceiiiiiiniiinnnnn a big snake by the river.
14, Patients (treat) ..................... errmeeae at the hospital.

15, They(call) ....oloreiiiiiiie their son every weekend.

16. Rice (€at) ..ovevudnrerveeeaeiianeenann, in several parts of the world.

17. Thai children (drink) ...........ccovviviiiiiininnn. more milk than before.
18. Wrongdoers (send) .........cccoviiiiininninnnnnn to prison for punishment.
19. New machines (invent) ...........c.ccooeeiiiiiinn every year.

20. People (row) ..leeevieiernveiiiiiiienane oranges in wanm countries.

CEREEAAAMEAERERAERELZELAERERE.
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11
12,
13.
14.
15.
16.
17.
18.
15.
20.

. keep

is delivered
makes
have

is punished
goes

is learnt
rains
studies

is covered

are spoken
are killed
sees

are treated
call

is eaten
drink

are sent

are invented

grow

Answer Keys
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Worksheet 1

Present Simple Tense : Active Voice

S +V.l (+0)

- I call my mother every weekend.

- She cleans this room every day.

- 4 o b a
Active Voice fa J1vaanSondalszsnududnssiilavass Glaumsnssiwealszsw

veatlsz loatudrday) i

A doctor examines the patients.

(nnmfluﬂszmu AFTRINTUIATIY ﬂu"li’h"ﬂun'ssu}

Hﬁﬂﬂﬁh’f Active of Present Simple Tense

wWelaaun

amsaidleytiumidhnlszsr fudndiido uaziiuTumue

- They make ice cream from milk.

We send letters every week

A lot of people speak English in every continent.

- 1 o - ' o a
NOTE: nSo1Teedi 1 doudy s 3o es tiovszrnuhuennwaiyguiaw

LA

=, ' °
AHNISAN s MBai

1.

- She reads novels every night.

- Suda catches the train to Lopburi.

- They read novels every night.

- Suda and Malee catch the train to Lopburi.

)

(@l es FAINSOMAIOA U s, ss, ch, sh, 0, x 15U

She goes to school everyday.

fnsomasiedae y Wafdou y du i udaf es 1wu
The baby ¢ries all day.

s fanSofiaatode y §dh y Wuasga e, i ou
Miay s T 15y

My father buys a new car.

25
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He wants to go to the market.

Worksheet 2

The Present Simple Tense: Passive Vaice

Active Vpice : Subject + V.1 + Object

Passive Voice : Subject + V.to be (is, am, ar¢) + V.3 (+by + doer)

Active Soldiers wear uniform.

Passive Uniform is worn by soldiers.

Active My juncle supports me.

Passive : 1 am supported by my uncle.

Active Our gardener kills the mad dog.
Passive The mad dog is killed by our gardener.

& « a & 4 o A o
Passive Voice fio gulszTondalszsmdugganszinioniu ffouniededuiudnsah
sudounlszTon active (1 passive iWedsamuitudgnnssi @y
The patients are examined by a doctor.

(ru¥ifiulazs gnuuensae)

wanmsifasuiszlan Active Voice 19y Passive Voice

L. Tnduenssuveatss Ton Active Voice uuiluilszsiuluilse Ton Passive Voice

2. nduenlszrnusnlsz Toa Active Voice Tihunssuans preposition “by” 1u
152 Tun Passive Voice uaamnsnag (by + N) 14

3. aSowealstlon Active Voice thufiorhinidlulszlon Passive Voice szouihugl
n?m&imﬁ 3 (Past Participle) uaz 14¥munaa Verb to be fio is, am, are 1u Present Simple

Tense




4. aamuaeandoisznihnlszrmduninlulszTon Aolnsead

Active Voice Subject + V.1 + Object
Passive Voice Subject + V.to be (is, am, are) + V.3 + (by + doer)
1¥u Active Voice They make clothes.

Passive Voice : Clothes are made (by them).

Note:

()  msdunenswinalasggdassvuueenssuindhilszsumienimiszenan

Hunssu vdaby

Active

Passive

She kills him.

T

He is killed (by her).

27

()  dlsesmveaszlon Active ifiu People, They, Someone ninfidu o #ill ldszy

grszidatou Alusuudeald vy + Mdsnanlulselon Passive

Active

Passive :

Active :

Passive :

Someone attacks her in the street.

She is attacked in the street (M).

People wear warm clothes in winter.

Warm clothes are womn in winter M




Worksheet 3

Present Simple Tense : Active & Passive Voice

Active Voic

e:  Subject + V.1 + Object

Passive Voice: Subject + V.to be (is,am,are) + V.3 (+ by- doer)

Active

Passive :

Active

Passive :

Active

Passive :

Susan sells vegetables.

Vegetables are sold (by Susan).

The mechanic repairs my car.

My car is repaired (the mechanic).

Helen writes a poem..

A poem is written (by Helen).

o ajlngmsnfanalsylan Active Tiilu Passive

1. wasudsesmIitlunssunds preposition by’

2. ulAvunssuide

3 'hiujﬁuu tense

NOTE : Passive 11

thulse sy

180 (tense AUAN)

Udpansfngzi ezldidie i lidesmsdunieaulednssiia

28
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Exercise 1 : Construct a paragraph based on what you hear.

Language Points

Pre-text Vacabular

Text 1

y

Dictogloss Exercise 1 (Active Voice)
BARBECUE PARTY

Present tense for general statements and regular activities

Active voice

Weather (n)

Neighbor (n)
Yard (n)
Bake (v)
Grill (v)
Invite (v}
Snack (n)

conditions outside—that is, if it is raining / hot / cold /
windy / sunny, etc. (81Nf)

someone who lives in the next house or near you:
Thing or country that is near another (aﬁ‘auﬂm)

is at the front or back of a house often with a lawn and
garden (YY)
to cook in the oven (9U)

to cook on the frame over or under direct heat (tJ"N,ﬁs‘l)
to ask someone to do something (especially to come

to a party, etc.) (1¥gY)

small, quick meal (91¥13 ’J"N)

Watermelon(n) very large, juicy green and red fruit (uaaly)

American families usually have barbecue parties if the weather

is good. They invite their friends and neighbors to get together

in the yard. They bake potatoes and griil beef, chicken, and

pork. They also have hamburgers, sandwiches and salad. They

often serve potato, chips, corn, snacks and watermelon at the

party.




ey l——

Language Points

Pre-text Vocabulan

Text 2

y
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Dictogloss Exercise 2 (Active Voice)
THE CARPENTER

Present tense for general statements and regular activities

Active voice

Carpenter (n) a man whose job is to make wooden table chairs, etc.

Wood (n)
Tool (n)
Saw (n)
Saw V)
Chisel (n)
Plane {n)
Hammer (n)
Nail (n)

a1l

stuff of a tree (vlﬁ')

instrument; thing for doing a job (m?mﬁﬂ)

metal instrument with sharp teeth for cutting wood,
etc. (rﬁl oY)

to cut with a saw (sﬁau"lff)

a tool with a flat metal blade use for cutting wood
(&)

a tool used for making wooden surfaces smooth, that
has a flat bottom with a sharp blade in it (nu'la'lsl)
tool with a handle and a metal head for hitting

nails (ﬁ'au)

small piece of pointed metal with flat end, which you

knock into wood, etc., with a hammer (‘Flﬁ‘!)

When you want to build a house, you call a carpenter. He is a

skilled workman in wood. He usually makes the wooden parts

of buildings. He also makes chairs, benches, tables, cupboards,

doors and windows. A carpenter has a lot of tools. He uses a

saw to saw woad into pieces, a sharp chisel to cut it, and a plane

to make it smooth. He uses a hammer for driving in nails to join

pieces of wood together.




Language Points

Pre-text Vocabulan

Text 3

y

The Dictogloss Exercise 1 (Passive Voice)
THE ENEMY MAN

Present tense for general statements and regular activities

Passive voice for process focus

Enemy (n)
Seal (n)
Club v)
Crocodile (n)
Skin (n)

someone who is opposed to someone else and tries
to do them harm (ﬁﬂ‘g’.)

a large sea animal that eats fish and lives mainly in
cold parts of the world. (1111’11{1)

to hit with a heavy stick (AHI0n52UD)

a large, dangerous reptile that lives in the rivers

of Africa (95314

the outer covering of an animal or human (ﬁmﬁq)

32

Track down (v} to hunt or follow the course of (an animal) (A14358H)

Destroy (v)
Ivory (n)
Jewelry (n)
Hunt (V)
oit (n)

Species {n)

Endanger (v)

Fashion (n)

to kil (a1)

the material of elephant tusks (Q199)

objects that you wear as decoration (IW¥SWRaY)
to look for with the intention of killing (t‘i‘lf‘fﬂ‘i’)

a fatty liquid made from animal fats (1511?14)

a group of animals according to their characteristics
(faTiuunanmszga)

to put at risk (M1 I IRRBUATIY)

modern, up-to-date style of clothes {{tW3f1)

Man is an enemy to many animals. Baby seals are ¢lubbed to

death for their skins. Crocodiles are tracked down and their

skins are used for handbags and shoes. Elephants are destroyed

for their ivory which is used for jewelry. Whales are hunted fer

their oil. Whole species are endangered for fashion!




Language Points

Pre-text Vocabular

Text1

y
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The Dictogloss Exercise 2 (Passive Voice)

HOW RICE IS GROWN

Present tense for general statements and regular activities
Passive voice
Seed (n) part of a plant which you put in the ground so that it
will grow into a new plant (Lnaﬂ)
Soak (v) to put something into the liquid and leave it there for a
period of time (LL‘D" }
Sown {v) past part. & past tense of v. sow ('I"I']'1u)
Mud (n) very soft wet earth (Tﬂﬁu)
Flood (v) to cover with a large amount of water ('lf‘]‘i’i'm)
Paddy field (n) a field of rice growing in water (U “l‘i’l"l‘l)
Harvest (v) to collect the crop from the field (lﬁmfd;ﬂ‘))
Drain (v}  make liquid flow away (ixmmfx ﬂﬁ651§1)
First the seeds are soaked in water, and then they are sown in
mud seed-beds. At the same time the fields are flooded with
water. After that the green seedlings have been removed. After
about eight months, they are planted in paddy fields. Next the

rice is harvested. Finally, the fields are drained,




I

Language Points

Pre-text Vocabulan
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The Dictogloss Exercise 1 {Active & Passive Voice)

SNAKE

Present tense for general statements and regular activities

Active and Passive voices

Almost (adv.) nearly; not quite (NoUL)

Dangerous {adj.)

Reptile (n)
Bite (n)
Tongue {n)
Smell {v)
Harm v)
Crop (n)

which can cause harm or death (nﬂué'um 1)
a type of animal with cold bleod, which lays
eggs (ﬁ'ﬂ'ﬁgﬂaﬂmu)

cutting something with teeth (fiR)

the part inside the mouth that moves when you
talk, eat, lick , etc. (gu)

notice something with your nose (A1)

hurt someone or something (ﬁTﬁNﬂﬂU)

a plant grow for food, usually on a farm

(Wywa)

Snakes are found in almost every part of the world. Some of

them are very dangerous reptiles with a poisonous bite. Snake’s

tongue is not dangerous, it is only used to touch and smell.

Snakes are useful for a farm in many ways. Insects and small

animals that do harm to your crops are eaten by the snakes.

Killing a snake may mean killing a helper in your farm.




Language Points

Pre-text Vocabulary

Textl

The Dictoglass Exercise 2 {Active & Passive Voice)

VALENTINE’S DAY

Present tense for general staternents and regular activities
Active and Passive voices
Send (v) to make someone/something go from one place to
another (ﬁ 1)
Sent (v)  past tense and past participle of send 'GE))
Greeting (n)  good wish (A1DI6NS)
Candy (n) small piece of sweet food made with sugar
(@nna)
Gift (n)  present; something that you give to someone.
(voaviyy)
Great  (adj.) much; a lot of: more than usual (110)
Greatest (adj.) the most (superlative of great) (1J1ﬂﬁq’ﬂ)
On Valentine’s Day, people send cards and greetings to their
friends and loved ones. Lots of candies in heart-shaped and
flowers are bought for a gift to send on Valentine’s Day.
Valentine cards, with words that tell a person how you feel
about them, are sent by many. Do you know who gets the
greatest number of Valentine’s Day cards in the United States
cach year? Mothers get a lot of cards, but schooi teachers get

the most each year,
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Appendix D

Lesson Plans




Topic : Present Si

Lesson Plan 1

mple Tense: Active Voice (Dictogloss)

Time : 1 period (50 minutes)

Level : M.3
Content : Prese
Objectives : Stude

voice

Behavioral objectiv

of present simple sentences

res ; Students are able to:

nt Simple Tense: Active Voice ---- Subject + V1 (+ Object)

37

nts are able to tell the structure and know when to use the active

- Tell the structure and use the sentences of Active Voice Present Simple correctly
Teaching process Teaching activities Time Materials

1. Warm up - The teacher greets the class. 5
- Greeting and - Ask the students about the activities minutes

lesson review that they usually do in the weckends.

2. Presentation - The teacher writes their activities by 10 - Worksheet 1
- Active Form focusing on those containing a Vt. and minutes

of Present an object on the board and lets the class
Simple Tense reads and translates.
- The principle - Then the teacher lets the class
of Present separate the form of the sentence,
Simple Tense - The teacher teaches the active form
of present simple tense and when to
use active present simple tense.

3. Practice / - Do active present simple exercise 1 by 30 - Worksheet 1
Production and using dictogloss (worksheet 1}. minutes | - Dictogloss
evaluation Exercise 1
- Dictogloss

technique

4. Wrap up - The teacher and students conclude 5

(discussion) the rules of active present simple tense. minutes




Lesson Plan 2
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Topic : Present Simple Tense: Active Voice (Dictogloss)

Time : 1 period (50 minutes)

Level : M.3

Content : Present Simple Tense: Active Voice ---- Subject + V1 (+ Object)

Objectives : Students are able to tell the structure and know when to use the active voice of

present simple sentences

Behavioral objectiv

es : Students are able to:

- Tell the structure and use the sentences of Active Voice Present Simple correctly

technique

Teaching process Teaching activities Time Materials

1. Warm up - The teacher greets the class. 5

- Greeting and - Review the active voice present minutes
lesson review simple tense that they have just
learnt.
2. Presentation - The teacher writes an active voice 5
- Active Form present simple sentence on the minutes
of Present board and lets the class read and
Simple Tense separate the form of the sentence.
- The principles - Review the form and functions of
of Present active present simple tense.
Simple Tense - Encourage the students to give some
active present simple sentences and
write on the board. Then check
together.

3. Practice/ - The teacher lets the students do 35 - Worksheet 1
Production and active exercise 2 from worksheet]. minutes | - Dictogloss
evaluation Exercise 2
- Dictogloss




39

Teaching process Teaching activities Time Materials

4. Wrapup - The teacher and students conclude 5

{discussion) active present simple tense. minutes




Topic

Time

Level : M.3
Content
Objectives : Stude

Lesson Plan 3

: Present Simple Tense: Passive Voice (Dictogloss)

: 1 period (50 minutes)

: Present Simple Tense: Passive Voice

Subject + V. tobe (is,am,are} + V.3 (+ by - doer)

voice pf present simple sentences

Behavioral objectives : Students are able to:

40

ts are able to tell the structure and know when to use the passive

- Tell the structure and use the sentences of Passive Voice Present Simple correctly.

Teaching procesL

Teaching activities Time Materials

1. Warmup - The teacher greets the class. 5
- Greeting and - Review the present simple tense: minutes

lesson review Active Voice

2. Presentation - The teacher writes active — passive 5 - Worksheet 2

- Passive Form of the present simple sentence on the minutes
of Present board and lets them compare the
Simple Tense sentences.
- The principles | - Then the teacher lets the class
of Present separate the form of sentence:
Simple Tense active — passive voice.
- The teacher teaches the passive form
of present simple tense and when to
use passive voice.

3. Practice / - The teacher has students practice 35 - Worksheet 2
Production and using Dictogloss technique. minutes | - Dictogloss
evaluation Exercise 1
- Dictogloss

technique
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Teaching process Teaching activities Time Materials
4. Wrap up - The teacher and students conclude 5
(discussion) passive present simple tense rules. minutes




{.esson Plan 4

Topic : Present Simple Tense: Passive Voice {Dictogloss)

Time : 1 period (50 minutes)
Level : M3
Content  : Present Simple Tense: Passive Voice

Subject + V.tobe{is,am,are) + V.3

42

Objectives : Students are able to tell the structure and know when to use the passive

voice of present simple sentences

Behavioral objectives : Students are able to:

- Tell the structure and use the sentences of Present Simple: Passive Voice correctly.

Teaching process Teaching activities Time Materials

1. Warmup - The teacher greets the class. 5
- Greeting and - Review the present simple tense: minutes

lesson review passive voice form the last period.

2. Presentation - The teacher writes a passive voice 5
- Active Form present simple sentence on the minutes

of Present board and lets the class read and

Simple Tense separate the form of sentence.

- The principle - Review the form and functions of

of Present passive present simple tense.

Simple Tense - Encourage the students to give some
passive present simple sentences
and write on the board. Then check
together.

3. Practice/ - The teacher has students practice 40 - Worksheet 2
Production and using Dictogloss technique. minutes | - Dictogloss
evaluation Exercise 2‘
- Dictogloss

technique




43

—
Teaching proces Teaching activities Time Materiais
4. Wrap up - The teacher and students conclude 5
(discussion) present simple tense rules. minutes




Topic
Time
Level

Content

Objectives :

Behavioral objectives : Students are able to:

: M3

Lesson Plan 5§

: 1 period (50 minutes)

: Present Simple Tense:

Active Voice ---- Subject + V1 (+ Object)

: Present Simple Tense: Active and Passive Voice {Dictogloss)

Passive Voice -—~- Subject + V. to be (is, am, are) + V.3 ( + by - doer)

and passive voice of present simple sentences

Students are able to tell the structure and know when to use the active

- Tell the structure and use the sentences of active and passive voice present simple

correctly

Teaching process Teaching activities Time Materials
1. Warm up - The teacher greets the class. 5
- Greeting and - Review the active and passive voice | minntes
lesson review present simple tense. (Focus on
form and functions.)
1. Presentation - Encourage the students to give 5
- Active Form some minutes
of Present active and passive present simple
Simple Tense sentences and write on the board.
- The principles - Then check and compare between
of Present active and passive together,
Simple Tense
2. Practice / Production | - The teacher checks their 35 - Worksheet 3
and evaluation understanding by doing active and | minutes | - Dictogloss
- Dictogloss passive exe:cisel from worksheet3. Exercise 1
technique
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Teaching process Teaching activities Time Materials
3. Wrapup - The teacher and students conclude 5
(discussion) active and passive present simple minutes

tense rules.




Lesson Plan 6

Topic : Present Simple Tense: Active and Passive Voice (Dictogloss)

Time : 1 period (50 minutes)
Level : M3
Content : Present Simple Tense:

Active Voice ---- Subject + V1 (+ Object)

46

Passive Voice ---- Subject + V. to be (is, am, are) + V.3 (+ by - doer)

Objectives : Students are able to tell the structure and know when to use the active

and passive voice of present simple sentences

Behavioral objectives : Students are able to:

- Tell the structure and use the sentences of active and passive voice present simple

correctly

Technique

Teaching process Teaching activities Time Materials
1. Warm up - The teacher greets the class. 5
- Greeting and - Review the active and passive voice | minutes
lesson review present simple tense.
4. Presentation - The teacher gives some transitive 5
- Active Form verbs on the board. minutes
of Present - Then encourage the students to
Simple Tense give
- The principies some active and passive present
of Present simple sentences by using verbs
Simple Tense that the teacher gave.
- Write the sentences on the board
and check together.
5. Practice / Production | - The teacher lets the students do 35 - Worksheet 3
and evaluation active and passive exercise 2 from | minutes | - Dicté:gloss
- Dictogloss worksheet 3. Exercise 2
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Teaching pracess Teaching activities Time Materials
6. Wrapup - The teacher and students conclude 5
(discussion) active and passive present simple minutes

tense rules.
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