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ABSTRACT
TITLE : ROLES OF PARADIGM-SHIFTED TEACHERS IN THE AGE OF
EDUCATIONAL REFORM
BY : MR. PRAMOOK BOOBPAWAN
DEGREE MASTER OF ARTS
MAJOR TEACHING ENGLISH AS A FOREIGN LANGUAGE
CHAIR : MS. ARUNEE YEETHONG

KEYWORDS : PARADIGM-SHIFTED TEACHER / TEACHER AWARDS / DIMENSION/

COMPONENT / KNOWLEDGE / COMPETENCY / SKILL / STANDARDS

The purpose of this study is to investigate the level of competency of teachers under the
jurisdiction of the Office of Ubon Ratchathani Provincial Primary Education. The results of the
study will also show what aspects of the teachers’ performance need to be improved.

The major findings are as follows:

1. The overall quality of the three dimensions (knowledge, competency, and skill) is not
satisfactory.

2. Male and female average scores are both below the satisfactory level. The average
female scores are higher than the average male scores in all dimensions.

3. The results of Ajarn 1 and Ajarn 2 are at a fairly-satisfactory level whereas the results
of Ajarn 3 are at a satisfactory level.

4. The average scores of teachers with less than five years experience are lower than the
other groups. The teachers with five to ten years experience had the highest scores.

5. The quality of teachers who teach Grade 7 is better than teachers of Grade 4 and the
teachers of Grade 4 are better than teachers of Grade 1. Only the teachers of Grade 7 are ata

satisfactory level while the others are at a fairly-satisfactory level.
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6. The average scores of teachers with bachelor’s degrees are higher than the others, but
all of them are at a fairly-satisfactory level.

The recommendations are as follows;

1. The training programs concerning Classroom Action Research, Community Analysis,
Integration Teaching, and Providing and Using Materials, Technology and Resources are urgently
needed to improve teachers’ competency.

2. The results of this study could be distributed for those who are involved in basic
education organizations.

3. Not only male but also female teachers, Ajarn | and Ajarn 2, with | to 5 and 10 plus

years of experience should participate in a training program very soon.
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CHAPTER 1
INTRODUCTION

1.1 Rationale

The political, cultural, economic, and social crises caused the change of educational
administration in Thailand (Office of the National Education Commission [ONEC], 1999, p.(i)).
The administrators had to develop not only the educational act which was called the National
Education Act of B.E. 2542 (1999) but also the curriculum which is called the Basic Education
Curriculum of B.E. 2544 (2001). Because teachers are responsible for improving their teaching
techniques and the Act and the Curriculum are new, supervisors who have more opportunity to
be involved are expected to facilitate teachers' needs to reach their goals.

Ubon Ratchathani Provincial Primary Education Office's Supervisory Department
trained 256 teachers in the academic year 2001 and 4,541 in 2002. Since the academic year
2002 there have been 26 pilot schools using the new curriculum in grade one (Pratom 1), four
(Pratom 4), and seven (Matayom 1). Although the teachers who teach in those schools were
trained in the new curriculum approach, we do not really know how they improved their
teaching performance.

The authorities have set the categories of skills which teachers are expected to have in
order to be a "Paradigm-Shifted Teacher". They try to indicate how teachers should effectively
improve their teaching performance. To teach in government schools nowadays, everyone
should be a more efficient teacher.

In addition, the supervisors should have information that shows the level of teachers'
competency. An assessment form to observe and interview teachers using the new curriculum is

designed for the data collection.

1.2 Objectives
To lcarmn what level of teaching competence the teachers are at

To provide an instrument to assess teachers for the Teacher Awards



1.3 Scope of the Study

1.3.1 Twenty five district and five provincial supervisors will consider the competency
of a paradigm-shifted teacher and design an assessment form.

1.3.2 The district supervisors assess between two to ten teachers in a school
in their own districts. There is only one school that uses the 2001 Curriculum in each of twenty
four districts except two in Muang Ubon district.

1.3.3 The data is collected from the teachers who teach in Grades one (Pratom 1), four
(Pratom 4), and seven (Matayom 1) because the new curriculum is used in these levels for the

academic year 2002.

1.4 Definition of Terms

Paradigm-shifted teachers are those who change and/or improve their conventional
roles which dominate the classes into more creative facilitators.
Teacher Awards will be presented to paradigm-shifted teachers whose teaching is investigated
successfully by a committee.

Three dimensions of teachers’ performance are knowledge, competency, and skill.

There are five components in each dimension. They are Planning a Learning Process,
Designing Activities, Learning Manipulation, Providing and Using Materials Technology and
Resources, and Test and Evaluation and Report.

There are also several elements in each component.

Standards are the states which are stipulated in the National Education Act. They are

the threshold capabilities learners must have when they finish the curriculum course.

1.5 Methodology

Teachers in 26 primary schools, who have been teaching under the Basic Education
Curriculum of B.E. 2544 (2001), will be selected. The district supervisors assess two to ten
teachers in a school in their own district, one to three in Pratoms 1 and 4, and one to four in
Matayom 1. The data will be analyzed to decide what level the teachers are at on a one-to-five
scale. The scale can be interpreted as 1 = very poor, 2 = poor, 3 = fairly satisfactory, 4 =

satisfactory, and 5 = very satisfactory.



1.6 Significance of the Study
The supervisors learn the real needs for designing a plan to develop teachers’

performance. The instrument will be adapted for assessing teachers to get the Teacher Awards.

1.7 Expected Outcome
Teachers are able to use all of the items in the assessment form as guidelines to

improve their teaching behavior for such a paradigm-shifted teacher.



CHAPTER 2

RELATED LITERATURE AND RESEARCH

There are three practical principles that are the most important to all aspects of the
educational reform (Adireksarn, P. 2002). Firstly, what we want our children to learn so that
they are well prepared to face the future. Secondly, who will teach them, and thirdly, how they
will be taught. From these three important facets, the first one (what we want our children to
learn) is presented and stipulated in the National Education Act, 1999, whereas the third (how
they will be taught) is presented and stipulated in The Basic Education Curriculum, 2001. Then
the second (who will teach them) is approved from the third that is the most important and is

therefore going to be mentioned.

2.1 Learning Reform

“Learning reform is essentially a shift from focusing on subject matters to human
being or learners. In other words, a learner-centered approach becomes imperative” (Office of
the National Education Commission [ONEC], 2000, p. I). Education reform in Thailand is a
policy mandate. The character of the new education to be provided to citizens is through the
development of critical thinking skills and problem solving abilities. Moreover, a new attitude
toward education is to be encouraged, in which people become life-long learners, always able to
train and retrain for continued productivity in the workplace.

Learning reform is a shifting paradigm. The way to teach a learner-centered approach
is by focusing on the benefit to learners. This is for learners’ real learning and the best
development into a better human being.

Learning with focus on learners or a learner-centered approach means learning in a
real situation which differs for individual learners. Teachers should therefore be facilitators to
enable their students to learn from experiences, activities, and tasks, leading to development of

learners in all aspects; physical, mental or emotional, social, and intellectual (ONEC, 2000,

pp. I-I0).



2.2 Rationale for Learning Reform

Being caught in a severe economic crisis, political turmoil, cultural and moral
deterioration, Thai people and Thai society need to follow closely the various changes as they
have positive and negative repercussions. As long as most people are still poor and exhausted,
deprived of the rights and opportunities for developing themselves and for earning a living, the
call for educational quality amelioration has risen to a crescendo, echoing a demand for
immediate reform.

Members of the educational community and all those involved in the educational
system share the same view about reform of the learning culture of all Thai people. It is
imperative for various reasons as follows;

Learning reform is a way to improve the quality of life. The reform of learning culture
will contribute to the development of Thai people. They will be able to benefit from both the left
and the right sides of the brain. And they will be able to attain health of body and mind with
good human relations, cope with and solve problems, lead an independent life and able to live in
harmony with other people at the same time.

Learning reform is a way to strengthen Thai society. When members of society have
been made to realize the need for facing and solving common problems, they will be ready to
participate, interweave their points of view, join their efforts and minimize conflicts. These are
commitments that are nceded if we are to strive for social progress. Knowledge and academic
data are constantly brought to light and are undergoing changes all the time. Learners of all ages
can avail themselves of learning sources around them; human teachers, machines, nature and the
environment.

Learning reform is a way to serve the needs of learners, teachers, parents, and Thai
society. New opportunities will be provided for teachers, parents and communities to enjoy
freedom in supporting their children. There will also be a decrement of restrictions, rules and
regulations and directives from the central authorities in order to attain a variety of practices.

Learning reform is required by law. It is not, as in the past, an optional policy which can be
changed on a whim. Learning reform has been regarded as the heart of the National Education
Act, 1999. Teachers and all concerned are obliged to abide by the provisions stipulated, so that

the objectives of the law will be reached.
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The state has abided by its commitment to provide quality education to all through a
sizeable budgetary allocation for education. Administrators, teachers, parents and communities
have manifested strong determination to improve the educational process in all aspects to serve
the demands of life and society as well as to keep up with the progress of the world community.
The curriculum and teaching-learning process; however, have not yet reached the desired goals

(ONEC, 2000, pp. 2-8).

2.3 Learner-centered psychological principles

The principles are intended to deal holistically with learners in the context of real-
world leaming situations. Thus, they are best understood as an organized set of principles; no
principle should be viewed in isolation. The 14 principles (American Psychological Association
[APA], 1997) are divided into those referring to cognitive and metacognitive, motivaticnal and
affective, developmental and social, and individual difference factors influencing learners and
learning. Finally, the principles are intended to apply to all learners: from children, to teachers,
to administrators, to parents, and to community members involved in our educational system.

2.3.1 Nature of the learning process.

There are different types of learning processes, for example, habit formation in
motor learning; and learning that involves the generation of knowledge, or cognitive skill and
learning strategies. Learning in schools emphasizes the use of intentional processes that students
can use to construct meaning from information, experiences, and their own thoughts and beliefs.
Successful learners are active, goal-orientated, self-regulating, and assume personal
responsibility for contributing to their own learning. The principles set forth in this document
focus on this type of learning.

2.3.2 Goals of the leaming process.

The strategic nature of learning requires students to be goal orientated. To
construct useful representations of knowledge and to acquire the thinking and learning strategics
necessary for continued learning success throughout their lives, students must generate and
pursue personally relevant goals. Initially, students' short-term goals and learning may be
sketchy in an area, but over time their understanding can be refined by filling gaps, resolving

inconsistencies, and deepening their understanding of the subject matter so that they can reach



longer-term goals. Educators can assist learners in creating meaningful learning goals that are
consistent with both personal and educational aspirations and interests.
2.3.3 Construction of knowledge.

Knowledge widens and deepens as students continue to build links between new
information and experiences and their existing knowledge base. The nature of these links can
take a variety of forms, such as adding to, modifying, or reorganizing existing knowledge or
skills. How these links are made or develop may vary in different subject areas, and among
students with varying talents, interests, and abilities. However, unless new knowledge becomes
integrated with the learner's prior knowledge and understanding, this new knowledge remains
isolated, cannot be used most effectively in new tasks, and does not transfer readily to new
situations. Educators can assist learners in acquiring and integrating knowledge by a number of
strategies that have been shown to be effective with learners of varying abilities, such as concept
mapping and thematic organization or categorizing.

2.3.4 Strategic thinking.

Successful learners use strategic thinking in their approach to learning,
reasoning, problem solving, and concept learning. They understand and can use a variety of
strategies to help them reach learning and performance goals, and to apply their knowledge in
novel situations. They also continue to expand their repertoire of strategies by reflecting on the
methods they use to see which work well for them, by receiving guided instruction and feedback,
and by observing or interacting with appropriate models. Learning outcomes can be enhanced if |
educators assist learners in developing, applying, and assessing their strategic learning skills.

2.3.5 Thinking about thinking.

Successful learners can reflect on how they think and learn, set reasonable
learning or performance goals, select potentially appropriate learning strategies or methods, and
monitor their progress toward these goals. In addition, successful learners know what to do if a
problem occurs or if they are not making sufficient or timely progress toward a goal. They can
generate alternative methods to reach their goal (or reassess the appropriateness and utility of the
goal). Instructional methods that focus on helping learners develop these higher order

(metacognitive) strategies can enhance student learning and personal responsibility for learning.
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2.3.6 Context of learning.

Leamning does not occur in a vacuum. Teachers play a major interactive role
with both the learner and the learning environment. Cultural or group influences on students can
impact on many educationally relevant variables, such as motivation, orientation toward
learning, and ways of thinking. Technologies and instructional practices must be appropriate for
the learners' level of prior knowledge, cognitive abilities, and their learning and thinking
strategies. The classroom environment, particularly the degree to which it is nurturing or not,
can also have significant impacts on student learning.

2.3.7 Motivational and emotional influences on learning.

The rich internal world of thoughts, beliefs, goals, and expectations for success
or failure can enhance or interfere with the learner's quality of thinking and information
processing. Students' beliefs about themselves as learners and the nature of learning have a
marked influence on motivation. Motivational and emotional factors also influence both the
quality of thinking and information processing as well as an individual's motivation to learn.
Positive emotions, such as curiosity, generally enhance motivation and facilitate learning and
performance. Mild anxiety can also enhance learning and performance by focusing the learner's
attention on a particular task. However, intense negative emotions (e.g., anxiety, panic, rage,
insecurity) and related thoughts (e.g., worrying about competence, ruminating about failure,
fearing punishment, ridicule, or stigmatizing labels) generally detract from motivation, interfere
with learning, and contribute to low performance.

2.3.8 Intrinsic motivation to learn.

Curiosity, flexible and insightful thinking, and creativity are major indicators of
the learners' intrinsic motivation to learn, which is in large part a function of meeting basic needs
to be competent and to exercise personal control. Intrinsic motivation is facilitated on tasks that
learners perceive as interesting and personally relevant and meaningful, appropriate in
complexity and difficulty to the learners' abilities, and on which they believe they can succeed.
Intrinsic motivation is also facilitated on tasks that are comparable to real-world situations and
meet needs for choice and control. Educators can encourage and support learners' natural
curiosity and motivation to learn by attending to individual differences in learners' perceptions of

optimal novelty and difficulty, relevance, and personal choice and control.



2.3.9 Effects of motivation on effort.

Effort is another major indicator of motivation to learn. The acquisition of
complex knowledge and skills demands the investment of considerable learner energy and
strategic effort, along with persistence over time. Educators need to be concerned with
facilitating motivation by strategies that enhance learner effort and commitment to learning and
to achieving high standards of comprehension and understanding. Effective strategies include
purposeful learning activities, guided by practices that enhance positive emotions and intrinsic
motivation to learn, and methods that increase learners' perceptions that a task is interesting and
personally relevant.

2.3.10 Developmental influences on learning.

Individuals learn best when material is appropriate to their developmental level
and is presented in an enjoyable and interesting way. Because individual development varies
across intellectual, social, emotional, and physical domains, achievement in different
instructional domains may also vary. Overemphasis on one type of developmental readiness--
such as reading readiness, for example--may preclude learners from demonstrating that they are
more capable in other areas of performance. The cognitive, emotional, and social development
of individual learners and how they interpret life experiences are affected by prior schooling,
home, culture, and community factors. Early and continuing parental involvement in schooling,
and the quality of language interactions and two-way communications between adults and
children can influence these developmental areas. Awareness and understanding of
developmental differences among children with and without emotional, physical, or intellectual
disabilities can facilitate the creation of optimal learning contexts.

2.3.11 Social influences on learning.

Learning can be enhanced when the learner has an opportunity to interact and
collaborate with others on instructional tasks. Learning settings that allow for social
interactions, and that respect diversity, encourage flexible thinking and social competence. In
interactive and collaborative instructional contexts, individuals have an opportunity for
perspective taking and reflective thinking that may lead to higher levels of cognitive, social, and
moral development, as well as self-esteem. Quality personal relationships that provide stability,

trust, and caring can increase learners' sense of belonging, self-respect and self-acceptance, and
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provide a positive climate for learning. Family influences, positive interpersonal support and
instruction in self-motivation strategies can offset factors that interfere with optimal learning
such as negative beliefs about competence in a particular subject, high levels of test anxiety,
negative gender role expectations, and undue pressure to perform well. Positive learning
climates can also help to establish the context for healthier levels of thinking, feeling, and
behaving. Such contexts help learners feel safe to share ideas, actively participate in the learning
process, and create a learning community.

2.3.12 Individual differences in learning.

Individuals are born with and develop their own capabilities and talents. In
addition, through learning and social acculturation, they have acquired their own preferences for
how they like to learn and the pace at which they learn. However, these preferences are not
always useful in helping learners reach their learning goals. Educators need to help students
examine their learning preferences and expand or modify them, if necessary. The interaction
between learner differences and curricular and environmental conditions is another key factor
affecting learning outcomes. Educators need to be sensitive to individual differences, in general.
They also need to attend to learner perceptions of the degree to which these differences are
accepted and adapted to by varying instructional methods and materials.

2.3.13 Learning and diversity.

The same basic principles of learning, motivation, and effective instruction are
applied to all learners. However, language, ethnicity, race, beliefs, and socioeconomic status all
can influence learning. Careful attention to these factors in the instructional setting enhances the
possibilities for designing and implementing appropriate learning environments. When learners
perceive that their individual differences in abilities, backgrounds, cultures, and experiences are
valued, respected, and accommodated in learning tasks and contexts, levels of motivation and
achievement are enhanced.

2.3.14 Standards and assessment.

Assessment provides important information to both learners and teachers at all
stages of the learning process. Effective learning takes place when the learners feel challenged
to work towards appropriately high goals; therefore, appraisal of the learner's cognitive strengths

and weaknesses, as well as current knowledge and skill, is important for the selection of
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instructional materials of an optimal degree of difficulty. Ongoing assessment of the learner's
understanding of the curricular material can provide valuable feedback to both learners and
teachers about progress toward the learning goals. Standardized assessment of learner progress
and outcome assessment provides one type of information about achievement levels both within
and across individuals that can inform various types of programmatic decisions. Performance
assessments can provide other sources of information about the attainment of learning outcomes.
Self-assessments of learning progress can also improve students self appraisal skills and enhance

motivation and self-directed learning.

2.4 Desirable Characteristics Stipulated in the National Education Act, 1999
2.4.1 Desirable Characteristics of Learners
Learners should be endowed with virtue, competence and happiness (ONEC,
2000, pp. 15-16). A virtuous person is endowed with purity of mind, a conscience, ethics, and
valuable attributes both in mind and behaviour. A competent person is endowed with talent in
one or several competencies or special intelligences. S/he is also modern in her/his outlook and
is able to keep up with events, the world and technological progress. On the other hand, s/he
maintains her/his Thai identity. A happy person has strong physical health, strength of mind,
cheerful disposition, and good human relations. S/he is able to live within her/his means
according to her/his status.
2.4.2 Desirable Characteristics of Learning Process
The learning process can take place at all times and in all places (ONEC, 2000,
pp- 16-17). 1tis to develop intelligence leading to the continuous lifelong development of
learners. Happy learning should focus on learners’ benefits and integrate different up-to-date
contents in line with learners’ interests. It is to emphasize the thinking process and practical
work and enable learners to have authentic experiences.
2.4.3 Desirable Characteristics of Teachers
The main point of the present educational reform is to reform the teachers’
performance. This is the most important area as it will lead to the success of the educational

reform.
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According to the desirable characteristics of learners and process as said above,
the teachers in this period of education reform should be those who can perform the five
components (Office of the National Primary Education Commission, 2002, p. a) as follows:

They should learn how to create lesson plans (Academic Department, 2002, How
to Establish an Institute Curriculum, p. 2). Of course, they have to do various kinds of analyses
first such as curriculum analysis, learners analysis, community analysis, school capability
analysis and so forth. What the curriculum requires of the learners, how the learners learn
effectively, what the local wisdom in the community is, and environments in schools that
support learning and teaching should be studied.

They should be able to design tasks and/or activities by focusing on children’s
needs. Integrating, project learning and those constructivism approaches should be studied and
used in classes (Academic Department, 2002. The Research for Learning Development by the
Basic Education Curriculum, pp. 6-7).

They should manipulate learning process proficiently like a facilitator. In
addition, they should be able to create several kinds of materials and to use technological medias
and learning resources supporting a learning process (Academic Department, 2002, Hand Book
for Materials Development, p. 5).

Finally, they should learn testing, evaluating and reporting processes. How to
design and use testing and evaluating materials should be studied. And how to specify
development goals, to do a classroom action research, and to make a report of learning process
should also be studied (Academic Department, 2002, How to Assess and Evaluate the Learning,
pp. 1-2).

All of the five proficiency components stated above should be considered in
three dimensions; knowledge, competency, and skill. The level of their capabilities should be
investigated.

According to the desirabic characteristics of paradigm-shifted teachers, various
kinds of issues are needed to be studied about their necessity of being put in the investigating

form.
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2.5 Classroom Action Research

2.5.1 Principles of Action Research

What gives action research its unique flavor is the set of principles that guide the
research. Winter (1989) provides a comprehensive overview of six key principles.

An account of a situation, such as notes, transcripts or official documents, will
make implicit claims to be authoritative, for instance; it implies that it is factual and true. Truth
in a social setting, however, is relative to the teller. The principle of reflective critique ensures
people reflect on issues and processes and make explicit the interpretations, biases, assumptions
and concerns upon which judgments are made. In this way, practical accounts can give rise to
theoretical considerations.

Reality, particularly social reality, is consensually validated, which is to say it is shared
through language. Phenomena are conceptualized in dialogue, therefore a dialectical critique is
required to understand the set of relationships both between the phenomenon and its context, and
between the elements constituting the phenomenon. The key elements to focus attention on are
those constituent elements that are unstable, or in opposition to one another. These are the ones
that are most likely to create changes.

Participants in an action research project are co-researchers. The principle of
collaborative resource presupposes that each person's ideas are equally significant as potential
resources for creating interpretive categories of analysis, negotiated among the participants. It
strives to avoid the skewing of credibility stemming from the prior status of an idea-holder. It
especially makes possible the insights gleaned from noting the contradictions both between
many viewpoints and within a single viewpoint.

The change process potentially threatens all previously established ways of doing
things, thus creating psychic fears among the practitioners. One of the more prominent fears
comes from the risk to ego stemming from open discussion of one's interpretations, ideas, and
judgments. Initiators of action research will use this principle to allay others' fears and invite
participation by pointing out that they, too, will be subject to the same process, and that whatever
the outcome, learning will take place.

The nature of the research embodies a multiplicity of views, commentaries and

critiques, leading to multiple possible actions and interpretations. This plural structure of inquiry



14

requires a plural text for reporting. This means that there will be many accounts made explicit,
with commentaries on their contradictions, and a range of options for action presented. A report,
therefore, acts as a support for ongoing discussion among collaborators, rather than a final
conclusion of fact.

For action researchers, theory informs practice, practice refines theory, in a
continuous transformation. In any setting, people's actions are based on implicitly held
assumptions, theories and hypotheses, and with every observed result, theoretical knowledge is
enhanced. The two are intertwined aspects of a single change process. It is up to the researchers
to make explicit the theoretical justifications for the actions, and to question the bases of those
justifications. The ensuing practical applications that follow are subjected to further analysis, in
a transformative cycle that continuously alternates emphasis between theory and practice.

2.5.2 Action Research Tools

Winter (1989) also stated that Action Research is more of a holistic approach to
problem-solving, rather than a single method for collecting and analyzing data. Thus, it allows
for several different research tools to be used as the project is conducted. These various
methods, which are generally common to the qualitative research paradigm, include: keeping a
research journal, document collection and analysis, participant observation recordings,
questionnaire surveys, structured and unstructured interviews, and case studies.

2.5.3 Classroom Action Research

Classroom action research is the process through which teachers collaborate in
evaluating their practice jointly, raise awareness of their personal theory, articulate a shared
conception of values, try out new strategies to render the values expressed in their practice more
consistent with the educational values they espouse, record their work in a form which is readily
available to and understandable by other teachers, and develop a shared theory of teaching by
researching practice (Winter, 1989).

Nunan (2001, p. 109) stated that the teacher is the researcher’s link with leamers,
and also the learners’ link with research. The teacher is contracted to help learners learn, but can
do so better by knowing about previous research and by using the procedures of classroom

research to understand better what is happening in her/his own classroom. In this way, the
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exploratory teacher will not only improve achievement but will also contribute to our general
research knowledge about how language classroom work.

Action research is defined as the total process of professional development (PD)
which finally results in one’s co-authored report(s), conference paper(s) or journal article(s)
(Ortrun Zuber-Skerritt, 1992, p. 69). The collaborative activities of the research go through the
continuing cycle: 1) identify a problem 2) analyze the problem 3) select strategies, trying out
innovations and devising methods to solve the problem 4) conduct the experiment or inquiry 5)
evaluate the innovation 6) reflect the results of the evaluation 7) conclude and/or identify a new
problem(s) and continue a new cycle of action research.

Classroom action research involves the collection and analysis of data related to
some aspects of teachers’ professional practice (Wallace, 2002, pp. 16-17). This is done so that
they can reflect on what they have discovered and apply it to their professional action. This is
where it differs from other more traditional kinds of research, which are much more concemed
with what is universal true, or at least generalisable to other contexts.

In fact, classroom action research is an action research in a learning process in
class. Teachers attempt to solve a problem occurring in the real situation. This makes them

organize several learning processes for individual differences continuously.

2.6 Community Analysis

Because educational institutions are stipulated to create their own curriculum,
community analysis is a step in the process of the curriculum creation. Institutions have to study
what the real problems in the community are, and what vision of community development is.
The environment in the community is a good leaming resource for learners (Academic
Department, 2002, How to Establish an Institute Curriculum, p. 54).

Community analysis gives students, teachers, parents and community members an
opportunity to work together to construct solutions to real problems and answer questions
relevant to PECTS. PECTS is for Politics (how people make decision about community
problems), Economy (how people work to make a living), Culture (how language, ethnic
identity, religion, families, schools, and neighborhoods influence the way people make meaning
of their lives), and Third Sector (how people join together for fellowship or to address a common

cause voluntarily) (Brown, 1998). As students work through the unstructured problems
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exemplified in real life, they have the opportunity to improve their capacity for critical thinking

and problem solving.

2.7 Integration
The need to focus on holistic learning, the integration of intellectual, social, and
emotional aspects, has been voiced periodically throughout the last half century (Cove and Love,
1996). The traditional educational practices, especially teaching pedagogies that reflect the
dominance of and reliance on lecture as the sole method of classroom instruction, are clearly
under attack. Then the constructivist pedagogy came in educational organizations and institutes.
It helps students to take responsibility for their own learning, to be autonomous thinkers, to
develop integrated understandings of concepts, and to pose and seek to answer important -
questions.
There are at least four types of integration in educational learning process (Ministry of
Education [MOE], 2001, pp. 29-30).
2.7.1 One Teacher Integration
Teachers can organize a course by linking any contents with real subjects as in
environment, water, and so on. And they can combine several learning processes of any subject
matters such as reading, writing, calculating and so forth.
2.7.2 Parallel Integration
Two or more teachers take participation to organize a course by focusing on a
content. For instance, learners are going to learn the content of shade, a Mathematics teacher
can teach about how long the shade at different specific times, whereas an Art teacher can teach
drawing pictures with shadc. This means teachers are able to teach by using the same content
but they still are responsible for their own subject matters.
2.7.3 Coordinated Integration
This type of integration is somewhat the two or more subject matters are taught
at a period of time by only one teacher, of course, before this the teachers have to make a

collaboration on the lesson plan.
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2.7.4 Project Integration
A teacher and leamers plan the lesson together by integrating several subject
matters that are taught by the teacher. The lesson will be done for many periods of time. The

teacher can also manage camp activities such as IT Camp, English Camp, Arts Camp and so on.

2.8 Providing and Using Materials, Technology and Resources

Using educational technology for drill and practice of basic skill can be highly
effective (Kosakowski, 1999). Students usually learn more, and leamn more rapidly, in courses
that use computer assisted instruction (CAI). This has been shown to be the case across all
subject areas, from preschool to higher education, and in both regular and special education
classes. Drill and practice is the most common application of CAI in elementary education.

Materials, technology, and resources are important factors to reach the objectives of
the curriculum (Academic Department, 2002, Hand Book for Materials Development, pp.
37-41). Teachers can provide materials by creating their own new ones and also adapt from
existing media by the following steps:

2.8.1 Teachers should identify the objectives of the materials that they are going to
modify.

2.8.2 They should specify learers that are going to use the materials.

2.8.3 They should analyze what content that is related to objectives and suitable for
learners.

2.8.4 They should specify expected outcome by analyzing specific objectives. That is
the means to do an assessment.

2.8.5 Then they create the materials.

2.8.6 They could try out their materials to find out advantages and/or disadvantages so
that they can improve them.

2.8.7 They then use the improved materials in classes.



CHAPTER 3
PROCEDURES

This study is done orderly in five main steps.
1. Identifying subjects
2. Sampling
3. Instrument design
4. Data collection

5. Data analysis

3.1 Identifying Subjects
The study selected 112 teachers who taught under the Basic Education Curriculum of
B.E. 2544 (2001). Their performance was investigated by educational supervisors by using three

dimensions: knowledge, competence, and skill.

3.2 Sampling

The researcher randomly selected teachers who taught either Grade 1, 4, or 7 students
using the Basic Education Curriculum of B.E. 2544 (2001) in the academic year 2002 as samples
of the study. All of them taught in a Pilot School and 25 Network Schools in 25 districts of
Ubon Ratchathani province. The decision was made by a staff of specialists that 1 - 3 teachers
teaching Grades 1 and 4 and 1 - 4 teachers teaching Grade 7 in each of 26 schools would be

investigated. The details are shown in Appendix A.

3.3 Instrument Design

A group of specialists was formed with 25 district supervisors, one for each, and 5
provincial supervisors. They brainstormed for four days discussing objectives and designing an
instrument to examine the subjects. The details are also shown in Appendix A.

In this study, the researcher coordinating with the staff worked through five steps for

designing an instrument.
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3.3.1 They reviewed the related literature such as National Education Act of B.E. 2542
(1999), Basic Education Curriculum of B.E. 2544 (2001), Competencies, and so forth.
3.3.2 They also studied how to do a rating scale instrument. (Srisa-ad, B. 1992, pp.
69-70)
3.3.3 The instrument involved the three dimensions of knowledge, competency, and
skill. Each dimension was investigated in the five main components:
1) Planning a learning process
a. Course analysis
b. Students analysis
¢. Community analysis
d. Ability of institution analysis
2) Activities design
a. Lesson plan
b. Integration
3) Learning manipulation
4) Providing and using materials, technology and resources
5) Test, evaluation and report
a. Designing and using instruments
b. Identifying aims of developing students’ proficiency
c¢. Classroom action research
d. Reporting the results of teaching
3.3.4 Items of the investigated form are valued for validity by Index of Congruence
(IOC) formula. (Taweerat, P, 1992, p. 124)

3.3.5 Team of specialists finally discussed and improved the instrument.

3.4 Data Collection

Each supervisor of the 25 districts investigated teachers in a particular Network school
which s/he took responsibility for. In addition, there was a Pilot school in Muang Ubon
Ratchathani district that was examined. They used the instrument that they had established

themselves. They also checked the completion of the inquiring forms and categorized them.
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3.5 Data Analysis

The researcher analyzed the data by using the Microsoft Excel computer program and
found out the basic statistics as in the average, percent, and standard deviation.

The numerical statistics were compared to see whether they are significantly different
or not in categories as follows:

Genders: male and female

Ranks: Ajarn 1 and Ajarn 2 and Ajarn 3

Length of teaching experience: less than 5 years and 5 — 10 years and more than
10 years

Level of students; Grade 1, Grade 4 and Grade 7

Degree holders: lower than bachelor degree, bachelor degree and higher than bachelor
degree

The comparison will be shown particularly in three dimensions: knowledge,

competency, and skill.



CHAPTER 4
PRESENTATION OF DATA

Results of Data Analysis

The researcher will present in order the results of data analysis from 112 complete
inquiring form papers. The presentation will be performed in three sections.

Section 1 presents the general information of all 112 samples by percentage value.
The data are classified according to gender, rank, length of teaching experience, level of
students, and degree holders (Table 1).

Section 2 describes teachers’ performance according to numerical statistics of all three
dimensions. The information will be presented by item-by-item and by total statistics (Tables 2
- 13).

Section 3 concludes what the study has found.

For easy understanding, the researcher considered the mean scores of the rating scales
(Srisa-ad, B. 1992, pp. 69-70).

4.51 —5.00 Very satisfactory

3.51 —4.50 Satisfactory

2.51 - 3.50 Fairly satisfactory

1.51 - 2.50 Poor

1.0 —1.50 Very poor

The following symbols and abbreviations are used to interpret the information:

X Mean or average score

SD Standard deviation

N Number of population

\% Value transform

VS Very satistactory
Satisfactory

0 Fairly satisfactory



P Poor

\%5 Very poor

Section 1 General Information of the Population

This section interprets the general information of the subjects. The information is
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classified by gender, rank, length of teaching experience, level of students, and degree holders of

the population reported in percentage scores.

Table 1 General information of population classified by gender, rank, length of teaching

experience, level of students, and degree holders

General information N Percent

Gender

Male 20 17.9

Female 92 82.1
Total 112 100
Rank

Ajamn 1 22 19.6

Ajarn 2 88 78.6

Ajarn 3 2 1.8
Total 112 100
Length of teaching experience

Less than 5 years 9 8.0

5—10 years 14 12.5

More than 10 years 89 79.5
Total 112 100
Level of students

Grade 1 36 32.1

Grade 4 34 30.4

Grade 7 42 375
Total 112 100
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Table 1 General information of population classified by gender, rank, length of teaching

experience, level of students, and degree holders (continue)

General information N Percent
Degree holders
Lower than Bachelor degree 11 9.8
Bachelor degree 94 83.9
Higher than Bachelor degree 7 6.3
Total 112 100

Most of the subjects, 82.1%, are female and the rest, 17.9%, are male. Most of them,

78.6%, are Ajarn 2. Very few of them, 1.8% are Ajarn 3 and the rest, 19.6%, are Ajamn 1. Most

of them, 79.5%, have worked for more than 10 years and 12.5% have worked between 5 — 10

years. Only 8.0% of them have worked for less than 5 years.

The percentage of teachers who teach Grade 1, Grade 4, and Grade 7 are very close, as

the orderly numeral showed: 32.1%, 30.4%, and 37.5%. Most of them, 83.9%, graduated with a

bachelor’s degree, whereas only a few 6.3% graduated with a master’s degree, and 9.8% have a

lower qualification.
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Section 2 Results of Data Analysis about Teachers® Performance
Average and standard deviation of the scores are examined totally in all categories of

the subjects but each main item will be reported in the seven following tables. (Tables 2-8)

Table 2 Knowledge
No. | 1. Planning a learning process ; SD Vaiue Transform
1.1 | Course analysis 3.82 0.99 | Satisfactory
1.2 | Students analysis 3.60 0.95 | Satisfactory
1.3 | Community analysis 3.21 0.97 | Fairly satisfactory
1.4 | Ability of institution analysis 3.51 0.81 | Satisfactory

2. Designing activities

2.1 | Lesson plan 3.65 0.85 | Satisfactory

2.2 | Integration 347 0.88 | Fairly satisfactory
3. Learning manipulation 3.60 0.78 | Satisfactory
4. Providing and using materials, 344 0.72 | Fairly satisfactory

technology and resources

5. Test, evaluation and report

5.1 | Designing and using instruments 339 0.79 | Fairly satisfactory
5.2 | Identifying aims of developing 3.30 0.85 | Fairly satisfactory
students proficiency
53 Classroom action research 3.04 1.02 | Fairly satisfactory

5.4 | Reporting the result of teaching 3.25 1.13 | Fairly satisfactory

From Table 2, about the knowledge dimension, planning a learning process component
shows that almost all the populations have a satisfactory performance in course analysis,
students analysis and an almost satisfactory in ability of institution analysis but it is quite poor at
community analysis.

According to the designing activities component, the creation of lesson plans element

is at a satisfactory level but the integration element is fairly satisfactory.
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The learning manipulation component shows a satisfactory level but the providing and

using materials, technology and resources component shows a fairly satisfactory result.

With respect to the test, evaluation and report component, it shows the teachers are

rather poor at all elements; designing and using instruments, identifying (an) aim(s) of

developing students’ proficiency, classroom action research, and also reporting the results of

teaching.

Table 3 Components of knowledge dimension

No. Knowledge ; SD Value Transform

1 Planning a learning process 3.53 0.74 | Satisfactory

2 Designing activities 3.56 0.76 | Satisfactory

3 Learning manipulation 3.60 0.78 | Satisfactory

4 Providing and using materials, 3.44 0.72 | Fairly satisfactory

technology and resources

5 Test, evaluation and report 3.25 0.79 | Fairly satisfactory

Total 348 0.61 | Fairly satisfactory

In conclusion, planning a learning process, designing activities, and learning

manipulation are at a satisfactory level. But providing and using materials, technology and

resources, and test, evaluation and report are at a fairly satisfactory level. Considering whole

knowledge dimension, the result is fairly satisfactory.

Table 4 Competency
No. | 1. Planning a learning process ; SD Value Transform
1.1 | Course analysis 3.64 1.02 | Satisfactory
1.2 | Students analysis 343 1.02 | Fairly satisfactory
1.3 | Community analysis 3.16 1.08 | Fairly satisfactory
1.4 | Ability of institution analysis 3.40 091 i Fairlv satisfactory
2. Designing activities
2.1 | Lesson plan 3.39 091 | Fairly satisfactory
2.2 | Integration 3.46 0.92 | Fairly satisfactory
3. Learning manipulation 3.48 0.78 | Fairly satisfactory




Table 4 Competency (continue)
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No. ; SD Value Transform
4. Providing and using materials, 3.34 0.79 | Fairly satisfactory
technology and resources
5. Test, evaluation and report
5.1 | Designing and using instruments 3.50 0.77 | Fairly satisfactory
5.2 | Identifying aims of developing 3.42 0.83 | Fairly satisfactory
students proficiency
5.3 | Classroom action research 3.03 0.97 | Fairly satisfactory
5.4 | Reporting the result of teaching 333 0.90 | Fairly satisfactory

From Table 4, about the competency dimension, the planning a learning process

component shows that the majority of the population have only a satisfactory performance at

course analysis, but an unsatisfactory performance at students analysis, ability of institution

analysis, and community analysis.

elements show a value of fairly satisfactory result.

resources components show fairly satisfactory result also.

About the designing activities component, both creating lesson plan and integration

The learning manipulation and the providing and using materials, technology and

At test, evaluation and report, all elements; designing and using instruments,

identifying (an) aim(s) of developing students’ proficiency, classroom action research, and

reporting the results of teaching show low results at a fairly satisfactory level.




Table 5 Components of competency dimension

No. Competency X SD Value Transform
1 Planning a learning process 341 1.01 | Fairly satisfactory
2 Designing activities 343 0.92 | Fairly satisfactory
3 Learning manipulation 3.48 0.78 | Fairly satisfactory
4 Providing and using materials, 3.34 0.79 | Fairly satisfactory

technology and resources

5 Test, evaluation and report 3.32 0.79 | Fairly satisfactory

Total 3.40 0.61 | Fairly satisfactory

In conclusion, all components; planning a learning process, designing activities,
learning manipulation, providing and using materials, technology and resources, and test,
evaluation and report are at a fairly satisfactory level. Considering the whole competency

dimension, the result is also fairly satisfactory.

Table 6 Skill

No. | I. Planning a learning process X SD Value Transform
1.1 | Course analysis 3.56 0.98 | Satisfactory

1.2 | Students analysis 3.65 0.93 | Satisfactory

1.3} Community analysis 3.36 1.03 | Fairly satisfactory
1.4 | Ability of institution analysis 3.40 0.87 | Fairly satisfactory

2. Designing activities

2.1 | Lesson plan 3.56 0.80 | Satisfactory

2.2 | Integration 3.52 0.94 | Satisfactory
3. Learning manipulation 3.50 0.77 | Fairly satisfactory
4. Providing and using materials, 3.50 0.84 | Fairly satisfactory

technology and resources




Table 6 Skill (continue)
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No.
5. Test, evaluation and report
5.1 | Designing and using instruments
5.2 | Identifying aims of developing
students proficiency
5.3 | Classroom action research
5.4 | Reporting the result of teaching

>

3.37
3.29

3.13
3.30

SD

0.77
0.83

0.97
0.90

Value Transform

Fairly satisfactory

Fairly satisfactory

Fairly satisfactory

Fairly satisfactory

From Table 6, about the skill dimension, the planning a learning process component

shows that the majority of the population have a satisfactory performance in course analysis and

students analysis but quite a low performance level in ability of institution analysis and

community analysis.

In the designing activities component, both lesson plan and integration elements show

satisfactory results. The learning manipulation and the providing and using materials,

technology and resources components also show fairly satisfactory results.

The test, evaluation and report component shows low scores at all elements; designing

and using instruments, identifying (an) aim(s) of developing students’ proficiency, classroom

action research, and also reporting the results of teaching.

Table 7 Components of skill dimension

Skill X SD Value Transform
1 Planning a learning process 3.49 0.80 | Fairly satisfactory
2 Designing activities 3.54 0.87 | Satisfactory
3 Learning manipulation 3.50 0.77 | Faiily satisfactory
4 Providing and using materials, 3.50 0.84 | Fairly satisfactory
technology and resources
5 Test, evaluation and report 3.27 0.73 | Fairly satisfactory
Total 3.47 0.69 | Fairly satisfactory
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In conclusion, only the designing activities component is shown to be satisfactory, but

the rest are all at a fairly satisfactory level. Considering the whole skill dimension, the result is

fairly satisfactory.

Table 8 Dimensions

No. Dimensions ; SD Value Transform
1 Knowledge 3.48 0.61 | Fairly satisfactory
2 Competency 3.39 0.67 | Fairly satisfactory
3 Skill 3.47 0.69 | Fairly satisfactory
Total 3.45 0.63 | Fairly satisfactory

From Table 8, the average scores of all dimensions; knowledge, competency, and skill,
are shown to be very low at 3.48, 3.39, and 3.47. It also makes the total value low at 3.45 that

transforms the total to a fairly satisfactory level.



Table 9 Comparison of the average scores of participants by gender

Gender
No. Dimensions/Components Male Female
x |SD.| V x |SD.| V
1 [Planning a learning process 3391 077] O 3.57] 0.73] S
2 |Designing activities 335 054 O 3.61] 080 S~
3 |Learning manipulation 3.401 0.60| O 3.64( 0.81f S
4 |Providing and using materials, 3201 0521 O 349( 0.75) O
technology and resources
5 |Test, evaluation and report 3.09] 0.68( O 3.28] 081y O
Total 3.29| 049 O 3.52) 0.63| S
Competency
1 |Planning a learning process 3391 077} O 3571 073 S
2 {Designing activities 335 054 O 3.61] 0.80] S
3 {Learning manipulation 3.40{ 0.60f O 3.64| 081 S
4 |Providing and using materials, 3.20] 052 O 349( 0.75| O
technology and resources
5 |Test,evaluation and report 3.09( 0.68) O 328 081 O
Total 335] 056 O 3401 0.701 O
1 [Planning a learning process 339 0771 O 3.571 073 S
2 |Designing activities 335] 054 O 3.61y 0.80f S
3 |Learning manipulation 3.40{ 0.60| O 3.64( 0.81] S
4 roviding and using materials, 3201 0521 O 3.49| 0751 O
technology and resources
5 |Test,evaluation and report 3.09] 0.68f O 3.28| 0.81| O
Total 3.25) 0.551 O 3521 0711 S

30
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From Table 9, the average scores significantly show differences between males and

females at all dimensions. Average female scores of knowledge, competency, and skill

are the same, at a fairly satisfactory level.

Table 10 Comparison of the average scores of participants by rank

dimensions are higher than male’s. However, both average male and female scores of the total

Rank
- No Dimensions/Components Ajarn 1 Ajarn 2 Ajarn 3
X \ S.D. ‘ A% X l S.D. | v X S.D.
IKnowledge
1 [Planning a leaming process 33510571 O |3581078| S |3.50]0.00
2 Designing activities 3611053, S 35408 | S |4.00]0.00
3 Learning manipulation 3231069 O |3.68]0.78 S |4.00 0.00
4 [Providing and using materials, 336|066 O |347,074{ O |3.00] 0.00
technology and resources
‘ 5 [Test, evaluation and report 307,061 O |329]083 | O |325]0.00
Total 33310421 O [3511065] S |355]000
Competency
1 [Planning a learning process 3311071 | O (344082} O | 3.00 0.00
2 Designing activities 3361077 O 346 | 0.83 O | 2501 0.00
R 3 Learning manipulation 3321065 O |3.51]0.82 S |4.00 0.00
4 |Providing and using materials, 3.14{077| O |338]079| O 74.00]0.00
technology and resources
5 [Test, evaluation and report 3101079 O 336§ 0.73 O 3751 0.00
Total 3251063 | O 343069 | O |3.45]000
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Table 10 Comparison of the average scores of participants by rank (continue)

Rank
No. Dimensions/Components Ajamn 1 Ajamn 2 Ajam 3
X SD.{ Vv X SD.| V X | S.D. l
] Skill H
I [Planning a learning process 3421067 O |3.51]0.84 S 3.50 | 0.00
2 [Designing activities 334(083| O (358,088 | S |4.00]0.00
3 [Learning manipulation 314{ 089 O |358]072| S |4.00]0.00
4 iProviding and using materials, 3501074 O {351,087 S | 3.00 0.00

technology and resources

@}

S [Test, evaluation and report 3.08] 0.59 3321077y O |[3500.00

Total 330064 O |3517070| S |3.670.00

From Table 10, the average scores of Ajarn 2 and Ajamn 3 are significantly higher than
the Ajarn 1’s at all dimensions. Considering the total scores, only Ajarn 3’s were satisfactory

while Ajarn 1 and Ajarn 2’s are at a fairly satisfactory level.



Table 11 Comparison of the average scores of participants by length of experience
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Length of teaching experience

No.| Dimensions/Compouents Less than 5 years 5-10 years more than 10 years
X |sp.| v | X |sp| v |X|sp|V
Knowledge " - ‘
1 |Planning a learning process 308{033 O |361|055] S (3571078} S
2 |Designing activities 3611060 S |361]053] S |355]081] S
3 |Learning manipulation 3221083 O [343(0.76| O |366]0.77| S
4 |Providing and using materials, | 3.2210.67 | O |357]1076| S [344|072] O
technology and resources
5 |Test, evaluation and report 28110451 O 329|078 O (329|081} O
Total 3191045 O 3501050} O |350]064] O
Competency »
1 |Planning a learning process 3081060 O |35410751 S |342|082]| O
2 |Designing activities 3171079 O |3.68]072| S 1341|084 O
3 |Learning manipulation 2891060 O {3571065| S [353,080| S
4 |Providing and using materials, | 2.67 [ 0.71{ O [3.50065| O [338(079| O
technology and resources
5 {Test, evaluation and report 2891083 O [3341071) O |336]|073| O
Total 294 (062 O |353;056| S 3.42
Skill
1 [Planning a learning process 3251063 O |357(068| S |351]|083] S
2 |Designing activities 3201099 O [3491072] O {358}088! S
3 {Learning manipulation 2781097 O |3501065] O |[357[074] S
4 |Providing and using materials, | 3.44 | 0.88 | O |3.50,052| O |3.51)|088| S
technology and resources
5 |Test, evaluation and report 308,081 O [318/046| O |3311076] O
Total 316|083 | O }345]050} O 3517070} S
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Table 11 Comparison of the average scores of participants by length of experience (continue)

Length of teaching experience

No.| Dimensions/Components Less than 5 years 5 - 10 years More than 10 years
X [splv|X]sp]v]|X|sp|v
Dimensions
1 {Knowledge 319({045] O (3500504 O [350]064| O
2 |Competency 2941062 O 353056 S |342]068| O
3 |Skill 316 | 083 O (345|050 O |3.51(070| S
Total 310059 O [349(045| O [348|065| O

From Table 11, every dimension of participants with less than 5 years experience is
lower than others. The participants with 5-10 years’ are the most satisfactory (3.53) at the
competency dimension and the participants with more than 10 years’ are the highest (3.51) at
skill dimension. The participants with 5-10 years” and the participants with more than 10 years’

are very close in the whole view.




Table 12 Comparison of the average scores by participants who have taught several levels of

students

Dimensions/Components

Level of students

Grade 1

Grade 4

X

SD.| V
Knowledge
1 {Planning a learning process 3.41 0
2 |Designing activities 3.39(0.92( O {3.62{0.71| S |3.67{0.64) S
3 |Learning manipulation 3.50{0.77f O |3.59]0.78] S ]3.69|0.78} S
4 [Providing and using materials, 3.28(0.81] O |3.41]0.561 O |3.60|0.73} S
technology and resources
5 {Test, evaluation and report 3.1010.82( O {3.29{0.73] O (3.34{0.81} O
Total 3.3310.71] O |3.48{0.52] O |3.60]|0.58} S
Competency
1 Plannipgalearning process 3.3310.861 O 13.47]0.81} O |3.43{0.73| O
2 |Designing activities 3.31]0.97] O }3.49)0.69! O |3.48]0.79] O
3 |Learning manipulation 3.4410.77| O {3.50{0.79] O |3.50{0.80| O
4 |Providing and using materials, 3.17{0.85| O |3.50{0.71| O |3.36]0.79] O
technology and resources
5 |Test, evaluation and report 3.24(0.84] O |3.35|0.73} O [3.36]0.66| O
Total 3.30|0.76] O (3.46|0.63| O [3.43|0.64| O
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Table 12 Comparison of the average scores by participants who have taught several levels of

students (continue)

Level of students
No. Dimensions/Components Grade 1 Grade 4 Grade 7
X |sp| v |X[sp|v]|X|sp|v
Skill u ‘
1 [Planning a leaming process 3.3210.96| O [3.54|0.76] S [3.60{0.66] S
2 |Designing activities 3.4310.96/ O (3.63{0.90| S [3.56(0.77| S
3 |Learning manipulation 3.4410.77| O |3.53(0.79! S [3.52]0.77| S
4 |Providing and using materials, 3.39]0.84! O |3.59)0.89| S [3.52]/0.80| S
technology and resources
5 {Test, evaluation and report 3.18{0.83| O |3.29{0.73| O |3.33{0.65| O
Total 3.3610.77) 0 |3.54/0.68] S |3.52[0.69] s
Dimensions
1 |Knowledge 3.3310.71| O (3.48|0.52| O [3.60(0.58| S
2 |Competency 3.30{0.76] O {3.46|0.63] O {3.43{0.64| O
3 |Skill 3.3610.77| O (3.54]0.68| S [3.5210.69| S
Total 3.3310.73] O {3.49|0.58] O [3.51|0.57| S
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From Table 12, the average scores of teachers who teach Grade 7 students are higher

than others. The average scores of teachers who teach Grade 4 students are higher than Grade 1.

teachers” average scores. Considering the total scores, only Grade 7’s are satisfactory while

Grade 4’s and Grade 1’s are at a fairly satisfactory level.



Table 13 Comparison of the average scores by participants who hold degrees
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Degree holders
Higher than
No Dimensions/Components Lower than bachelor Bachelor
bachelor
X [sp.| v |X[sp|v|X|[sp|vV
Knowledge L—j
1 |Planning a learning process 3391100 O 35570701 S [3571086) S
2 |Designing activities 359108 | S |359]076| S 3211081 ] O
3 {Leaming manipulation 336 {0811 O 3611077 S |38 09| S
4 |Providing and using materials, 3181075) O 1347[070} O |343[098| O
technology and resources
5 {Test, evaluation and report 3.0570.79 O |(326]|0.77 O 134371.09 (0]
Total 33110751 O 13491058 O |350]|081} O
Competency
1 {Planning a learning process 3271095 O (3451078 O [3.04[070] O
2 |Designing activities 3507059 O 343|084 O (321]095| O
3 |Learning manipulation 3361121 O ]3.53)0.73 S ]13.00}082] O
4 |Providing and using materials, 3810751 O 337080 O 3141069 O
technology and resources
5 |Test, evaluation and report 293 0.87 (0] 3377072 O 3211 0.62 (0]
Total 3250079 O {343/066| O (312068 O
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Table 13 Comparison of the average scores by participants who hold degrees (continue)

Degree holders
Higher than
No Dimensions/Components Lower than bachelor Bachelor
bachelor
X |sp.| v | X |sp| Vv | X|sp|vV
Skill
1 |Planning a leamning process 343 1079 | O |3.51]0.81 S 33910751 O
2 |Designing activities 3504101} O |356}087| S (336}068| O
3 |Learning manipulation 3451069 O 13521079 S [329]076| O
4 |Providing and using materials, 3451069 O (353|085 | S (314109 O
technology and resources
5 |Test, evaluation and report 3021102 O |331])069| O |311108 | O
Total 339108 O |350{068] O |327)064] O
Dimensions
1 |Knowledge 3311075 O (3491058 O 350|081} O
2 1Competency 32510791 O {343j066| O [312{068| O
3 |Skill 3391082 O |350)068} O |327]064; O
Total 3321077 O [347(061| O (3301067 O

The average scores of participants with bachelor’s degrees are higher than others in the
total of knowledge and skill dimensions. Average scores of very few components of participants
with higher than bachelor degree are satisfactory; planning a learning process (3.57) and leamning
manipulation (3.86). The rest of them are only at fairly satisfactory level. The total average

scores show they are fairly satisfactory at all levels of degree holders.
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Section 3 Findings
Objective 1: To learn at what level of teaching competence the teachers are at
1.1 Over-all competence
The average scores of all dimensions: knowledge, competency, and skill are at a
fairly satisfactory level. The average scores of three components of the knowledge dimension:
the planning a leaming process, designing activities, and learning manipulation components are
a little higher than the providing and using materials, technology and resources and the test,
evaluation and report components are.
The average scores of all five components of the competency dimension are not at
a satisfactory level. The average score of only one component, designing activities, of the skill
dimension is satisfactory but the others are at a fairly satisfactory level.
1.2 Comparison of genders
The average scores show the difference between males and females. Although
both male and female’s average scores are the same at a fairly satisfactory level, the average
scores of female knowledge, competency, and skill dimensions are higher than the male’s.
1.3 Comparison of ranks
The average scores of Ajarn 2 and Ajam 3 are higher than Ajarn 1’s in all
dimensions. However, considering totally, only Ajarn 3’s result is satisfactory whereas Ajam |
and Ajarn 2’s results are at a fairly satisfactory level.
1.4 Comparison of length of teaching experience
The average scores of less-than-five-year teachers are lower than others. The
scores of five-to-ten-year teachers are the most satisfactory.
1.5 Comparison of level of students
The average scores of teachers who teach Grade 7 students are higher than others.
And the average scores of teachers who teach Grade 4 students are higher than the average
scores of teachers who teach Grade 1 students. Considering totally, only the results of teachers
who teach Grade 7 students are satisfactory whereas the results of teachers who teach Grade 4

and Grade 1 students is at a fairly satisfactory level.
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1.6 Comparison of degree holders
On knowledge and skill dimensions, the average scores of teachers with the

bachelor degree are higher than others. The average scores of few components of teachers with
the higher degree are at satisfactory level but the rest of the elements are all at a fairly
satisfactory level.

Objective 2: To provide an instrument to assess teachers for the Teacher Awards

In order to find what dimensions or components or elements need improvement, the
researcher evaluated the assessment form for validity by Index of Congruence (IOC). All of the

items in the form are approved of by three educational specialists.



CHAPTER 5

DISCUSSION AND RECOMMENDATION

5.1 Discussion

As the researcher addressed before, giving the definition of terms in Chapter 1, teachers
would be investigated in three dimensions; knowledge, competency, and skill, on five main
components. The researcher attempted to learn at what level of competency the teachers had
regarding the five focusing components: (1) Planning a Learning Process, (2) Designing
Activities, (3) Learning Manipulation, (4) Providing and Using Materials, Technology, and
Resources, and(5) Test, Evaluation and Report.

Considering the cownponent of Planning a Learing Process, teachers were at a
satisfactory level. They did the course analysis, the student analysis and the ability of institution
analysis elements very well. But for the elements of community analysis, they were at a fairly
satisfactory level that will be discussed later.

For the second component, Designing Activities, teachers created good lesson plans but
were at a fairly satisfactory level on integration that was very important for effective learning.

For the third component, Learning Manipulation, they controlled and organized their
classes very well.

For the Providing and Using Materials, Technology, and Resources component, they
had to improve their competence because they rarely provided and used materials, technology,
and resources. This was reliably correlated to the results of the community analysis element.

For the last component, Test, Evaluation and Report, the results were lower than the
other components which were at a fairly satisfactory in all four elements, especially the
Classroom Action Research. The four urgently-needed elements above will be partly considered.

5.1.1 Classroom Action Research (CAR)

There are at least three advantages when teachers do a classrooim action research
(Offtice of the Basic Education Commission [OBEC], 2004, pp. 1-3). Firstly, when they carry out
research, they enable learners to learn appropriately for their ability. This is stipulated in the

National Education Act, 1999. Secondly, they are able to submit their research issues for their
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professional growth. And thirdly, they do a CAR for the reason that learners are those who
benefit from the research as part of the learning process.

Action Research allows teachers or principals to systematically examine their own
practice based upon research techniques (Carr and Kemmis, 1986, p. 162). Action Research is a
form of self-reflective enquiry undertaken by participants in social (including educational)
situations ih order to improve the rationality and justice of (a) their own social or educatiohal
practices, (b) their understanding of these practices, and (c) the situations in which the practices
are carried out. It is most rationally empowering when undertaken by participants
collaboratively.

Almost all prior and present researchers make a model of CAR following the
cycle of: Plan, Act, Observe and Reflect. Planning involves the determination of the question that
needs answering and the strategy to be used in answering it. During the Acting stage, the
practitioner tries out the strategy. The Observation stage includes recording data on the results of
the strategy and also keeping a journal on the practitioner's thoughts and reactions to the entire
experience. Finally, during the Reflection stage, conclusions are drawn and the original plan
revised based upon the conclusions so that a new cycle will begin (Kemmis, 1982).

A key ingredient to successful Action Research involves collaboration. Working
with colleagues greatly enhances the quality of the experience and allows the researcher to focus
on a specific question and a design that will help answer the question. One of the most important
elements of the experience involves keeping a journal. The self-reflection that the journal writing
provides is sometimes more valuable to the participants than the specific answer to the question
asked.

One way of encouraging teachers to develop research skills is to get them to adopt
an action research orientation to their classroom (Richards and Nunan, 1990, p. 63). The linking
of the terms ‘action’ and ‘research’ highlights the essential feature of the method: trying out ideas
in practice as a means of improvement and as a means of increasing knowledge about curriculum,
teaching and learning.

In fact, teachers have performed nearly the cycle of CAR but what they ignore is
the lack of keeping journal that presents the reflections that are very valuable for development of
the learning process. To tell the truth, teachers should continuously learn more and more

themselves.
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5.1.2 Community Analysis

Educational institutions in co-operation with individuals, families, communities,
organizations, private persons, private organizations, professional bodies, religious institutions,
enterprises, and other social institutions shall contribute to the strengthening of the communities
as well as identifying ways of exchanging development experiences among communities (ONEC,
1999, p. 13).

Learning can occur anywhere and anytime even out of the classroom. Many
things in community should be learned. In order to have various sources for learning process,
teachers have to analyze their communities. If teachers learn what the community needs, what
the community has, what the community wishes the children be, and so on, they are able to
organize a suitable learning process for learners. For instance, students in a district that grows
chili for industry should learn how to grow chili instead of how to grow durian, students in Ubon
Ratchathani should leam the history of Phra Woa Phra Ta instead of history of President Bush or
Chairman Mao.

Schools need connections to the community. A primary or secondary school is
often located between several communities. School attendance areas often draw students from
different communities. In defining their own communities, schools must recognize the unique
strengths of diverse, multiethnic, and multiracial school populations in both rural and urban
settings (Rutherford and Billig, 1996). Schools need to seek opportunities to invite the |
community to participate in school activities, and use a variety of strategies to communicate
directly with the community. Communities must take an active role in school de¢ision making.
And families must find a variety of ways to participate and adopt new roles for participation.

A strong sense of community can facilitate staff members’ instructional efforts
and enhance their personal well-being (Royal and Rossi, 1997). On the other hand, sense of
community in schools may promote a variety of positive outcomes for students. Community may
improve schooling for all students, enhancing academic and social development and providing
them with experiences necessary to prepare them for full participation in a democratic society.

5.1.3 Providing and Using Materials, Technology, and Resources

Teachers rarely provide and use materials, technology, and resources to support
their children’s leaming. Because of the low budget, teachers are not able to provide a variety of
materials, especially information technology. And because they do not have community analysis,

many resources in the community are ignored in the learning process. Most teachers may think
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they are too old to learn to use a computer and other technological equipment. They do not
realize that IT is very useful for learning how to learn or for self access learning.

The demand for remedial education continues to increase and provides new
pressures for many educational institutes (Keup, 1999). Based on positive student and instructor
response to computer-aided instruction, it appears that technology can provide one answer to this
growing challenge. Several common themes emerge when discussing the successful
implementation of computer-aided remedial curriculum and should be considered in the planning
and implementation stages of remedial education programs.

5.1.4 Integration

The educational institutions and agencies concerned shall achieve, in all subjects,
a balanced integration of subject matters, integrity, values and desirable attributes (ONEC, 1999,
pp. 10-11).

Most teachers ignore the importance of integration. They work hard to give their
children contents of a subject matter that they take responsibility for. In real life we have to use
various kinds of knowledge, not only one kind, to solve a problem. Then children should be
taught by an integrated approach. Learners can not learn to multiply without the knowledge of a
number plus a number. Teachers always think designing an integrated lesson plan is very
difficult and they ignore it. The authorities have to focus on this point before teachers pay
attention as well.

Teachers can arrive at principles and assumptions for an integrated learning
curriculum by examining the beliefs that guide their actions. If teachers believe that learners
should explore issues together, interacting with text and with each other in a seamless use of
listening, speaking, reading, writing and viewing, then language arts learning will be integrated
through themes, activities and materials that support thematic, collaborative learning (Smith,
1997).

Integrative curriculum in the new millennium will have to deal with societal
expectations, as spelled out in standards and state tests, while still giving primary emphasis to
student needs, problems, and concerns (Vars and Beane, 2001). Using any of the standards-based
formulations of common learnings can make societal expectations more manageable. Then
students can be invited to share in addressing those expectations as they and their teachers plan

leamning experiences.
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5.2 Recommendation

Although we have criteria for helping the decision, several investigators may have
biased results. There, then, should be a training program for staff to learn the appropriate concept
of doing a research.

For the knowledge dimension, the providing and using materials, technology, and
resources and the test, evaluation and report are the two components that should be improved very
soon.

Considering the competency dimension, teachers should improve in all five
components. However, the study found that males and females should improve but females’
mean score is a little higher than males’.

We also found that Ajarn 3’s quality is higher than Ajarn 1 and Ajarn 2 by mean scores.
To tell the truth, it is not very easy to be an Ajarn 3 teacher. Almost teachers who will be
approved the Ajarn 3 position have to perform as same as the paradigm-shifted teachers do. They
have been scrutinized by the committee using the desirable characteristics criteria of such a
paradigm-shifted one.

An interesting facet is teachers who have between 5-10 years of experience show better
performance than teachers who have taught less or more than that. For the less-than-5-years
teachers, we may consider that they do not have enough teaching experience. However, more-
than-10-years teachers may lose their awareness and motivation.

The practical recommendation is that Ajarn | and Ajarn 2, and those with less than 5 or
more than 10 years of experience teachers should participate in a training program to develop
their performance immediately.

As the result of a fairly satisfactory level in other aspects beyond those four that were
mentioned before, a further study will be very useful. Especially, the study in the field of
capability of institution analysis, reporting the results of teaching, and also how to manage the
learning process, should be performed.

Finally, the results of this study should be distributed for those who are involved in
basic education organizations, at least, for all of the five educational areas in Ubon Ratchathani
province. The educators who are involved in educational reform are able to try out the
investigating form in order to diagnose and classify teachers’ level of competency. After that,

they can focus on appropriate points to train their teachers.
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The 26 schools in the Pilot and Network Projects



The 26 schools in the Pilot and Network Projects
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No. District Pilot School Network School
1 Muang Ubon Ratchathani Ubon Wittayakom
2 Muang Ubon Ratchathani Ban Taboa
3 Koodkaopoon Ban Kaopoon
4 Kemarat Ban Nongpue
5 Khongjiem Ban Huaipai
6 Kheungnai Ban Nonghee Nongcan
7 Det Udom Ban Pamong
8 Trakarn Peutpon Trakarn Peutpon
9 Tansoom Ban Dontalee
10 | Najaluai Ban Takoa
11 Namyuen Ban Samwai
12 | Boontarik Boontarik
13 | Piboon Mangsahan Ban Najarearn
Ban Jompluaksoong
14 | Posai
Srangkoong
15 | Muang Samsib Ban Nonghang
16 | Warin Chamrab Ban Tard
17 | Srimuangmai Ban Donyai Boorapa
18 . | Samrong Ban Samrong
19 | Sirintorn Thairat Wittaya 87
20 | Donmoddang Ban Kamhaivai
21 | Nayear Ban Najarn
22 | Toongsri U-dom Ban Bennondoo
23 Laoseukok Ban Ponmuang
24 | Natamn Ban Sai-ngam
Ban Samrong Kururat
25 | Sawangweerawong
Wittaya
26 | Namkhoon Ban Nonghualing




Number of samples in 26 schools in the Pilot and Network Projects
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Grade | Grade | Grade

No. District School 1 4 7
1 Muang Ubon Ratchathani Ubon Wittayakom 3 3 0
2 Muang Ubon Ratchathani Ban Taboa 2 2 4
3 Koodkaopoon Ban Kaopoon 1 1 0
4 Kemarat Ban Nongpue 1 1 3
5 Khongjiem Ban Huaipai 1 1 2
6 Kheungnai Ban Nonghee Nongcan 1 1 0
7 Det Udom Ban Pamong 1 1 3
8 Trakarn Peutpon Trakarn Peutpon 2 2 0
9 Tansoom Ban Dontalee 1 1 0
10 | Najaluai Ban Takoa 1 1 2
11 Namyuen Ban Samwai 1 1 2
12 | Boontarik Boontarik 1 1 0
13 | Piboon Mangsahan Ban Najarearn 2 2 3
Ban Jompluaksoong | I 2

14 Posai

Srangkoong

15 | Muang Samsib Ban Nonghang 2 2 3
16 | Warin Chamrab Ban Tard 2 2 0
17 | Srimuangmai Ban Donyai Boorapa | 1 0
18 | Samrong Ban Samrong 1 ] 3
19 Sirintorn Thairat Wittaya 87 1 1 0
20 | Donmoddang Ban Kamhaiyai 1 1 3




Number of samples in 26 schools in the Pilot and Network Projects (Continue)
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Grade | Grade | Grade
No. District School 1 4 7
21 | Nayear Ban Najarn 2 1 2
22 | Toongsri U-dom Ban Bennondoo 2 1 2
23 | Laoseukok Ban Ponmuang 1 1 2
24 | Natarn Ban Sai-ngam 1 1 3
Ban Samrong Kururat 2 2 3
25 | Sawangweerawong
Wittaya
26 | Namkhoon Ban Nonghualing 1 1 0
Total 36 34 42
Group of 30 specialists
No. District/Province Specialist
1 Muang Ubon Ratchathani Sooppaluck Boonjaras
2 Koodkaopoon Prapart Banruengtong
3 Kemarat Jittikarn Sabaijit
4 Khongjiem Wittaya Krongyut
5 Kheungnai Sowat Promsupan
6 Det Udom Ampa Pratoomchai
7 Trakarn Peutpon Kesorn Malahom
8 Tansoom Sankom Pantu
9 Najaluai Chaliew Kannika
10 Namyuen Reungyot Petsook
11 Boontarik Wanpen Taotoa
12 Piboon Mangsahan Atchara Wongyai
13 Posai Pongsawat Kuanchaiyapoom
14 Muang Samsib Kantamalee Wongsasai
15 Warin Chamrab Wichien Sooppaluck




Group of 30 specialists (Continue)
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No. District/Province Specialist
16 Srimuangmai Boonpeng Na-Ubon

17 Samrong Charin Theeratan

18 Sirintorn Apichart Sripa

19 Donmoddang Sittipong Chaprawang
20 Nayear Morakod Kreusing

21 Toongsri U-dom Jintana Dokput

22 Laoseukok Kunatip Yootthaisong
23 Natarn Somsri Keawpanya

24 Sawangweerawong Kowit Tammawat

25 Nambkhoon Suriporn Kunirat

26 Ubon Ratchathani Pramook Boobpawan
27 Ubon Ratchathani Paiboon Janram

28 Ubon Ratchathani Paiboon Permpoon

29 Ubon Ratchathani Sorasak Kamoottachart
30 Ubon Ratchathani Somchai Supakarn
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Assessment Form for Testing Items of Investigating Form for the Index of Congruence

Title: Role of Paradigm-Shifted Teachers in an Education Reform Age

Note: Please consider if each of these items is congruent to the objectives of the study or not.

Check a / in the blank; 1 Congruent 0 Noldea -1 Incongruent
Question Congruent Additional
Items
facets 1 0 -1 notice
Section 1 1. Gender
General ( )Male ( ) Female

information

2. Rank
( YAjarn 1( ) Ajam 2( ) Ajarn3
( ) Others...

3. Degree holder
( )Lower than bachelor degree
(' )Bachelor or the equivalent

( )Higher than bachelor

4. Length of teaching experience
( )Less than 5 years
( )5-10 years

(' )More than 10 years

5. The experience of training in learning
reform

( )Notatall( )Yes...identify the
organization..

6. Level of students in acedamic year 2002

7. Content of teaching in acedamic year 2002
( )Al
() One or more (identify)
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Question Congruent Additional
Items
facets 1 0 -1 notice
( )Thai( )Maths( )Science
( )Health and Physical Education
( )Foreign Language ( ) Arts
( )Social, Religion and Culture
(' )Occupation and Technology
Section 2 Knowledge:
Expected 1. Planning a learning process
characteristics 1.1 Course analysis
of paradigm- 1.2 Students analysis

shifted teachers

1.3 Community analysis

1.4 Ability of institution analysis

2.Activities design

2.1 Lesson plan

2.2 Integration

3. Learning manipulation

4. Providing and using materials, technology

and resources

5. Test, evaluation and report

5.1 Designing and using instruments

5.2 Identifying aims of developing

students' proficiency

5.3 Classroom action research

5.4 Reporting the results of teaching

Competency:

1. Planning a learning process

1.1 Course analysis

1.2 Students analysis
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Question

facets

Items

Congruent

1

0

-1

Additional

notice

1.3 Community analysis

1.4 Ability of institution analysis

2.Activities design

2.1 Lesson plan

2.2 Integration

3. Learning manipulation

4. Providing and using materials, technology

and resources

S. Test, evaluation and report

5.1 Designing and using instruments

5.2 Identifying aims of developing

students' proficiency

5.3 Classroom action research

5.4 Reporting the results of teaching

Skills:

1. Planning a learning process

1.1 Course analysis

1.2 Students analysis

1.3 Community analysis

1.4 Ability of institution analysis

2.Activities design

2.1 Lesson plan

2.1.1 Learning facilitation

2.1.2 Test and evaluation

2.1.3 Application
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Question

facets

Items

Congruent

1

0

-1

Additional

notice

2.2 Integration

3. Learning manipulation

4. Providing and using materials, technology

and resources

5. Test, evaluation and report

5.1 Designing and using instruments

5.2 Identifying aims of developing

students' proficiency

5.3 Classroom action research

5.4 Reporting the results of teaching

Section 3
Comments and

others

Open-ended question
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Appendix C

Investigating Form for Expected Characteristics of Paradigm-Shifted Teachers in Primary

Schools that Use Basic Education Curriculum of B.E. 2544 (2001) under the Jurisdiction of the Office of

Ubon Ratchathani Provincial Primary Education

Note: This paper is to investigate characteristics of paradigm-shifted teachers in Primary Schools that use
Basic Education Curriculum of B.E. 2544 (2001) under the jurisdiction of the Office of Ubon Ratchathani

Provincial Primary Education.

It is divided to three sections; general information, expected characteristics of paradigm-shifted

teachers, and comments / others.
Section 1 General information

Pleases inform real information of each subject teacher.

Checka/ina D

1. Gender D Male D Female
2. Rank [ Jajam1 [ JAjam2 [ Jajam3
3. Degree holder
I:, Lower than bachelor D Bachelor I:, Higher than bachelor
4. Length of teaching experience
D Less than 5 years D 5-10 years D More than 10 years

5. The experience of training in learning reform

I:, Not at all D Yes (identify)

6. Grade level of students

[ Jcrade1 [ ] Grade 4 [ ]Grade 7
7. Content of teaching in academic year 2002
D All D One or more (identify)

L—_I Thai L—_l Mathematics I::] Science I:] Arts

I:] Healthy and Physical Education D Foreign Language
D Social, Religion and Culture D Occupation and Technology
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Section 2 Expected characteristics of paradigm-shifted teachers

Level of decision
No. Ttems

3|4|5

Knowledge:

1 | Planning a learming process

1.1 Course analysis

1.2 Students analysis

1.3 Community analysis

1.4 Ability of institution analysis

2 | Activities design

2.1 Lesson plan

2.2 Integration

3 | Learning manipulation

Providing and using materials, technology

and resources

5 | Test, evaluation and report

5.1 Designing and using instruments

5.2 Identifying aims of developing students'

proficiency

5.3 Classroom action research

5.4 Reporting the results of teaching

Competency:

1 | Planning a learning process

1.1 Course analysis

1.2 Students analysis

1.3 Community analysis

1.4 Ability of institution analysis

2 | Activities design

2.1 Lesson plan

2.2 Integration




64

Items

Level of decision

2

3

4

Learning manipulation

Providing and using materials, technology

and resources

Test, evaluation and report

5.1 Designing and using instruments

5.2 Identifying aims of developing students'

proficiency

5.3 Classroom action research

5.4 Reporting the results of teaching

Skill:

Planning a learning process

1.1 Course analysis

1.2 Students analysis

1.3 Community analysis

1.4 Ability of institution analysis

Activities design

2.1 Lesson plan

2.1.1 Learning facilitation

2.1.2 Test and evaluation

2.1.3 Application

2.2 Integration

Learning manipulation

Providing and using materials, technology

and resources
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No.

Ttems

Level of decision

5. Test, evaluation and report

2

5.1 Designing and using instruments

3

4

5.2 Identifying aims of developing students'

proficiency

5.3 Classroom action research

5.4 Reporting the results of teaching
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Evaluation Criteria Description

The objectives of this investigation are, firstly, to do a trial of the instrument that is the
result of the controversial of the experts under the framework of the reform of learming process
document number 60 “The Expected Competencies of the Paradigm-shifted Teachers” and,
secondly, to identify the dimensions of education in terms of knowledge, competency, and skill.
For each dimension, there are five educational components; planning a learning process,
designing activities, learning manipulation, providing and using materials technology and
resources, and test, evaluation and report. The evaluation criteria that is used to check the quality
of learning process of primary school teachers, under the 2001 basic education curriculum, is
identified. The procedures are as follows:

1. The targeted teachers are in the primary schools 1- 3 persons from grade 1, 1- 3
persons from grade 4, and 1-4 persons from grade 7.

2. The expected characteristics of the targeted teachers are checked based on an
individual component by interviewing, and studying from documents or tracing from past
instruction activities.

3. The results of the investigation and the additional suggestions are considered under
the given evaluation criteria in order to set the level of quality of the expected characteristics of
the paradigm-shifted teachers aspect by aspect.

4. Record the results in the form of expected competencies of the paradigm-shifted

teachers in order to identify the competency in each component.
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NAME

DATE OF BIRTH

PLACE OF BIRTH
INSTITUTION ATTENDED

CAREER

SPECIAL ATTENTION

VITAE

Mr. Pramook Boobpawan

December 4, 1952

" Ubon Ratchathani, Thailand

Bachelor of Arts (Education)
Srinakarinwirot University, Mahasarakham
Teacher
9 years in primary school

8 years in Trakamputpon District

1 year in Muang Ubon District
Educational Supervisor
25 years in basic education

21 years in Muang Ubon District

4 years in Ubon Ratchathani Province
Computer
Office programs

MS. Word

MS. Excel

MS. PowerPoint

Internet
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