‘WNMTEHMMANW”,

THE EFFECTS OF INFORMATION GAP ACTIVITY
ON GRADE 5 STUDENTS’ VOCABULARY LEARNING

SUPRANEE CHUANGKAN

A THESIS SUBMITTED IN PARTIAL FULFILLMENT OF
THE REQUIREMENTS FOR THE DEGREE OF MASTER OF ARTS
MAJOR IN TEACHING ENGLISH AS A FOREIGN LANGUAGE
FACULTY OF LIBERAL ARTS
UBON RATCHATHANI UNIVERSITY
ACADEMIC YEAR 2016
COPYRIGHT OF UBON RATCHATHANI UNIVERSITY


khanitha
Rectangle


] UBON RATCHATHANI UNIVERSITY ’

UBON RATCHATHANI UNIVERSITY
THESIS APPROVAL
MASTER OF ARTS
IN TEACHING ENGLISH AS A FOREIGN LANGUAGE
FACULTY OF LIBERAL ARTS

TITLE THE EFFECTS OF INFORMATION GAP ACTIVITY ON GRADE 5
STUDENTS’ VOCABULARY LEARNING

AUTHOR MS. SUPRANEE CHUANGKAN

EXAMINATION COMMITTEE
DR. WACHIRAPORN KIJPOONPHOL CHAIRPERSON
DR. SAISUNEE CHAIMONGKOL MEMBER
ASST. PROF. DR. APISAK PUPIPAT MEMBER
ADVISOR é N
A A7 s
(DR. SAISUNEE CHAIMONGKOL)

(ASST. PROF. DR. PREEYAPORN CHAROENBUTRA)
DEAN, FACULTY OF LIBERAL ARTS

(ASSOC. PROF. DR. ARIYAPORN PONGRAT)
VICE PRESIDENT FOR ACADEMIC AFFAIRS

COPYRIGHT OF UBON RATCHATHANI UNIVERSITY
ACADEMIC YEAR 2016



ACKNOWLEDGEMENTS

I am grateful to the following people who have given their support to make this
research study possible. This study would not have been completed without their
assistance, encouragement, cooperation, and feedback. First of all, I would like to
exceedingly express my deepest appreciation and gratitude to Dr. Saisunee
Chaimongkol, my advisor, who has devoted her valuable time to help with
constructive comments, suggestions, moral support and great encouragement. She is
very patient in reading and rereading many drafts of this study. My appreciation is also
extended to Dr.Wachiraporn Kijpoonphol, Dr. Nootprapa K. Dennis, Dr. Apisak
Pupipat for being efficient readers who read and gave useful advice and comments on
this study.

In particular, I owe a very big thank to teacher Ampha Pratoomchai who were
helpful in finding books and articles, and I am also indebted to my beloved sisters
Naphaphat Niyom and Pornpimol Tangsakul, who always gave me encouragement to
complete this research study.

I am also grateful to all my beloved students at Banmuangnadee School who
were the subjects of this study. Last but not least, my lasting gratitude goes to my
beloved family who always cheered me up with kind moral support and great care

throughout this study.

Supranee Chuangkan

Researcher



- <t

II

UNANED

P | a a % > ' a vo w

Fo1509 : navaInanssuuandsudeyanuemeluionmsieuimdny
yatnieutuuszoufinwln 5

e, @ <

R DU e

A = = LY =

FaUsggn : AaUAEATUAULTIN

GRNAN S : MsasunwsInguiunwsUsune

919138Snw: asanegil Feusna

a &

o I a o v o a °
fwididgy  : AenssusanuBeudeyanuievmely, maleuiedng

awu%ﬁ’ﬂﬁﬁqﬂﬂssaaﬁtﬁaﬁﬂmﬂszﬁwﬁwammﬁﬂﬂssmmmﬂﬁauij’agaﬁmﬂmﬂﬂ ABN1S
L%'auﬁﬁwﬁwﬁmmﬂ'ﬂL%'auluﬁ"uwmmmwmau,asmsasnﬂﬁfl’luszasé"'uuasswsma LagLie
AnwawAniurenindouiiidefnssudingn  ndunaaeduaidedl Ao dnFuutu
Uszoudnw1di 5 TsaSeutushand dwinguasiestil s 40 ey iedesdlefldly
mAdeediife wwuneasureudsy uuuveeuVANSEY  WuvABUAMIALARIY WUU
une waznstufinidle wuuveasuneu wasvdnsswlugmdeaiu iinSeudsuwlam
omum nawneidunnsings uaz mmdinguiunmine Tasuwuunedeudeudeud
faqusvasiifiensasaeuidmimindevhinsandoy swau 40 M ellueise
tiSsuiuuuneaeuvdafsundnldGaudmdwiiunssuuanasudeyafimemely
Fegenuuilaefifodunm 10 92l udmeaouddnadely 1 Weuseun Azuuutlagn
vanwSeudieulasld fiedy e SD wosA ttest

namsIdenuinfonssuandsuteyaiiviemely  fdwsielunisansiddmilily
swzdu  uazszszseluduTesmImNETedWT  wesmsaznadluszaudntes
aghalsimy  UnGoufimuiiufenssiuinfanssusanidsuteyaiiviameinadsents
Gouiddmi  nmsdunedmun Aenssusanidsudeyaiivemeluaiienaliiiey
FeifieusEineinfanTsu uwagdwmadroruduiuSssinaguasindey  Suaniu

Ustlywilsiensiseuinnwidangusialy



I

ABSTRACT

TITLE : EFFECTS OF INFORMATION GAP ACTIVITIES ON

GRADE 5 STUDENTS’ VOCABULARY LEARNING
AUTHOR  : SUPRANEE CHUANGKAN

DEGREE : MASTER OF ARTS

MAJOR : TEACHING ENGLISH AS A FOREIGN LANGUAGE

ADVISOR : SAISUNEE CHAIMONGKOL, Ph. D.

KEYWORD : INFORMATION GAP ACTIVITY, VOCABULARY
LEARNING

This study investigated the effects of information gap activities on grade 5
students’ vocabulary learning in terms of word meaning and spelling. The research
also looked at students’ opinions on learning through information gap activities. The
participants were 40 grade 5 students at Banmuangnadee School, Ubon Ratchathani
Province. The research instruments were a pre-test, immediate and delayed post-tests,
questionnaire, observation form, and videotape recording. The pre- and post-tests were
the same test that required the students to translate 40 unknown words from English
into Thai and Thai into English. The students took the pre-test, the purpose of which
was to identify unknown vocabulary items to study. They were then taught the target
words thorough information gap activities, designed by the researcher over a period of
10 hours. The post-test and questionnaire were completed immediately after the
treatment, and the delayed post-test was completed one month later. The pre- and post-
tests scores were analyzed using means, standard deviations, and paired t-test. Results
revealed that the information gap activities helped the fifth graders to learn the
meanings and spellings of the target words in the short-term and long-term to a small
extent. The students strongly agreed with the use of the information gap activities in
learning vocabulary. It was also observed that these kinds of activities created peer
teaching situations and built a good relationship between the teacher and students, thus

benefiting their language learning.
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CHAPTER 1
INTRODUCTION

This chapter discusses the rationale, research questions, purposes of the study,

significance of the study, scope of the study, and definitions of key terms.

1.1 Rationale

It has been commonly known that English is one of the most important languages
in the world. It serves as an international language which is a tool for people around
the world to communicate with one another. Also, English works as a lingua franca
used among people who speak different languages (Harmer, 2001). As a result,
English can be considered vital for business, education and tourism across nations. In
Thailand, English is required for all students from the primary to the tertiary
educational level where students are expected to be able to communicate fluently in all
the four skills which are listening, reading, speaking, and writing. However, to acquire
the four needed skills, vocabulary is an essential language component which should
never be ignored because the vocabulary knowledge affects the quality of the four
skills of learners. For example, learners can be confused by the unknown keywords
during the listening or reading practice, which then leads to unexpected
misunderstanding of messages.

In the past, language classes generally emphasized grammar and vocabulary,
using drills, exercises and memorization efforts (Brown, 1994). Moreover, Thornbury
(2002) mentioned that the words taught in the classroom were likely to be selected
according to the fact that they were easily demonstrated and fit the grammar of the
day. Later, in the 1970s when the communicative approach was introduced,
dictionaries and phrase books also provided communicative uses of words (Thornbury,
2002). The notion of vocabulary was broadened and it contained not simply words, but
also phrases and their functions in order to serve communicative tasks (Brown, 1994;
Richards and Renandya, 2002).



Due to the increasing realization of words’ importance, later on in many
textbooks, words were presented in a separated section together with pronunciation
and meaning in pictures or descriptions (Thornbury, 2002).

Despite the importance of vocabulary, teaching and learning vocabulary in a
second or subsequent language is challenging. Two challenges identified by
Thornburry (2002) are (1) helping students create the correct connection between form
and meaning in the target language, including discriminating the close meaning of the
related words, and (2) helping students to be able to use the correct form of word as
intended. He further suggested that to overcome those challenges, the students need to
acquire sufficient words in order to comprehend and produce language, to be able to
retain and recall words promptly, and to have strategies for dealing with the unknown
words or unfamiliar uses of those words.

As generally accepted, new words are difficult to remember, recall and retain in
long term memory. Consequently, many vocabulary teaching and learning techniques
or strategies have been proposed and recommended to be initially introduced to the
students in order to facilitate their vocabulary learning, especially when they come
across unknown words. Some well-known techniques are semantic mapping, word
association, guessing from context, keyword method, and vocabulary notebook
(Decarrico, 2001). Semantic mapping is an activity that helps learners draw
relationship among the target words in a text. By creating an associative diagram of
the target words, they can deeply understand those words. The next technique is word
association which requires students to match or associate words which share
something in common or are of the same type. The meaning of a word depends on its
relationship to similar words in the student’s mind. Guessing from context, another
effective technique, helps students use the context clue to guess the meaning of a
word. This technique works well when dealing with low-frequency vocabulary,
especially in reading authentic texts (Decarrico, 2001). The keyword method is a
mnemonic technique which links a word form and its meaning with something similar
in a certain aspect to make it more memorable. To exemplify, the learners first choose
an L1 word that is phonologically or orthographically similar to the target word. Then,
they create an association between the chosen keyword and the target word so that

they will be reminded of the target word when hearing or seeing the key word. Kasper



(1993, cited in Decarrico, 2001) illustrated an example of the keyword technique to
learn the Spanish word ‘payaso’(“clown™), by linking it with the English word ‘pie’.
The association between the target Spanish word (payaso) and the English keyword
(pie) is done by thinking of a clown throwing a pie at a friend. Another example
provided by Angsirikulthumrong (1994, cited in Seelakun, 2008), is when Thai

learners learn the target word ‘council’. The keyword in L1 (Thai) is ‘412a15’ (‘khoa

san’) which has similar pronunciation to ‘council’. Students could imagine a group of
people meeting with a pile of uncooked rice on the table. The last technique suggested
by Decarrico (2001) and Thornbury (2002) is a vocabulary notebook. Through this
technique, learners wrote down word meanings, uses, word pairs, semantic map of
new words and its frequency of use in their notebook which is a memory aid for an
independent learning.

All of the above mentioned techniques are believed to be effective, and applying
any of them in the classroom can help learners enlarge their vocabulary size in order
to comprehend the target language and use the four skills effectively.

According to The Basic Education Core Curriculum A.D. 2008 of Thailand,
students are expected to be able to use vocabulary appropriately in various
communicative situations, and the number of vocabulary items that students should
acquire by the age of 9 is 300-450 and 1050-1200 by the age of 12, based on the
foreign language curriculum of Thailand. As a result, sets of vocabulary are usually
introduced to the students in the beginning of the language class before exposing them
to other skills. However, based on the researcher’s experience of English teaching, it
often happens that students forget the words which they learnt in the previous lessons,
so the teacher has to take time reviewing them in the following.

In addition, it is commonly found that most of the English lessons in textbooks
used in Thai classroom provide vocabulary exercises through reading and writing
tasks rather than communicative tasks unlike what the national curriculum expects.
Furthermore, according to the researcher’s teaching experience, most English
classrooms in Thailand still apply the traditional ways of teaching vocabulary such as
chalk and talk, drilling, memorization, and using dictionary. This can be because the
traditional vocabulary teaching method is convenient and easy to manage. However,

although the traditional ways of language teaching are well-known and widely used,



they do not serve communicative purposes where interactions in the target language
between students are the main focus (Nunan, 1991 cited in Brown, 1994).
Additionally, the traditional ways of vocabulary teaching seem not interesting for
young children at the primary level. So the researcher is interested in using the
communicative tasks to teach vocabulary in order to meet the goals and expectation of
education policies that encourage language teachers to implement more
communicative tasks.

An interesting communicative task that is highly recommended in communicative
classroom is an information gap activity. Harmer (2001:85) notes that “...a key to the
enhancement of communicative purpose and the desire to communicate is the
information gap”. The information gap activity used in the communicative classroom
is different from a traditional way of information exchange where a pair of learners
both know the answers to the questions because they have the same information in
hand such as the same pictures, time tables, or texts, so it is not like real
communication. The effective information gap activity recommended by Harmer
(2001) contains the “gap” or “missing” information which a learner has to ask another
for. In terms of communicative purposes, several studies reveal that the information
gap activity helps students effectively learn English. Specifically, it helps students
improve their speaking skill and promote students’ confidence (Kwangyoo 2008;
Pimsri 2004; Poomsaidorn 1997; Setjun 2012; Thanomwattana 2008). Evidently, most
of the studies on the effectiveness of the information gap activity mainly focus on
speaking skills. As far as the researcher knows, the use of the information gap activity
to enhance vocabulary learning has not been conducted although it has been suggested
by Thornbury (2002).

In order to serve the national language learning policy in applying communicative
tasks in the classroom and in an attempt to find an effective vocabulary teaching
technique, the researcher intends to investigate whether and how much such a
communicative task as the information gap activity can promote vocabulary learning

in young learners as grade fice students at the researcher’s school.



1.2 Research Questions

The research questions of this study are as follows:

1.2.1. To what extent do information gap activities help grade five students at
Banmuangnadee school learn and memorize vocabulary in both short and long terms
(if any)?

1.2.2. What are the students’ opinions on vocabulary learning through

information gap activities?

1.3 Purposes of the study

The purposes of this study were to investigate the extent to which information
gap activities helped grade five students learn and retain new vocabulary in both short
term and long term, and to find out the opinions of the students on the use of

information gap activities as practice tasks during the treatment.

1.4 Significance of the study

The result of the study might assist language teachers in deciding whether
information gap activities should be used for vocabulary teaching in their English
class. Moreover, it might imply whether the communicative task could be effectively

used for vocabulary teaching.

1.5 Scope of the study

This study was conducted at Banmuangnadee School, Ubon Ratchathani Province
during the second semester of academic year 2016. The subjects of the study were
46 students from two grade five classes. All of them were 11 years old. The
information gap activity was taught equally for both classes, but at different time
based on the school teaching schedule. The researcher-designed information gap
activity was given to the students twice a week and this lasted for five weeks or ten
hours. The researcher was the only one who taught and provided the activities.

The 40 target vocabulary words used in the study were selected from the two text
books - Smile 5 and Smile 6, which are for students in grades five and six

respectively. In this study, the 40 target words are under five topics, or units,



including vehicles, places, illnesses, sports, and characteristics, eight words each. The

words’ meaning and spelling were the focuses of the study.

1.6 Definitions of key terms

The terms that need defining are as follows:

An information-gap activity refers to an activity in which each student has some
missing information which s/he has to find out in order to complete the task through
controlled language models.

Vocabulary learning refers to the ability to recognize the meaning and spelling
of the target words.

Short term refers to the ability to memorize the target vocabulary including
meaning and spelling immediately after the treatment.

Long term refers to the ability to memorize the target vocabulary including
meaning and spelling a month after the treatment.

The next chapter will describe topics related to the study.



CHAPTER 2
LITERATURE REVIEW

This chapter provides background information relevant to the topic of the study,
including the importance of vocabulary in language learning, vocabulary teaching
strategies, role of memory in language learning, information gap principle, and the

previous relevant studies.

2.1 Importance of Vocabulary in Language Learning

Vocabulary is a core component of a language, and the first step of learning any
language is learning words. Vocabulary knowledge provides basis for how well
learners speak, listen, read, and write. Without the sufficient number of words and
appropriate strategies for acquiring new vocabulary, it is hard for learners to become
successful and to make use of language in the real situation (Renandya, 2003). In other
words, enough words in the target language can result in communication such as in
listening comprehension (Chuenjit, 2011) and reading comprehension (Kezhen, 2015;
Folse, 2004).

In terms of communication, Brown (1994) states that in every language, words
are basic building blocks, and survival communication can be carried on when people
simply string words together. Furthermore, Decarrico (2001) ensures that vocabulary
of a language and vocabulary learning are crucial for first, second, and foreign
languages. Lexical competency of a person is the heart of acceptable communicative
competence. It, therefore, can be concluded that vocabulary is a crucial element for
communication. All in all, Wilkinson (1972, cited in Thombury, 2002:13) points out
that ‘Without grammar very little can be conveyed, without vocabulary nothing can be
conveyed’.

In terms of language learning, educators have been interested in vocabulary
teaching and learning. Thombury (2002) claims the development of vocabulary plays

an important role in language acquisition. It is noticeable that vocabulary is treated as



a separate part in each unit or lesson, not just a supplement part of the book as before.
The words of the unit have been carefully selected by considering the following
features: words’ collocation, their frequency, and their uses. In Thailand, many
textbooks used in primary and secondary levels normally provide new vocabulary or
new phrases at the beginning of the lesson before the language models are introduced.
This shows that introducing vocabulary of the lesson first can help students easily get
through the skill practice and can prevent students from struggling with unknown
words.

It is obviously seen that words are important for every language and the number
of words students acquire can affect their success in language learning as well as
communication. This can be said that the more vocabulary students acquire, the better
it helps their language learning. Therefore, this research is intended to investigate how
to teach vocabulary more effectively through communicative practice which is using

the information gap activity.

2.2 Vocabulary Teaching Strategies

It is known that appropriate vocabulary teaching strategies help students improve
their learning and increase their vocabulary size. Many scholars have reviewed
vocabulary teaching and learning strategies as follows.

Brown (1994) suggests some tips for the communicative vocabulary instructions.
He recommended that the teacher should first allocate specific class time to
vocabulary learning and pay attention to the target words. Second, the teacher should
help students learn vocabulary in context because vocabulary internalization works
best when students see and try to understand the vocabulary in context. Once the
students understand the meaning from the surrounding context, they can understand
the new word in the same context by association. Third, the teacher should reduce the
use of bilingual dictionaries in class because that rarely helps them internalize the
word for recall and use. In addition, students should be encouraged to develop
strategies for guessing the meaning of words.

Similarly, Decarrico (2001) claims that a new word should be shown not in
isolation but in the context which is rich enough to help students to guess its meaning.

In addition, words should be presented in enough amount of time in order to allow



students to memorize them. Teachers should also provide a wide variety of activities
and practice such as learning words through word association list, highlighting words
in text or playing vocabulary games. Decarrico (2001) also proposes three famous
vocabulary teaching techniques which are semantic mapping, word association, and
word family. Semantic mapping helps learners create relationships among words in the
reading text and facilitates them in understanding more about the text because learners
have to draw a diagram which shows the relationship between words. He claims that it
is more like “vocabulary network™ which creates semantic associations that help
learners learn more. Another is word association that requires students to match or
associate words which share something in common or are of the same type. A clear

example of word association is provided by Thornbury (2002) as shown in figure 2.1.

Figure 2.1 The example of association network
Source: Thornbury (2002: 89)
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The last is the word family technique by which the teacher presents word family
to learners along with their base forms and derivational word. An example of word
family is act, action, active, actively, actor, etc. Thornbury (2002) mentions some
vocabulary teaching techniques that the teacher can train learners to use. As a teacher,
a major role should be motivating learners to be involved in vocabulary learning and
taking vocabulary seriously along with giving them the idea about how to learn
effectively. Learners can be trained by using the following techniques. The first
technique is the keyword technique, one of the mnemonic techniques, which involves
creating in learners’ mind an image which is connected to the pronunciation of the
focused L2 word. Creating keywords takes time and needs to be trained. So when
teaching new words, the teacher may ask students to try to figure out keyword by
themselves. This can help them get familiar with the technique and help some students
who have troubles with picturing in their head and have them try more. Another
suggested technique is using word cards. It requires students to write L2 word on one
side of the card and its meaning in L1 on the other as the example below and then

practice memorizing the word.

Front Back

run

Figure 2.2 The example of using word card (English-Thai)

The next technique is guessing from the context which refers to the ability to
guess the meaning of an unknown word from the surrounding text. Guessing the
meaning of unknown words is one of the most useful skills that students can use inside
and outside the classroom. Thornbury (2002:.149) provides an example of guessing
from the context as demonstrated below:

a) It was a very cold day so I put a tribbet round my neck.

Tribbet must mean scarf, because it is something you put round your neck

when it’s cold.



11

Using dictionary is another technique recommended by Thornbury (2002).
Students should be trained to use dictionary effectively. Dictionaries can be the useful
resource for the students if they can access the information in the dictionary speedily
and accurately.

Thornbury (2002) also suggested that students should be taught spelling rules
because knowing the rules of spelling can facilitate their vocabulary learning. Since
there are many words in English that do not sound like the way they are written,
teaching them rules of spelling can equip them with a handy tool when they write.
And rules of spelling can help the students figure out the pronunciation of a new word
when reading. Another suggested technique is keeping records. It is recommended that
a student use an extra note book to record new words as a memorandum. The example

of keeping records is shown below.

W o reds Gray = &
.. Try
What colowr s #? naganian= A O = rouwnd
What shhawe 8 UF _
amumetion= [ 0= square
Ity point brown shoes OO =Tamlf

Ity a yellow cup witiv black stroy.

Figure 2.3 The example of keeping record
Source: Thornbury (2002: 157)

It is widely accepted that there is no single perfect method or technique that
best suits every classroom and lesson. The teacher should be able to choose the most
appropriate one or use more than one method which matches the students and
classroom setting (Littlewood, 2007). So, it is the teacher’s responsibility to find out
what students need to understand in order to acquire words (Janenoppakarn, 2009). It

is hypothesized for this study that the information gap activity will be a language task
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which facilitates vocabulary acquisition along with communication skills among

young EFL students.

2.3 The Role of Memory in Language Learning

Memory plays a vital part in second language learning since learning requires
memory retention. Without memory, there is no learning (Harmer, 2001). Learning a
language is learning of a large load of vocabulary and other features of a language;
therefore, it requires a great memory for remembering these features (Thornbury,
2006).

According to Thornbury (2006), there are three systems of memories which are
sensory, short term, and long term. Sensory memory lasts for only few seconds. It is a
kind of echo or visual impression. Short term memory, or working memory, can hold
information temporarily with limited capacity while the long term memory is greater
in capacity with permanent information holding. In addition, the information can
transfer from working memory into long term memory. The information or knowledge
that moves into the long term part of memory can be recalled easily for weeks and
years, and it seems beneficial for the students if they can store the knowledge taught
by the teacher into the long term one as much as possible. However, the knowledge in
the long term may decay if there is no retrieval and use. This means that the more the
knowledge is recalled and used, the easier it is to be accessed and moved into the long
term part (Thornbury, 2006).

The students store and retrieve information through memory, and the ability to
recognize and retrieve information stored in memory correlates with the ability to
understand and to produce spoken and written language (Wenden & Rubin, 1987,
cited in Seelakun, 2008). However, Thai students still have problems keeping
information in the long term memory. This may be because of insufficient practice and
exposure of the target language. In order to benefit the students’ language learning, the
teachers need to plan a variety of activities that help knowledge to transfer from short
term into the long term and encourage students to store words they have learnt so that
they can recall and use them when needed (Bradsford, 1992 cited in Duadsuntia,
2008).
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2.4 Information gap principle
2.4.1 The information gap

The information gap principle is well known and widely mentioned among
communicative language practice (Littlewood, 2013; Thornbury, 2006). It refers to the
communication between the listener and the speaker in a situation that contains a gap
or the missing parts of the information, which each participant possesses, and known
by either of the speakers (Li, 2015; Liao, 1997). In order to reach the goal of
communication, those missing parts of information need to be completed through
orally exchanging process (Fallahi et al., 2015). In short, it can be claimed that the
major principle of the information gap involves the exchange of information between
the speaker and the listener in order to complete a gap which means the missing
information. It usually includes an interaction with negotiation for meaning (Larsen-
Freeman, 2000; Thornbury, 2006). The negotiation is for checking comprehension and
repairing the language used during interaction in order to achieve effective
communication and to avoid misunderstanding.

The information gap activity in this study is designed based on the
information gap principle, and it contains the following 4 features. First, the activity
has to be set as a pair work or small group task where students work collaboratively.
Second, the task designed contains a ‘gap’ which refers to some missing information
that each person in a pair needs to find out in order to achieve the goal of the task.
Third, the task allows chances for an interactive communication between the speakers.
Lastly, there is some information shared or exchanged between the speaker and the
listener.

2.4.2 The advantages of information gap activity

As claimed by Hedge (2000), the information gap activity reflects the real
life communication where people communicate for the information they do not know
or are curious to know. Also, chances of real communication can happen during the
practice when students try to gain information by using their background linguistic
knowledge and communicative strategies (Richards, 2006). This shows that the
information gap activity can benefit language learning by allowing students to retrieve
and use vocabulary and language taught in class communicatively. Next, it provides

opportunity for negotiating and repairing language, which brings about opportunity for
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language learning. It also increases students’ talking time and speaking turns, and the
information gap activity has been proven to help promote speaking ability (Cloutier,
1999; Nanthaboot, 2012; Pimsri, 2004; Skuse, 2012). Moreover, the information gap
activity creates positive attitudes and better relationship among the teacher and
students. Plus, it increases students’ confidence in using the target language to
communicate. It also meets the students’ satisfaction and arouses their interest since
they think the activity is fun and challenging (Poomsaidorn, 1997; Sarobol, 1989;
Thanomwattana, 2008). Finally, Thornbury (2002) points out that the information gap
activity can involve students in terms of collaborative working and peer- teaching in
which a stronger student can help a weaker one on an unclear point in order to reach
the goal of the activity.

In summary, the information gap activity is a communicative task which can
enhance students’ communicative competence, particularly on the speaking skill.
Moreover, it meets students’ interest and creates positive attitudes among students on
language learning. Therefore, it is believed that the information gap activity is suitable
for communicative language classroom practice.

2.4.3 Examples of the activities based on information gap principle

There are examples of activities based on the information gap principle
which are provided by Hedge (2000). The first example requires students to work in
pairs and think of reasons, based on the given information, before completing the
information charts or worksheets. It is called reasoning gap such as completing
teacher’s teaching schedule based on timetables given. Another example is opinion
gap, which involves personal preferences and feelings to a given situation such as a
story completion and a social issue discussion. The important feature for this activity
is there is no justification, right or wrong, on individual opinions. It allows students to
propose different opinions and exchange how they feel about the given situation.

The next following examples of information gap activities are provided by
Harmer (1986, cited in Sarobol, 1989). The example in figure 2.4 requires students to
tell the missing names of places. Students A and student B have the same map which
contains different missing names of buildings or places in town. Student A has the
buildings which student B does not have and vice versa. They have to ask their partner

for the missing buildings or places.
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Figure 2.4 Example 1 of information gap activity

Another example requires students to ask their partners about their personal
preferences, and then complete the table. To complete this activity, students have to

exchange information about their preferences about the film types.

Me My friend
Like Dislike Film types Like Dislike
v Westerns films
v Historical films
v Cartoons
v Space films
v Horror films
v Musical films

Figure 2.5 Example 2 of information gap activity

The third example is finding the target words through completing the puzzle
grid. The students work in pairs. Each of them holds different sets of statement cues.

They both have the same puzzle grid to work with. In order to complete the grid, they


khanitha
Rectangle

khanitha
Rectangle
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have to figure out the answers from the statements cues, and then exchange the

answers with their pair by using the target language.

Student A’s statement cues

Your partner has another set of cues.
Fill in the crossword together
Across
6. Is there ......... in there for me?
8. I’ve been hurrying,

so [ am out of.......
14.P’lldo it if ’'m.........
15 You do it to a story.
Down
4. You need them on when it is dark.
5. I’ll meet you on the .........
10. Said yes.
13. Not short.

Student B’s statement cues
Your partner has another set of cues.
Fill in the crossword together
Across
3. It tells the time.
7. Young woman.
11. A holiday place.
16. Students do it.

Down

1. It lives in the sea.
2. Not less.

9. A kind of animal.
12. Not closed

Figure 2.6 Example 3 of information gap activity
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The next example, suggested by Thornbury (2002), aims to exchange information
about the picture details. Each person of a pair has the same picture with some

different kitchen tools. They have to spot the differences between the two pictures.

Student A Student B

Figure 2.7 Example 4 of information gap activity
Source: Thornbury (2002: 90)

It can be seen from the examples above that the information gap activity is
communicatively designed since it requires students to talk and interact with their
partner a lot. It also arouses students’ interest and curiosity to find the answers which
they do not have and to reach the goal of the task. Applying the information gap
activity into vocabulary teaching allows chances for recycling the target words and for

practicing them in the given situations.

2.5 Previous studies

Information gap activities can benefit language learning by allowing students to
use the language model taught in class communicatively. Some studies concern
increasing turns of speaking, repairing language, and facilitating speaking ability.
Some of the studies that were conducted in other EFL setting rather than Thailand are
presented below.

The information gap task was used in the study of Schroen (1993) who
investigated learners’ comprehension across the various classroom settings. The four
information gap tasks of listening comprehension tests were given to the subjects

under three different classroom settings which were teacher—fronted whole class, open
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whole class (teacher is not available to provide assistance), and pair work. It was
found that there is no significant difference across the settings for listening
comprehension. This could be implied that no matter what classroom setting was, the
information gap activity could be effective for language learning.

Cloutier (1999) studied the effect of task types on the interactional discourse of
non-native speaker and non-native speaker pairs. The information gap task was one of
the activities used in the study which are jigsaw, information-gap, problem-solving,
decision-making, and opinion-exchange tasks. The results of the study revealed the
significant differences between those tasks and there was the greatest number of
opportunities for negotiated interaction between students through information gap
task. As a result, the information gap task gave opportunity for learners to negotiate
and interact with others, and that reflected real life communication.

The information gap task was also used in Skuse’s study (2012). It was a
conversational analysis aiming to investigate the EFL students’ learning opportunity
while performing the information gap tasks. In the study, students’ discourses were
analyzed. One of the interesting results was the talk-in-interaction within the
information gap tasks provided opportunity for negotiation and repairing language
which brought about opportunity for language learning.

In Thailand, there were research studies that focused on the use of the information
gap activity in order to enhance students’ speaking ability as follows.

The study of Sarobol (1989) who studied the effectiveness of using information
gap principle to improve students’ language achievement, Poomsaidorn (1997) and
Thanomwattana (2008) developed communicative models by using information gap
principle and then compared their effectiveness with teaching through teacher’s
manual. They all found that the information gap activity resulted in students® higher
achievement and led to higher learning outcomes than learning through the teacher’s
manual. Also, the students were satisfied with the activity and thought the activity was
challenging and served communicative language learning (Sarobol,1989). Moreover,
the information gap activity created better relationship between the teacher and the
students and provided chances for students to speak and encouraged them to speak

more fluently (Poomsaidorn, 1997).



CHAPTER 3
RESEARCH METHODOLOGY

This chapter describes the research method used in the study. It includes subjects,
duration of the study, research instruments, research procedures, data collection and

data analysis.

3.1 Subjects

The subjects of this study were all the students in the two grade five classes at
Banmuangnadee School, Ubon Ratchathani Province. Class 5/1 consisted of
22 students while class 5/2 comprised 24 students. Both classes were taught by the
researcher. The 5/1 class consisted of 15 boys and 7 girls, and the 5/2 consisted of
10 boys and 14 girls. All of the subjects were 11 years old. They took English 15101,
which was the main English course, during the second semester of the academic year
2016. Their English proficiency was very low. They knew some simple words such as
school objects and some animals. They could speak some simple sentences which are
related to their school life such as how to greet or thank people.

Unfortunately, six of the students did not have perfect attendance because of their
health problems, so they were not counted in the study, so the total of the subjects in

this study was 40.

3.2 Duration of the Study

The whole study took 13 hours. The first hour was for pretesting, and the
treatment lasted 10 hours, twice a week, totaling 5 weeks. Two more hours were for
the immediate posttest and the delayed posttest. The immediate posttest was given at
the end of the treatment and the delayed posttest was administered a month later. The
study was done under the regular school teaching schedule during the second semester

of academic year 2016.



21

3.3 Research Instruments
The research instruments included the following:
3.3.1 Pretest and posttest
The pretest and the posttest were the same test, but they were used for
different purposes. The pretest aimed to check whether the 40 selected words were
unfamiliar to the subjects, and measured their word knowledge at the same time
whereas the posttest intended to find out the effectiveness of vocabulary learning
through the information gap activities. Both were translation tests requiring the
students to translate the 40 target words from English into Thai to study their meaning
learning and Thai into English to investigate their spelling ability. (See appendix B.)
The 40 target words were chosen from the textbooks “Smile 5 and Smile 67,
which the students used at school. They were nouns and adjectives which were content
words. Generally, noun and adjective are the most frequently found parts of speech in
the textbooks (Nuemaihom, 2009). According to Thornbury (2006), the content words
are rich in meaning and carry core meaning of a sentence in both written and spoken
forms. The target words are under five topics: vehicles, places, illnesses, sports, and
characteristics. Each topic was designed as one unit and equally consisted of eight
target words with language models used for completing the information gap activity.

The 40 target words comprise 32 nouns and 8 adjectives. They are presented below.



Table 3.1 The 40 target words in the study
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Topics

No | Vehicles Places Illnesses Sports Characteristics
1 bus (n.) park (n.) cold (n.) boxing (n.) shy (adj.)

2 van (n.) airport (n.) fever (n.) judo (n.) kind (adj.)

3 bike (n.) temple (n.) | wound (n.) cycling (n.) bossy (adj.)
4 boat (n.) | hospital (n.) | cough (n.) diving (n.) polite (adj.)
5 plane (n.) | market (n.) rashes (n.) hiking (n.) cheerful (adj.)
6 train (n.) cinema (n.) | headache(n.) surfing(n.) selfish (adj.)
7 truck (n.) church (n.) | toothache (n.) | climbing (n.) friendly (adj.)
g motorcycle | restaurant | stomachache | skateboarding confident

(n.) (n.) (n.) (n.) (adj.)
3.3.2 Handouts

The handouts used in this study were designed under the information gap
principle by the researcher. They were of two types. The first one was for vocabulary
practice and the other was for vocabulary revision which was given at the end of the
unit. The information gap activities used during practice contained eight words which
were practiced through the language models related to the topic of the unit. The
language model used in each unit was a two-line dialogue which contained one turn of

speaking by each student as demonstrated below.

Student A: How does ...(name of a person)... go to.....(a place)...?
Student B:  He/she goes to ...(place).. by...(vehicle)...

The handouts designed for pair work contained different missing information
that required the student to find out from partners. In order to achieve the goal of the
activity, they had to orally ask for the information they needed and wrote down the

missing target words in their handouts. (See appendix C.)
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The other handout aiming to review the vocabulary items of each unit was
given at the end of each unit. It required the students to match pictures with the target
words they heard by writing the numbers of the words next to the pictures, and then
write the words under the pictures. (See appendix C.)

3.3.3 Questionnaire
The questionnaire was used to find out the students’ opinions on
vocabulary practice through information-gap activities. It was written in Thai and
given to the students after the treatment. The students were asked to complete the
questionnaires by rating their opinions on four scales: strongly agree (4 points), agree
(3 points), disagree (2 points), and strongly disagree (1 point). The questionnaire
included the following statements:

1) This activity is fun.

2) This activity helps me learn and remember new words.

3) I am more confident to speak or use English.

4) This activity makes me love English better.

5) I prefer this type of language activity than traditional ways of

teaching.

To complete the questionnaires, the researcher read the statements item by
item to the students in order to make sure that they all understood all of them. There
was also space for the students to write comments or any suggestions they would like
to say about the activity. The students were allowed to write comments in Thai so that
the language did not obstruct their expression of opinions. (See appendix D.)

3.3.4 Observation Form

A class observation form in this study aimed to identify strengths and
weaknesses of the activities as observed by the researcher. The researcher was the one
who observed and completed the observation form at the end of each treatment period.
The observation focuses on (1) the students’ attention, interest and reaction to the
activity, (2) the students’ participation and interaction with others, (3) the use of the
mother tongue during the activity (4) incidences of cheating to complete the tasks, and

(5) classroom environment. (See appendix E.)
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3.3.S Video recording
During the completion of the information gap activities, the students’
performances were video recorded in order to cross check with the observation in
terms of their participation and interaction during the activities. Since the students
were told not to use the mother tongue during the practice, the observation from the
video could tell if any student used their mother tongue or tried to cheat. Moreover,
any difficulties or unexpected events which might happen could be rechecked through

the video recording.

3.4 Research Procedures

This study was experimentally designed, and the research procedures were
implemented according to the following stages.

3.4.1 Pre-treatment

The English curriculum of grade five was studied and then the 40 target
words, contents, and language models of the study that had not been introduced to the
students were selected. After that, the pretest was given to the students in order to
recheck if the selected 40 words were unfamiliar to them. Then, the information gap
activities for each unit were designed along with the questionnaire and the observation
form.

Next, the students were trained how to perform and complete the
information gap activities for two hours. The purpose of the training is to familiarize
the students with the information gap activity in order to prevent them from
misunderstanding or getting confused by the task, which might lead to incomplete
tasks. Vocabulary and language models used in the prompting session were different
from ones used in the treatment sessions. Vocabulary used for these two hours of
training did not count as parts of the data analysis.

3.4.2 While-treatment

The treatment, presenting and practicing the 40 target words through the
information gap activities, lasted for 10 hours, two hours each unit. In the first hour of
every unit, the first 20 minutes was spent on vocabulary presentation and this was
done through software (power point presentation) and flash cards. Word meanings and

spellings were presented through pictures with the words written below, and the
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teacher had the students practice pronouncing the words of the unit together as a whole
class. Then, the language model of the unit was presented and explained. Next, it was
the practice stage which took 30 minutes. In the practice stage, the students completed
the information gap activity through pair work (students A and B). In order to prevent
cheating by looking at each other’ worksheet, they were asked to sit back to back
during the task completion. When they finished, they switched their roles. They were
also asked not to use the mother tongue during the practice activities.

In the second hour, the students once again practiced the same set of
target vocabulary introduced in the previous class through the information gap activity
with different worksheets. After the practice, the teacher reviewed target vocabulary
once again, and then provided the after unit revision worksheet. At the beginning of
the next unit, the vocabularies of the previous unit were quickly reviewed through the
flash cards.

During vocabulary practice, the researcher recorded a video to see how
the activity flowed as well as to check their participation, and also noted some
interesting points in the observation form.

3.4.3 Post-treatment

After the 10-hour practice, the immediate posttest and the questionnaire
were given to the students in order to find the effectiveness of the information gap
activity on vocabulary learning in short term and study the students’ opinions about
the activity. A month later, the delayed posttest was administered to investigate long
term vocabulary learning. The immediate and the delayed posttest were taken under

the same condition. Finally, all collected data were then analyzed and compared.

3.5 Data Collection and Analysis

The data of the study were collected from the pretest, immediate posttest, delayed
posttest, questionnaires, observation forms and video tape recording.

The results from the pretest and the two posttests were collected and scored in the
same way. Each correct meaning and spelling scored 1 point.

The criteria for the scoring were set as follows:
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. . ‘ 4 a
1 was given to the correct meaning; namely, “plane means LAS9IUU” or
“headache means U0¥h”
0 was given to the wrong meaning; namely, “plane means 9599” or “headache
v a < Q) oy
means ¥tV or LIUNI”.
1 was given to the correct spelling such as 5alW = train

0 was given to the wrong spelling suchas 5alW = trian

The test scores were analyzed by using mean, standard deviation, and paired
t-test. The scores of the pretest and the immediate posttest were compared to find the
short term vocabulary learning. Next, the comparison between the mean scores of the
pretest and the delayed posttest together with the immediate and the delayed posttests
were made in order to find the long term retention of vocabulary.

The data from the questionnaires were derived from the students’ rating: strongly
agree (4), agree (3), disagree (2) and strongly disagree (1). Next, all rated scales were
counted and analyzed by using frequency, mean, and standard deviation for each item.
Furthermore, the extra comments from the students were summarized and discussed.

The average mean score of each item was interpreted as follows.
1.00 - 1.75 refers to ‘strongly disagree’

1.76 - 2.50 refers to ‘disagree’

2.51 - 3.25 refers to ‘agree’

3.26 - 4.00 refers to ‘strongly agree’

The data from the observation forms along with the video tape records were used
for describing the students’ learning behaviors during the treatment.

The next chapter presents the results of the study.



CHAPTER 4
RESULTS

In this chapter, the results of the study are presented after the analysis of the
pretest, immediate posttest and delayed posttest in order to see the effects of the
information gap activity on vocabulary learning in both short term and long term.
Then, the results from the questionnaires, observation, and video recording are

reported.

4.1 Results from the Tests
After the treatment and completion of the two posttests, the immediate and the
delayed, the test scores were analyzed and compared with those of the pretest in order
to find out the effectiveness of using the information gap activity on vocabulary
learning in both short term and long term. The results are presented as follows.
4.1.1 Effectiveness of the information gap activity on short term vocabulary
learning
After the pretest and the immediate posttest had been administered, the
results were statistically analyzed and compared in order to find out the effectiveness
of the information gap activity on short term vocabulary learning in terms of meaning

and spelling as shown below.
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Table 4.1 Comparison between the pretest and the immediate posttest scores

Aspects Tests Total | X SD T-value Sig.
Pretest 40 0 0

Meaning 7.71 ** 000
Immediate posttest 40 94 7.07
Pretest 40 0 0

Spelling 4.53 ** 000

Immediate posttest | 40 | 2.15 3.0

**p <.01

It can be seen from Table 4.1 that in terms of vocabulary meaning
knowledge, the mean score of the pretest was 0 which that of the immediate posttest
was 9.4. There was significant difference between the pretest and the immediate
posttest scores in terms of students’ knowledge of vocabulary meaning at p <.01. This
showed that the information gap activity helped students learn vocabulary meaning in
short term. However, It was noticeable that the mean score of the immediate posttest
for meaning was quite low (9.40); far below 50 percent.

In terms of vocabulary spelling learning, the mean score of the pretest was 0
whereas that of the immediate posttest was 2.15. There was significant difference
between the pretest and the immediate posttest scores in terms of students’ knowledge
of vocabulary spelling at p <.01. This could again be interpreted that the information
gap activity helped students learn vocabulary spelling in short term. However, the
mean score of the immediate posttest for spelling was extremely low (2.15); only
about five percent.

In order to investigate the effectiveness of using the information gap activity
on vocabulary learning in long term, the students were asked to do the identical
delayed posttest a month later. The results are presented below.

4.1.2 Effectiveness of the information gap activity on long term vocabulary
learning
In order to find out the effectiveness of the information gap activity on long
term vocabulary learning in terms of meaning and spelling, the comparisons were
done between the pretest and the delayed posttest, confirmed with the comparison

between the immediate and the delayed posttest as shown below.
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Table 4.2 Comparison between the pretest and the delayed posttests scores

Aspects Tests Total | X SD T-value Sig.
Pretest 40 0 0

Meaning 9.19 **.000
Delayed posttest 40 1248 8.58
Pretest 40 0 0

Spelling 3.92 **.000
Delayed posttest 40 1.67 2.70

**p <.01

Table 4.2 showed that there was significant difference between the pretest and the
delayed posttest in terms of meaning (P<.01) and spelling (P< .01). This indicated that
students knew and could recall the target words after a month.

In order to confirm the above finding, the immediate posttest scores were

compared with those of the delayed posttest as shown in Table 4.3.

Table 4.3 Comparison between the immediate posttest and the delayed posttest

scores

Aspects Tests Total x SD T-value Sig.
Immediate posttest 40 9.40 7.73

Meaning 4.79 **.000
Delayed posttest 40 12.48 8.58
Immediate posttest 40 2.15 3.0

Spelling 2.15 *38
Delayed posttest 40 1.67 0.42

**p <.01, *P > .05

According to Table 4.3, the significant difference was surprisingly found between
the immediate posttest and the delayed posttest scores in terms of meaning (P< .01). It
was quite interesting that the mean score of the delayed posttest (12.48) was higher

than that of the immediate posttest (9.40). In other words, the students recognized
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more target vocabulary items than they did in the previous posttest. The reasons for
this were discussed in the next chapter.

In terms of spelling, nevertheless, there was no significant difference between the
two posttests (P>.05). This could be assumed that after a month of the treatment, the
students could retain the vocabulary spelling ability although the cores on the delayed

posttest were a bit lower.

4.2 Results from the Questionnaire
In order to obtain the students’ opinions towards the use of the information gap
activity, the students were asked to complete the questionnaire. The results are shown

in Table 4.4.

Table 4.4 Students’ opinions on the use of the information gap activity

Statements
Mean | SD | Level of opinions
(Items 1-5)
1. This activity is fun. 3.76 | 0.22 | strongly agree

2. This activity helps me learn and remember
3.69 | 0.33 | strongly agree
new words.

3. I am more confident to speak or use English. | 3.36 | 0.51 | strongly agree

4. This activity makes me love English better. | 3.48 | 0.48 | strongly agree

5. I prefer this type of language activity than
. ) 3.67 | 0.36 | strongly agree
traditional ways of teaching.

Total 3.58 | 0.24 | strongly agree

According to Table 4.4, the students strongly agreed on all the statements
concerning the benefits of the information gap activity. The statement the students
most agreed on is the activity was fun (3.76), follow by the activity helped them learn
and memorize new words (3.69), they prefer to learn with the information gap activity
rather than the traditional way of teaching (3.67), the activity made them love English
better (3.48), and ‘I am more confident to speak English better’ (3.36). To conclude,

they have positive opinions about the information gap activity.
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Apart from the benefits mentioned in the questionnaire, the students were allowed
to provide comments at the end of the questionnaire. There were thirteen comments
written by the students. Five of them stated that they really liked the information gap
activity used in the treatment. Four of them stated that the information gap activity
was fun and they wanted to do this type of activity in the classroom again. The rest of
the comments stated that they wanted to learn more vocabulary and English was their

favorite subject.

4.3 Results from the Observation Form and Video Recording

In order to identify the strengths and weaknesses of the activities, the observation
was done by the researcher and summarized in five aspects as follows. In terms of the
students’ attention, it was found that they were interested in the activity and tried to
complete the tasks enthusiastically. All of the students could finish the task in time.
However, it took more time for the slow learners to complete the tasks. This showed
that the slow learners needed longer time to practice and complete the task.

For the students’ participation and interaction, it appeared that all the students
were willing to participate and interact with their pair. Moreover, during the treatment,
‘peer teaching’ occurred in every hour. Some slow learners asked the stronger ones
when they had problems or unclear points during the practice sessions such as word
meaning clarification or word pronunciation. The stronger learners provided help with
willingness. It was also found that most of the students had fun during the task
completion. Since the students were asked to work in pairs and sat back to back
against each other, when they asked and answered, they whispered in their partner’ ear
and leaned their back against each other in order to signal a speaking turn or urge their
friend to speak. That made practicing the language fun for them.

The use of the mother tongue was found during the activity. The students used
their mother tongue in order to ask their peers to clarify word meaning, word

pronunciation, or something they were not sure about. The example of questions and

answers used by the students in their mother tongue were ‘Did you say....? ’(Lﬁazym"l
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Usanidesinetwls), Yousay......, right? (sownil.... [vlux), Say again, louder.’( ya

8nvi 747, etc.

Regarding incidences of cheating to complete the tasks, as evidenced in the video
recording and the researcher’s observation during the task completion, there were two
or three students trying to cheat in the first hour of the treatment. However, they
stopped cheating when the teacher told them not to. And as for the classroom
environment, the experiment was held in a room where there was no table or chair.
When the students performed the tasks, they had to sit back to back on the floor in a
long row. Sitting back to back prevented the students from looking at their pair’s
information. In addition, sitting back to back in rows of ‘student A’ and ‘student B’
allowed the teacher to check and help slow learners during the tasks. Since the
information gap activity required students to speak a lot, it appeared that students
made a lot of noise, which might disturb other classes.

The discussion of the results is presented in the next chapter.



CHAPTER 5
DISCUSSION

This chapter discusses the results shown in the previous chapter and provides the

pedagogical implications of the present study.

5.1 Discussion

This study was conducted to investigate the effectiveness of the information gap
activity on vocabulary learning of grade five students in both the short and long term.
The study also searched for the students’ opinions of the activity used during the
treatment. In addition, observation and video tape recording were used, and data from
these two sources was summarized and discussed.

The discussions are provided in accordance with the results presented in the
previous chapter.

5.1.1 Effectiveness of the information gap activity on vocabulary learning

According to the results of the pretest and the two posttests, the information

gap activity seemed to enable the students to learn vocabulary in terms of meaning and
spelling over both the short term and long term. However, the mean scores of the
posttests were quite low in both aspects. This may indicate that the information gap
activity could help students learn and memorize new words, but only to a limited
extent. The information gap activity can reinforce vocabulary taught in class by
allowing the students to use the vocabulary of the target language in a communicative
way (Raptou, 2001). However, the reason students could learn and retain new
vocabulary knowledge to a small extent may be because, firstly, the information gap
activity itself primarily focused on speaking and listening (Li, 2015; Littlewood, 2013;
Thornbury, 2006). There were many turns of asking and answering through the
language models (Cloutier, 1999; Nanthaboot, 2012; Pimsri, 2004; Skuse, 2012), so

spelling received a secondary focus. Therefore, the information gap activity
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provided insufficient chances for students to practice spelling. Secondly, the study
provided limited time for the treatment; that is, each learning unit lasted for only two
separate hours. This may be too little time for learners to learn and memorize all eight
words of the unit. As Hedge (2000) claimed, repetition of words in texts could be
useful to learners’ learning. The more frequently the students were exposed to the
target words, the better they were able to learn and extend their vocabulary knowledge
(Decarrico, 2001; Read, 2007). This is in line with the study of Kachru (1962, cited in
Hedge, 2002) who found that most of his students knew the words that appeared more
than seven times, but did not know half of the words that appeared only once or twice.

From the study results, it is interesting to note that the mean scores of meaning
were higher than those of spelling in both immediate and delayed posttests. The reason
for this could be that a number of students claimed they knew some of the target words
through spoken form, but did not know how to spell out those words in the written
form (personal communication). As a result, they left some spelling test items blank,
or provided only a few initial letters, or misspelled some of the target words
altogether. Thus, spelling seemed to be problematic since the spelling process is
complicated and needs to be taught consciously (Wallace, 2006). However, it is
suggested by Thornbury (2002) that one thing which the teacher can do in order to
reinforce the sound-spelling relationship is teaching the students rules of spelling,
which would then help them improve their spelling ability.

An unexpected result was that the delayed posttest meaning score was higher than
the immediate posttest meaning score. This was quite unusual. It was expected that
the score of the later test would have been lower since the subjects of the study did not
encounter the 40 target words again after the treatment. It is commonly known that
any knowledge can be slowly forgotten if it is not recalled or used (Hedge, 2000;
Thornbury, 2006). From personal communication, the subjects who gained higher
scores on the delayed posttest said that they did a quick review before testing.
However, they did not do a review on spelling, such as orally spelling out or writing
the words. A quick review of the target words likely contributed positively to the
result of the test score.

In summary, it was found that the designed information gap activity could help

students learn and retain new vocabulary in both short and long term but only to a
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small extent. Additionally, meaning was better learned through the information gap
activity than spelling.

5.1.2 Students’ opinions of the information gap activity

According to the result of the questionnaire, it was found that the students
strongly agreed on using the information gap activity for practicing vocabulary in the
language class. This finding was in line with the data from the observation and video
recording which revealed that the information gap activity provided positive affective
effects; students were motivated and had fun during the practice. Moreover, the
activity provided chances for students to work collaboratively in pairs, allowed peer
teaching, and created positive relationships between the teacher and the students.

Since the questionnaire results showed that all statements were strongly
agreed on, it was interesting to look at items which received the highest and the lowest
average scores. The statement “The activity was fun.” gained the highest average score
out of the five statements. This is because unlike the memorization technique
frequently used in the classroom which is boring, most of the students had fun during
the task completion. They worked in pairs and sat back to back with their partners.
When they asked and answered, they whispered in their partner’ ears and leaned their
back against each other in order to signal a speaking turn or urge their friend to speak.
This made practicing the language fun for them. According to Harmer (2001), pair
work, as used in the information gap activity, provided a chance for learners to
practice the language together. At the same time, they had more opportunities to use
vocabulary and language to interact with friends independently, and that could
promote communicative competence.

The statement which received the lowest score was “I am more confident to
speak or use English.” This could be because the information gap activity may not
match the learning styles of some students that prefer learning by reading and writing.
As Ellis (1997) claims, the learners’ personalities can influence the degree of anxiety
which may affect how students learn and use the target language. Therefore, students
who feel uncomfortable speaking may not find the information gap activities
enjoyable and are reluctant to participate.

In summary, the information gap activity could prompt students to face real

communication and give them chances to use the target language with their friends
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with fun. The activity also met the students’ preferences, and it could build up the
positive relationship between the teacher and students as well as allow chances for
talking in the target language and ‘peer teaching’ between the faster and slower

students.

5.2 Pedagogical Implications

The results of the study showed that the information gap activity helped students
learn and memorize new words, but not to a satisfactory degree. However, the
advantages of using the information gap activity were obvious in terms of allowing
them speaking opportunities, peer teaching, and creating positive relationships
between the teacher and students. These features all benefit language learning and
enhance students’ communicative competence. Therefore, when implementing the
information gap activity, the following ideas should be considered:

The low mean scores of spelling in both short and long terms may be because the
information gap activity did not provide enough chances for students to practice their
spelling, as the activity itself primarily focused on speaking and listening. Spelling is a
subset of writing skill (Thornbury, 2006), which is more complicated than other
language skills, and it should be taught thoughtfully (Wallace, 2006). As Thornbury
(2002) suggested, it is vital to teach students spelling rules because knowing the rules
of spelling can facilitate their vocabulary and equip them to be ready for writing tasks.
Therefore, spelling should be taught systematically, with adequate time for spelling
practice when using the information gap activity.

Another idea to bear in mind when implementing the information gap activity is
to provide enough time for practice. Providing a greater amount of time for practice
may help students to better remember the new words.

The conclusions are presented in the next chapter.



CHAPTER 6
CONCLUSION

This chapter includes conclusion, limitations of the present study, and

recommendations for further study.

6.1 Conclusion

The purposes of this study were to investigate the effects of the information gap
activity on grade five students’ vocabulary learning, in terms of word meaning and
spelling in both short term and long term, and to find out the students’ opinions on the
use of the information gap activity. In order to answer the research questions, the
students were asked to take the pretest, the immediate posttest, and a month delayed
posttest, and to complete the questionnaire. The observation and videotape recordings
were also done in order to find the strengths and weaknesses of the activity.

The results revealed that, in both the short term and long term, the information
gap activity could help students to learn and memorize the new words, in terms of both
meaning and spelling, to a small extent. The reasons were probably due to limited
practice time in both meaning and spelling. However, according to the observation and
video recording, it was found that the information gap activity met students’
preferences and created peer teaching bpportunities along with allowing positive
relationships between the teacher and the students.

In conclusion, the findings of the study provide evidence that the information gap
activity can benefit students in learning new words, although not to a great extent. It
also motivates students to learn with fun and creates a positive attitude on language
learning. Therefore, the information gap activity can be another communicative task
for vocabulary teaching and learning used by teachers who teach English. However,
sufficient exposure to the new words and adequate amount of time for practice should
also be taken into account when implementing this technique, especially in young

learners such as primary students.



38

6.2 Limitations of the Study

This study contained some limitations. The first limitation was the short time
period of the study. Since the learning and practicing hours of the experiment were
quite limited, only 10 hours of treatment, it seemed the students did not have adequate
chances for learning the new vocabulary.

Second, a pilot study was not done before the experiment. Conducting a pilot
study could help the researcher carefully design the tools for research and prevent
problems or weak points which may happen during the treatment. If a pilot study had
been done for this study, the researcher would have provided adequate time for
practice.

Third, in terms of vocabulary learning, the experiment was done without a control
group to compare with. It may not be able to make an absolute conclusion that the
information gap activity was really effective or should be employed in class.

Lastly, since the pretest and the posttest used in the present study relied on
writing, which required students to write the meaning of the target words, this may
cause difficulty for students who know the target words by spoken form but do not

know how to spell them out.

6.3 Recommendations for Further Study

The recommendations for the further study are as follows.

The further study can be conducted over a greater length of time in order to
provide enough opportunity for students to better learn and acquire the new words.
Learning new language features takes more time, especially for young EFL learners.
Lastly, since the test used in the present study relied on writing, which may affect
students who know the target words by spoken form but do not know how to write, it
is recommended that the further study provide the vocabulary test through speaking,
having students orally tell the meaning of the target word that they hear instead of
writing it down. This more accurately shows how well the students have learned
vocabulary through the information gap activity.

In addition, the pilot study should be done before the real study takes place in
order to allow the researcher to try out and improve the research tools or procedures.

Moreover, providing a control group for the further study is necessary. The
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comparison between the results of the control group and the treatment group, with the
information gap activity implemented, would clearly show the effectiveness of the

activity used in the study.
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LIST OF THE TARGET WORDS

46



The list of the target words

47

Topics

No | Vehicles Places Illnesses Sports Characteristics
1 bus (n.) park (n.) cold (n.) boxing (n.) shy (adj.)
2 van (n.) airport (n.) fever (n.) judo (n.) kind (adj.)
3 bike (n.) temple (n.) wound (n.) cycling (n.) bossy (adj.)
4 boat (n.) hospital (n.) copgh (n.) diving (n.) polite (adj.)
S plane (n.) market (n.) rashes (n.) hiking (n.) cheerful (adj.)
6 train (n.) cinema (n.) | headache (n.) surfing (n.) selfish (adj.)
7 truck (n.) church (n.) | toothache (n.) | climbing (n.) | friendly(adj.)
o motorcycle restaurant stomachache | skateboarding confident

(n.) (n.) (n.) (n.) (adj.)
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Pretest and Posttest
(Vocabulary Meaning: 40 items)

Directions: Write the meaning of each word in Thai.

No.

English

Thai

________

49



English

Thai

........

boat
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Pretest and posttest

(Vocabulary Spelli

ng: 40 items)

Directions: Write the word into English.

English

No. Thai

1 309N

2 |Gwewa ]
3 v
4 |fwww
s s ]
6 |sofnewends |
7 |wad ]
8 |vwiy ]
9 |wweh ]
10 |dudes
1 seW ]
12 |awawenar
13 |tewes
10 | fndudneew
15 |l
16 |wlesdu |
17 | Fwews ]
18 |dud
19 |wwndra
20 Wi
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Thai

English

.........

52
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Information gap activity worksheet

Unit 1 Vehicles

54

Directions: Write and draw the missing information.

You: How does ................ goto ...viiininnnnn ?
Your friend: He/ she goes to ............ bY..ovieiinennn.
Student A
Joe goes to Jane goes to Tim goes to Ben goes to
Phuket by ... the farm by ... Had Koodue by... | the playground
by...
Sue goes to Jenny goes to Tom goes to Betty goes to
Lotus by .. the zoo by.... school by.... Bangkok by....

........................

.......................

.......................

........................




Information gap activity worksheet

Unit 1 Vehicles

55

Directions: Write and draw the missing information.

You: How does ............. goto .ioiiinnnnn. ?
Your friend: He/ She goes to ............... |2)Z8 S
Student B
Joe goes to Jane goes to Tim goes to Ben goes to
Phuket by.... the farm by ..... Had Koodue by..... | the playground

........................

------------------------

.......................

........................

Sue goes to
Lotus by....

------------------------

Jenny goes to
the zoo by.....

.......................

Tom goes to
school by .....

.......................

Betty goes to
Bangkok by....

atd PFTY) EED

........................




————itr. i

After unit/ Quick review
Unit 1 Vehicles

Directions: Listen and number. Then write the words that match the pictures.

56

(
train bus van boat
bike truck plane motorcycle
. J

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
oooooooooooooooooooooooooooooo

................................................................




Information gap activity worksheet

Unit 2 Places

Directions: Write and draw missing information.

You: Whereis ............... going on weekend?
Your friend: He/ She’s going tothe.....................o... .
Student A
Jimmy is going to | Tom is going to Dan is going to Ben is going to
the......cooeeiineies the.......ooeeen. the..ooovivieninns the...............

Tom is going to Tina is going to

SHEE 14
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Information gap activity worksheet

Unit 2 Places

Directions: Write and draw missing information.

You: Where is ............... going on weekend?

Your friend: He/ she’s going to the.............. een e

Student B

Jimmy is going to | Tom is going to Ben is going to

Dan is going to

Tim is going t is goi — oL
i 15 gomng to Tom is going to Joe is going to Tina is going to
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After unit/ Quick review
Unit 2 Places

Directions: Listen and number. Then write the words that match the pictures.

market airport temple cinema

hospital church park restaurant

B




Information gap activity worksheet

Unit 3 Illness

60

Directions: Write and draw missing information.

You: What’s wrong with ................ ?
Your friend: He/Shehasa ............cooeinnin. .
Student A
Jimmy has a....... Tom has a........ Danhasa....... Benhasa.......
Timhas ....... Tom hasa........ Jochasa.........

..................

S

D,

..................




Information gap activity worksheet

Unit 3 Illness

Directions: Write and draw missing information.

61

You: What’s wrong with ................ ?
Your friend: He/ Shehasa.........cocvvvnnnnn.n .
Student B
Jimmy has a Tom has a Dan has a Ben has a

oooooooooooooooooooo

Tim has Tom has a Tina has a

oooooooooooooooooooooooooooooooooooooooooo
oooooooooooooooooooooooo




After unit/ Quick review

Unit 3 Illness

62

Directions: Listen and number. Then write the words that match the pictures.

cough

wound

cold

rashes

toothache fever

headache stomachache

oooooooooooooooooo

ooooooooooooooooooooo




Information gap activity worksheet

Unit 4 Sports

63

Directions: Write and draw missing information.

You:

Your friend:

...................... ’s favorite sport?

His/ Her favorite sport is .................... .

Student A

Jim’s favorite sport

Tom ’s favorite

Dan ’s favorite

Ben ’s favorite

Tim ’s favorite

Tony’s favorite

Joe’s favorite

Tina’s favorite
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Information gap activity worksheet

Unit 4 Sports

Directions: Please find the missing information.

T et

et

You: What is .............. ....’s favorite’s sport?
Your friend: His/ Her favorite sport s ........... eveens
Student B
Jim’s favorite Tom ’s favorite Dan ’s favorite Ben ’s favorite
] sport iS ........... ortiS............ .
sport is............ P Sport 15 sport is.............

Tim ’s favorite Tony’s favorite Tina’s favorite

sportis............. sportis.............
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After unit/ Quick review
Unit4 Sports

Directions: Listen and number. Then write words that match with the picture.

boxing diving climbing hiking

surfing  skateboarding cycling judo




Information gap activity worksheet

Unit 5 Characteristics

Directions: Please find the missing information.

66

You: Whatis ......oevvvennnne like?
Your friend: He’s/She’s .oovvvnveevveiinnnn.... .
Student A

Tinais............ Jeffis.............. Kate is

...........




Information gap activity worksheet

. Unit 5 Characteristics

Directions: Please find the missing information.

67

You: Whatis ....cooeeeennn... like?
Your friend: He’s/She’s vovvvviviiiiniinnnnnn, .
Student B
Jane is........ Timis............ Tom 1S ..evnnnnnn..

Tinais............ Jeffis.............. Danis.......... Kateis ..............
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After unit/ Quick review
Unit 5 Characteristics

Directions: Listen and number. Then write words that match with the picture.

- N
confident bossy selfish polite
friendly kind shy cheerful

\. J
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Questionnaire
WuUuUsiaunii

.

. PartI: doufl 1
Directions: Please put a tick (v) in the box that matches your feeling.

o o = d ) ] o )
Auuzth : WindweSesne (V) Tudasiiassiuanuinvesiou

©O® 4= strongly agree QO 4= dukwetids
© 3 = agree © 3 = Wude
® 2 = disagree ® 2 = hirtude
A® 1 = strongly disagree A® 1 = hivtudroedrda
4 3 2 1
No Statements 0| © ® | ®ee

1. | This activity is fun.
fonssulloynauu

2. | This activity helps me learn and remember new words.
tenssuligaeiisuSoufmdniiazeasiidmila

3. | I am more confident to speak or use English.
imfuhﬁﬂzummzh’s’n1ma°mqyu1n5u

4. | This activity makes me love English better.
fonssuiniIisusnunSnguInniu

5. | I prefer this type of language activity than traditional ways of
teaching. suveudsnssuuvuiinnnh msmeunuuiAy (vyssoouazlfun

NIZATUAT)

Part2:

. . a o < o -
More comments on activity /AnuAniiudy q enfunsiSeunisasu

......................................................................................................
......................................................................................................

.......................................................................................................




3. Criteria observed

Observation form

72

.............

Observed issues

Description/ comments

1. Students’ attention
(students’ interest, enthusiasm,)

2. Students’ participation and
interaction with others.

3. Use of the mother language
during activity.

(When and how much do they
use of L1? Why do they decide
to use it?)

4. Cheating to complete task.
(How often do they cheat?
Why?)

5. Classroom environment
(Number of students, classroom
layout, classroom equipment:
mic. TV ,etc.)

f

Suggestions for improvement:

-

-

Overall impression of teaching effectiveness:




APPENDIX F

PRETEST, IMMEDIATE POSTTEST,
AND DELAYED POSTTEST SCORES
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The pretest, immediate posttest, and delayed posttest scores

- (Continued)
No. Pretest Immediate posttest Delayed posttest
Meaning | Spelling | Meaning | Spelling | Meaning | Spelling
31 0 0 10 3 13 2
32 0 0 24 3 32 4
33 0 0 19 3 27 3
34 0 0 6 4 9 2
35 0 0 4 1 4 0
36 0 0 4 0 4 0
37 0 0 5 0 11 2
38 0 0 6 2 4 0
39 0 0 18 4 23 3
40 0 0 39 13 38 12
Total 0 0 376 86 499 67
Mean 0 0 9.4 2.15 12.48 1.67
* SD 0 0 707 3.0 8.58 2.70
Min 0 0 1 0 2 0
Max 0 0 39 13 38 12
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