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The purpose of this study was to investigate the reading texts in Team Up in 

English 1-3 and Grade 9 English 0-NET tests (2014-2017) in terms of reading text 

types and levels of reading questions, and also to examine tenses and aspects and parts 

of speech (nouns, verbs, and adjectives) in the reading texts. The reading texts were 

collected and analyzed quantitatively by frequency count and qualitatively based on the 

categories of the New South Wales (NSW) Government Education (2011). Bloom's revised 

taxonomy (2001) was adopted to analyze the levels of reading questions. To 

investigate parts of speech, the Textalyser program was used as a tool, while to 

analyze tenses and aspects of the reading passages, 12 tenses and aspects of Haccius 

(2002) were used. Results of the study revealed that the most frequently found text 

types in both the textbooks and the 0-NET tests were information reports. The study 

also found that the levels of reading questions in both textbooks and the 0-NET tests 

were at low levels based on Bloom's revised taxonomy. Most tenses and aspects found 

were present simple and past simple, while the number of nouns, verbs, and adjectives 

in the tests was found in Top 20 words in the textbooks. 
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CHAPTER! 

INTRODUCTION 

This chapter presents the rationale of the study, research questions, purposes of 

the study, significance of the study, scope of the study, and definitions of key terms. 

1.1 Rationale of the study 

Educational evaluation is very necessary for instruction because it serves as an 

indicator of educational success in all countries. According to V arasunun et al. (2015), 

educational evaluation reflects the quality of education in each country to ensure one's 

educational quality. It can help develop the students to think critically, seek the 

knowledge on their own, make decision rationally, and solve problems on their own, 

as well as encourage teachers' attention to students, and social values to education. 

The Basic Education Core Curriculum B.E. 2551 (Ministry of Education, 2008) 

has designed the measurements and evaluations at four levels: grade level, school 

level, educational service area level, and national level. U-In (2011) stated that every 

measurement and evaluation level have the same purpose, which is to examine the 

students' learning progress. Evaluation results can in turn be used as a guideline for 

educational development, which will truly enhance educational quality. 

The most important teaching and learning materials which guide teachers and 

learners in almost all classes towards a national test of every kind are textbooks. Thus, 

basic tools in learning English are textbooks, which help learners to learn more about 

useful questions that they may encounter in the national tests. Tandlichova (2003) 

considered a textbook as a means of classroom management for the teacher and 

learners in a learning process. He also considered a textbook to be a curricular object, 

which is the source of knowledge for students and teaching materials for teachers. 

According to the National Educational Act B.E. 2542 (Ministry of Education 

Thailand, 1999) Chapter 9, Section 64, the state should provide and support the use of 

textbooks, reference books, academic books, publication, materials, and other 

technologies for education, financial provision for production, motivation for 

producers, and development of educational technologies. 
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However, English textbooks written or selected by the Ministry of Education are 

well-suited with National Educational Act B.E.2551 (Ministry of Education, 2001). At 

present, in order to choose the textbook for teaching, the teachers do not concern only 

the compatibility between the contents in the textbooks and the Basic Education Core 

Curriculum, but also take a look at how they are relevant to the 0-NET tests since the 

0-NET test scores can determine the learning quality of the nation (Sukying, 2010). In 

the past three years and the present year (2014-2017), the English 0-NET test scores 

of Chief Executive Officer (CEO) Namkiang school-network group where the 

researcher's school is part of are below the national mean scores, which are 27.42, 

25.29, 26. 79, 26.68 out of 100 respectively. The reason the students performed poorly 

and failed the 0-NET tests might be because they were not familiar with some reading 

genres and types of questions in the test (Kaewmala, 2012). 

The national test is the test designed for evaluating students' learning quality 

according to the learning standards of the Basic Education Core Curriculum B.E. 2551 

(Ministry of Education, 2008). This national test is known as Ordinary National 

Education Test (0-NET). The test results are used as a guideline indicating 

educational quality of each level and for individual students, which may lead to the 

improvement system of education afterward. (Varasunun et al., 2015) Moreover, the 

assessment results can indicate if schools have developed their education to reach the 

standard. Furthermore, they also show the proficiency of individual students. 

(Nissaipan et al., 2015) 

The reasons why selecting good textbooks take a big part in the teaching is 

because the textbooks are "the most important elements of teaching process for aims 

and objectives of a course" (Anjaneyulu, 2014) as well as a source of information 

where different types of reading and questions are introduced. However, there are 

numerous English textbooks available. It is important for teachers to choose the most 

suitable one to respond to the needs of their students. In reality, choosing textbooks 

mainly focuses on how much budget the schools have, and finally the school usually 

ends up with buying the books with reasonable prices (Chaisongkram, 2011). Many 

publishers produce their own English textbooks because nowadays the market for 

English textbooks is very competitive, which makes each publisher produces a greater 

version of their English textbooks, which are mostly accompanied with useful 
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supplementary media and materials, such as CDs or photocopiable 

handouts/worksheets with an attractive design and various contents (Chaisongkram, 

2011). 

In Sisaket Primary Educational Service Area Office 1, Sisaket province, the 

school-network areas consist of many nearby-schools, including the researcher's 

school in the CEO Namkiang school-network area. Different schools choose quite 

different English textbooks, but the most popular textbook used in this area is Team 

Up in English. As textbooks are the main teaching tools for schools in this area, the 

contents the students learn from the books are mainly the learning sources for them. 

The knowledge the students gain are mostly from the textbooks. 

According to Hyon (2002), the students need to know the genres of reading and 

types of questions to understand the reading and the questions in the language of the 

test they are doing, besides other learning skills. Many students mentioned that 

questions in most of the subjects in the tests were too unclear and difficult 

(Saiyasomnut, 2012). Some types of questions were never taught in schools or rarely 

seen in the textbook, and multiple choice questions seemed to have more than one 

choice, which was very close to the correct answer. Moreover, the textbook prepared 

the students to a narrow range of reading genres, which may not be diverse and useful 

for learner's future learning. Therefore, there was a need to consider materials in 

teaching readings, whether or not they were similar to the tests (Saiyasomnut, 2012). 

Moreover, some researchers found that the types of reading genre can be one of 

the causes for difficulty in reading. Bean (2011) said the readers tended to read all 

texts from the first to the last lines because of their unfamiliarity with the text's genre 

and the function of that genre within a discourse system, and finally they tended to get 

either lost or bored resulted from their unfamiliar with the text genres. Learning the 

rhetorical function of different genres takes considerable practice as well as 

knowledge of a discipline's way of conducting questions and making arguments. 

However, according to Hyon (2002), understanding the nature of different genres help 

students to improve and know the techniques to use in a reading passage more easily 

as it helps them know how the texts are constructed and feel familiar with the text 

structures. Moreover, texts accompanied with good questions help promote and 

develop comprehension or understanding of the reading passages (Hyon, 2002). In 
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addition, questions help to shape students' comprehension and concepts of what is 

important in the text (Morgan & Saxon, 1994). Moreover, some researchers claimed 

that well-designed comprehension questions help learners interact with the text to 

create or construct meaning better. Likewise, the students do best at what they have 

learned and practiced (Day & Park, 2005). Therefore, it is also important to note that, 

without adequate reading skills, learners with comprehension difficulties may be 

unable to deal with those difficulties that they experience in understanding what they 

read (Woolley, 2011). 

Therefore, this research was designed to find out the differences and similarities 

between Grade 9 English 0-NET tests years 2014-2017 and Team Up in English 1-3 

textbooks in terms of text types and levels of reading comprehension questions. 

Moreover, tenses and aspects and parts of speech (nouns, verbs, and adjectives) in the 

reading texts in both textbooks and the 0-NET tests were investigate to support the 

relationship between the text type and the tenses and words. This study will be helpful 

to prepare the students to the tests for the next coming year. The following are the 

research questions that lead to find the answers for this study. 

1.2 Research Questions 

The research questions of this study are the following: 

1.2.1 What text types can be found in the Grade 9 English 0-NET tests (2014-

2017) and Team Up in English 1-3? How similar and different? 

1.2.2 What levels of reading questions can be found in the Grade 9 English 0-

NET tests (2014-2017) and Team Up in English 1-3? How similar and different? 

1.3 Purposes of the Study 

The purposes of the study are the following: 

1.3.1 To examine the text types found in Grade 9 English 0-NET tests (2014-

2017) and Team Up in English 1-3, and find out if those found in the textbooks help 

promote a better understanding of the text types found in the 0-NET tests. 

1.3.2 To investigate the level of reading questions found in Grade 9 English 0-

NET tests (2014-2017) and Team Up in English 1-3 if those found in the textbooks 
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help promote a better understanding of the reading comprehension questions in the 

0-NET tests. 

1.4 Significance of the study 

The study aims to examine the maJor reading texts and levels of reading 

comprehension questions in the 0-NET examinations of the year 2014-2017 and Team 

Up in English textbooks 1-3 to find out if those evidences in the textbooks will help 

prepare students for the test and their future's learning in reading texts and answering 

reading questions. 

The results of this study will be a useful guideline for teachers in the CEO 

Namkiang school-network area and other areas that use Team Up in English textbooks 

1-3 to prepare their students for the 0-NET test in the next academic year in terms of 

reading text types, levels of reading questions, tenses and aspects found in the reading 

text, and also the words found in the reading texts. Moreover, other researchers can 

use result as data for their further studies in other aspects of research studies. 

1.5 Scope of the Study 

This study focused on the "Team Up in English" textbook 1-3, which were 

designed according to the English Curriculum B.E. 2551 and Grade 9 English 0-NET 

tests of the years 2014-2017, to find out the major types of reading texts and level of 

reading comprehension questions. Moreover, tenses and aspects and parts of speech 

(nouns, verbs, and adjectives) in the reading texts were investigated. 

1.6 Defmitions of Key Terms 

The terms in the study that need to be defined are as follows: 

1.6.1 Textbook refers to Team Up in English textbooks 1-3 for the lower 

secondary level students (7th-9th graders). 

1.6.2 0-NET refers to an Ordinary National Education Test, which is designed 

by a National Institute of Educational Testing Service (Public Organization) or 

"NIETS" for grade 9 students in the years 2014-2017 in Thailand. 

1.6.3 Text types refer to the physical forms and functions of the text found in the 

9th grade English 0-NET tests (2014-2017) and Team Up in English textbooks 1-3, 
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which are classified into eight categories according to the framework from NSW 

Government Education as follows: Factual Description, Factual Recount, Information 

Report, Procedure, Procedure Recount, Explanation, Exposition, and Discussion. 

1.6.5 Levels of reading comprehension questions refers to the revised version 

of Bloom's taxonomy by Anderson and Krathwohl (2001), which are categorized into 

six levels from low to high cognitive levels as follows: Remembering, Understanding, 

Applying, Analyzing, Evaluating, and Creating. 

1.6.6 Reading texts refers to the texts appear in the 9th grade English 0-NET 

tests (2014-2017) and Team Up in English 1-3. In this study, there are two kinds of 

reading texts: real textual paragraph and visual discourse. 



CHAPTER2 

LITERATURE REVIEW 

The purpose of this chapter is to provide background knowledge that is relevant 

to the topic of this study: Ordinary National Educational Test (0-NET), roles of 

textbooks in language teaching and learning, language content analysis, reading 

comprehension, types of reading texts, levels of questions, and previous studies on 

textbook and test analyses. 

2.1 Ordinary National Educational Test (0-NET) 

The 0-NET, which is a written examination, is a high-stack and mandatory 

examination. The final score which determines a promotion to the next grade is based 

on the 0-NET score and the score from school-based assessments held during each 

academic year; the 0-NET contributes 20% and school-based assessment contributes 

80% of the final score. In the near future, the 0-NET will contribute 50% of the final 

score (Ministry of Education, 2013 ). 

According to the National Institute of Education Testing Service-Public 

organization, the Ordinary National Educational Test (0-NET) is administered 

annually by the National Institute of Education Testing Service among grade 6 

(ISCED 1), grade 9 (ISCED 2), grade 12 (ISCED 3) students in both public and 

private schools. The 0-NET was first administered among grade 12 students in 2005, 

and then was extended to grade 6 in 2007, and to grade 9 in 2008. 

According to the National Institute of Educational Testing Service - Public 

organization (2015), the 0-NET is an administered face-to-face and delivered through 

paper-pencil tests. All test-takers are presented with the same cognitive booklets or 

tests, which are aligned with the Basic Education Core Curriculum B.E.2551 (A.D. 

2008). The 0-NET consists of eight subjects - i.e. foreign language, mathematics, 

science, social studies, Thai language, arts, health study and physical education, and 

occupation and technology. Seven subjects are administered in Thai, and one subject is 

in English. The timing for each subject was 90 minutes. The subjects are the same for 
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grade 6, grade 9, and gradel2; the duration of each test vary across grades (NIETS, 

2015). 

For Grade 9 English 0-NET years 2014-2016, the tests items consisted of 

50 multiple choice questions with four response options. The test consisted of four 

parts as follows. 

Part 1 : Conversation consisted of 10 test items. Each test item scores 2 

points. The total score was 20. 

Part 2: Reading comprehension consisted of 15 test items. Each item 

scores 2 points. The total score was 30. 

Part 3: Grammar and vocabulary consisted of 15 test items. Each item 

scores 2 points. The total score was 30. 

Part 4: Miscellaneous consisted of 10 test items. Each item scores 2 

points. The total score was 20. 

However, in the year 2017 the pattern of the test blueprint had changed as 

followed: 

Part 1 : Listening and speaking consisted of 15 test items. Each item 

scores 2 points. The total score was 30. 

Part 2: Writing consisted of 15 test items. Each item scores 2 points. 

The total score was 30. 

Part 3: Reading consisted of 20 test items. Each item scores 2 points. 

The total score was 40. 

The total score of all parts together was 100. The time taking was 90 minutes. 

Students' performance was then reported by an average score. The minimum 

requirement to meet the national standard was 50 out of 100, or 50% (NIETS, 2015). 

For the English test blueprint, according to National Institute of Education 

Testing Service-Public organization 2014-2017, the scope of the Grade 9 English 

0-NET covers learning standards as shown in Table: 0-NET Test Blueprint Based on 

English Learning Standards. 
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Table 2.1 0-NET Test Blueprint Based on English Leaming Standards 

Test items Se ores 
Strand/ learning standard 

2014 2015 2016 2017 2014 2015 2016 2017 

Strand I: Language for communication 

Standard FI.I: Understanding what has been read 

from various type of media, and ability to express IS 15 15 15 JO JO JO JO 

opinions with proper reasoning 

Standard F 1.2: Possessing language 

communication skills for effective exchange of data 12 12 15 IS 24 24 JO JO 

and information 

Standard F 1.3: Ability to present data and 

information, concept and views on various matters 15 15 12 12 JO 30 24 24 

by speaking and writing 

Strand 2: Language and culture 

Standard F 2.1: Appreciating relationship between 

language and culture of native speakers and 
3 3 3 3 6 6 6 6 

capacity for use of language to occasions and 

places 

Standard F 2.2: Appreciating similarities and 

differences between language and culture of native 
5 5 s 5 10 10 10 10 

speakers and Thai speakers, and capacity for 

correct use of language 

Strand 3: Language and relationship with other 

learning areas 

Standard F 3.1: Using Knowledge to link 

knowledge with other learning areas, and widen - - - - - - - -
one's world view 

Strand 4: Language and relationship with 

community and the world 

Standard F 4.1: Ability to use foreign languages 

in various situations in school, community and - - - - - - . . 
society 

Standard F 4.2: Using foreign language as basic 

tools for further education, livelihood and exchange . . . . . . . . 
of learning with the world community 

Total so so so so 100 100 100 100 

Time Taking 90 minutes 

Table 2.1 showed the number of test items in 2014-2017 of Grade 9 English 0-

NETs based on the learning standards of the Basic Education Core Curriculum B.E. 

2551, which mainly focused on the learning standards in Strand 1 and 2. However, 

some test items might be inserted in Strand 3 and 4. 
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2.2 Roles of textbook in language teaching and learning 

Ansary and Babaii (2002) stated that using an English textbook is a framework 

which regulates and times the programs. In the eyes of learners, no textbook means no 

purpose. Without a textbook, learners think their learning is not taken seriously. In 

many situations, a textbook can serve as a syllabus. A textbook is a cheap way of 

providing learning materials (Tuansophon, 2013). According to Richards (2001), 

textbooks are a key component in most language programs. In some situations, they 

serve as the basis for much of the language input learners receive and the language 

practice that occurs in the classroom (Krammer, 1985). They may provide the basis for 

the content of the lessons, the balance of skills taught and the kinds of language 

practice the students take part in. In other situations, the textbook may serve primarily 

to supplement the teacher's instruction. According to Stein (2017), for learners, the 

textbook may provide the major source of contact they have with the language apart 

from input provided by the teacher. 

The Department of Basic Education of Republic of South Africa (2017) 

illustrated that textbooks can serve different purposes for teachers. They serve teachers 

in terms of a core resource, a source of supplementary materials, an inspiration for 

classroom activities, and a curriculum itself. 

Since the textbooks are considered as teaching and learning materials, they 

determined the components and methods of learning such as content, methods, and 

procedures of learning. The students learn what is presented in the textbook, and the 

way the students learn is the way the textbooks present (Kitao & Kitao, 1997). 

To be considered as good textbooks, Kochai (2014) stated that they should be a 

good source for other instructional areas. For instance, the good textbook should be a 

good source for subject matters and cover that certain subject, a source for information 

recheck on doing experiment, proving theories with other learning sources, a source of 

activities and self-learning guideline, be a systematically kit for learning developing, 

and a source of motivation for scholars to write other supportive books. Additionally, 

Srihaumpai (2014) mentioned that in good books, the subject matters have matched up 

with the curriculum; teacher manual is clear in detail, and subject matter well-suits 

with the students' learning level. In addition, good textbooks should provide 
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illustrations and activities, well-organized texts, durable, clear letters, and accurate 

spelling, and provide effective evaluation and assessment sections. 

2.2.1 The strengths of textbooks 

Textbooks are not benefit only as the instructional materials but they also 

have strength in other perspectives to the teachers and students. The textbooks help the 

teacher to cut down the preparation time for classes and they provide the easier way to 

assign the homework based on the activities in the textbook (Ontesol, 2017). 

Moreover, textbooks are widely available everywhere, can be found new or used, do 

not need electronic equipment, can be sold back or lent, and can last for many years 

with a good care (Richland Community College, 2017). In the case of inexperienced 

teachers, textbooks may also serve as a form of teacher training - they provide ideas on 

how to plan and teach lessons as well as formats that teachers can use (Richards, 

2001). To addition, with a proper design of textbook, the students can find what they 

are looking for. Moreover, similar design for each chapter helps the students know 

exactly how to approach each topic (Whitehouse, 20 I 7). In terms of the advantages for 

teachers, a textbook is seen as assistance for managing the lesson. It saves time, gives 

directions to lessons, guides discussion, facilitates in giving homework, making 

teaching 'easier, better organized, more convenient', and it provides confidence and 

security (Hutchinson & Torres,1994). While the advantages for learners of using 

textbook are seen as a 'framework' or 'guide', they help the students to organize their 

learning both inside and outside the classroom. It enables them to learn 'better, faster, 

clearer and easier'. In conclusion, textbooks help provide the students the knowledge 

of the subject matters and also help the teachers as the instructional materials. 

2.2.2 The weaknesses of the textbooks 

The weaknesses of the textbooks are not concerned only to their 

expensiveness, but some textbooks are also heavy and large to carry around. 

According to Richland Community College (2017), textbooks can be out of stock, and 

difficult to search for information. 

In addition, Richards (2007), points out some limitations or weaknesses on 

the textbooks as follows. 
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2.2.1.1 Textbooks may contain inauthentic language. For example, in 

dialogues, texts, and other aspects of content tend to not be written in the real language 

use. 

2.2.2.2 Textbooks sometimes may distort contents. In order to make 

textbooks acceptable in many different contexts, the white-middle class people are 

used as an ideal in the textbooks. 

2.2.2.3 There are different in interests and needs of the students, the 

textbooks cannot serve every students' needs since they are written for global market. 

Since the weaknesses of the textbooks are relevant to the contents, 

the students' needs, and the prices, then they may affect the students' learning in terms 

of perceiving the misconception of the language use and cultures, and cannot serve 

their needs in learning. Since textbooks are main teaching and learning materials in the 

classroom, the language contents in the textbooks need to be analyzed to see how 

effective they can be as a tool for teaching and learning. 

2.3 Language content analysis 

Cunningsworth (1995) mentioned that language contents can be compared with 

what learners need and expect to learn and suggested that the language content as 

listed below should be analyzed for effective language teaching and learning. 

2.3.1 Language form and language use 

According to Cunningsworth (1995), textbooks are a major source of 

teaching and learning of the language. In order to understand the contents, the readers 

must understand the language form and language use. Language form refers to the 

mechanics of the language, either in term of grammar or vocabulary. With regards to 

grammar, the readers must understand the sentences structure of a specific grammar 

rule. With regards to vocabulary, the readers must understand the pronunciation of a 

word. If in a written text, then the readers must know how to spell a word. Students 

should be able to breakdown the components of a word to guess at the meaning. 

Language use last comes how the grammar or vocabulary gets used. For example, the 

past perfect tense is not used in every sentence, but rather in conjunction with the past 

tense. One sentence appears in the past perfect to order events, and the subsequent 

sentence appears in the simple past. Similar to grammar use, many words have 
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specific uses and appear in written communication like academic essays or business. 

The students must know these points for effective vocabulary use. 

2.3.2 Grammar 

The thing to consider is what grammatical items are included and how far 

they can correspond to learners needs. Gram.mar is a main component in a language 

course. When presenting new gram.mar, it is possible to teach the form without its 

meaning as the grammatical form is already underlying the use, therefore when 

introducing new gram.mar items, textbooks should emphasize the use of its form 

(Cunningsworth, 1995). 

2.3.3 Tenses and aspects 

Tense is referenced to the moment of speaking. There are three tenses 

which are present tense, past tense, and future tense. 

Aspect expresses how the speaker views the action of the verbs. There are 

four aspects which are simple, continuous, perfect, and perfect continuous. The table 

below shows the form of 12 tenses and aspects in English grammar (Haccius, 2002). 

Table 2.2 Form of 12 Tenses and Aspects in English Grammar 

Tenses I 
Simple continuous perfect Perfect continuous 

Aspects 

Present S+YI S+is/arn/are+ Ying S+have/has+ V3 S+have/has+been+ Ying 

Past S+Y2 S+was/were+Ying S+had+V3 S+had+been+Ving 

Future S+will+Yl S+will+Yl S+will+have +Y3 S+will+have +been+Ying 

The most frequently used tenses and aspects were Present Simple, Past Simple, 

Modals, and Present Perfect, while Future Continuous, Future Perfect, and Past and 

Future Perfect Continuous were almost never used by native writers in academic 

papers (Alzuhairy, 2016). 

2.3.4 Vocabulary 

Vocabulary has been an ignored area of foreign language teaching, but it 

has lately gained because language learning cannot be successful without small tasks 

like vocabulary. Textbooks can help learners handle with unfamiliar vocabulary that 

they might predictable learning activities need to be analyzed to ensure that they will 

extend and develop learners' skills in a structure way (Cunningsworth, 1995). 
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2.3.5 Parts of speech 

Part of speech is a term of eight main categories of words which are 

classified according to their function in sentences. The eight main categories in parts 

of speech are as followed: nouns, pronouns, verbs, adjectives, adverbs, prepositions, 

conjunctions, and interjections (Nordquist, 2017). Nouns are used to name persons, 

things, animals, places, ideas, or event, while pronouns functions as a replacement for 

a noun. Adjective is used to describe a noun or a pronoun. Adjectives can state the 

quality, the size, and the number of nouns or pronouns. Verbs are the most important 

part of a speech; it cannot be a sentence with a verb. Verb shows an action or state of 

being of the subject in a sentence, while adverbs are used to describe adjective, verb, 

and another adverb. Preposition refers to a word that state location or a location in 

time. Conjunction helps joining words, phrases, or clauses together, while interjection 

express emotions (O'Brien, 2017). 

2.4 Reading comprehension 

Reading is an extension of thinking and perceiving behavior that requires using 

the readers' experience knowledge and the structure of the language to understand the 

text (Giles, 1987). Moreover, reading is considered as a powerful activity when the 

readers look at the text and perceive the meaning to the written symbols in the text 

(Fitria et al., 2014). According to Fetria et al. (2014), comprehension is the process of 

understanding words, sentences, connected text, which requires the reader to make 

inferences and reading question. On the other hand, if the learners do not know what 

they read, they will not get the point because of the lack of reading skills in learning 

language, especially in comprehending a text. 

According to Woolley (2011), reading comprehension is the process of making 

meaning from text. The goal is to achieve an overall understanding of what is 

expressed in the text rather than to obtain meaning from isolated words or sentences. 

In order to understand or comprehend what they read, the readers need to know what 

they read and have adequate reading skills in learning language (Fitria et al., 2014). 

However, there are two main factors, which affect the reading comprehension 

(Tompkins, 2014). The first factor is Reader factors included background knowledge, 

vocabulary, fluency, comprehension, comprehension skills, and motivation. The 
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second factor is Text factors included genres, text structures, and text features. The 

overview of two comprehension factors is in Table 2.3. 

Table 2.3 Two Main Factors in Reading Comprehension 

Types Factor Role in Comprehension 

Background 
Students activate their world and literary 

knowledge to link what they know to what 
knowledge 

they're reading. 

Students recognize the meaning of familiar 

Vocabulary words and apply word-learning strategies to 

understand what they're reading. 

Students have adequate cognitive resources 

Fluency available to understand what they're reading 

Reader when they read fluently. 

Comprehension 
Students actively direct their reading, monitor 

their understanding, and troubleshoot problems 
strategies 

when they occur. 

Comprehension skills 
Students automatically note details that support 

main ideas, sequence ideas, and use other skills. 

Motivated students are more engaged in reading, 

Motivation more confident, and more likely to comprehend 

successfully. 

Genres have unique characteristics, and 

Genres students' knowledge of them provides a scaffold 

for comprehension. 

Students recognize the important ideas more 

Text Text structures easily when they understand the patterns that 

authors use to organize text. 

Students apply their knowledge of the 

Text features conventions and literary devices used in text to 

deepen their understanding. 

khanitha
Rectangle

khanitha
Rectangle
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From Table 2.3 the factor which seems to be the main factor that teachers can 

prepare students to comprehend the reading is texts. 

However, when readers are engaged with the text, they think about many things 

as they read to comprehend the text such as activating previous knowledge, examining 

the text to uncover its organization, making prediction, connecting to their own 

experiences, creating mental images, drawing inferences, noticing symbols and other 

literary devices, and monitoring their understanding (Tompkins, 2014). Therefore, 

reading comprehension is one of the important factors contributing to success in any 

examinations because without an understanding of the texts or questions, the test 

takers would not be able to answer the questions. 

2.5 Types of reading texts 

Knowing text genres or text types help students understand the text they are 

reading. The readers used their understanding of a familiar text type to help them learn 

from a new text (Anderson et al., 1983). Recognizing the features of different genres 

helps the students recognize what they are reading and be able to adjust their reading 

styles to learn information quickly and efficiently (Kissner, 2017). Therefore, getting 

familiar with different of text types can help the students to understand the text they 

are reading. 

Derewianka (1990) suggested that texts not only consist of linguistic features, but 

also contexts, situations, purposes and text organization in order to construct meaning 

and fulfill purposes for audience. She suggests six genres as follows. 

First, Argument which can be called exposition involves analysis, interpretation 

and evaluation of certain topic. The main purpose of Argument is to persuade readers 

to believe in the writer's point of view. Varieties of verbs of present and past simple 

tense forms are presented, as well as connector and emotive words, as language 

features. 

Second, Explanation is the text information which is mainly about scientific texts 

to tell how something works or happens to the readers. Raising questions about the 

topic is used at the beginning of the text and then the reasons are in logical order. 

Nominalization, time sequences, cause-and-effect relationship, and active and passive 

voice in present tense are presented in this genre. 
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Third, Recount starts by telling the readers the details of participants, places, and 

time of the story. The story is ordered in the series of past events. At the end personal 

comments or responses to the topic will be added. Past tense, action verbs, using first 

and third-person pronouns, passive voices, and words that link to the time sequences 

are normally seen in this genre. 

Fourth, Instruction is to tell the readers to do particular thing step by step. This 

genre starts the text with goal the readers want to complete and followed by the 

materials and the steps showing how to achieve the goal. Sometimes, comments or tips 

are added to help the readers. Numbers and pictures are normally provided to make the 

text easier to understand. 

The Fifth genre is Narrative. The purposes of this genre are to entertain or to 

teach the readers morals, and to extend their imagination. The Narrative begins with 

the details of main characters, places, timing, personality, and relationship of the main 

characters. The problem is used to drive the story by the main characters. The story 

can be happy ending or sad ending. The features can be both human and non-human. 

Past tense forms, dialogue, and descriptive language are normally presented. 

The last genre is Information Reports. This type provides facts. It starts with an 

opening statement. The rest of the text will be details and aspects of the topic, not 

opinions or comments. Present simple tense, types of verbs, descriptive and comparing 

language, and generalized participants are normally used in this genre (Derewianka, 

1990). 

Ontario (2006) categorized text genres into eight categories by physical forms and 

functions as follows. First, narrative can be in the forms of stories told in poetry, 

novel, short stories, and picture books. Second, recount can be in the forms of diaries, 

journals, short stories, novels, and memoirs. Third, procedure can be in the forms of 

recipes, rule books, directions and maps, instruction manuals, "how to" books and 

posters, and experiments. Forth, exposition can be in the form of essays, position 

papers, articles, advertisements. Fifth, explanation can be in the forms of textbooks in 

science, social studies, history, and geography. Sixth, report can be in the forms of 

magazine and newspaper reports, letters, editorials, critical reviews, essays, and 

posters. Seventh, electronic text can be found as multimedia texts, e-mail, biogs, 

websites, and broadcasts. Lastly, functional text can be in the forms of lists, memos, 
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notes, pamphlets, brochures, flyers, print advertisements, CD cover inserts, invitations, 

announcements, programs, business letters, scripts, and minutes of a meeting. 

Additionally, NSW Government Education (2011) classified the text types which 

most use as a form of writing at school. There are two main text types which are 

factual texts and literary texts. Factual texts aims to giving facts and information, 

while literary texts mainly entertain or draw out an emotional response by using 

language to create mental images. The factual text type consists of 8 types as follows: 

Factual Description, Factual Recount, Information Report, Procedure, Procedural 

Recount, Explanation, Exposition, and Discussion. The purposes and features of each 

type are as follows. 

First, Factual Description aims to describe a place or thing by using facts. It 

begins with an introductory statement, describes different aspects of the subjects 

systematically and may end with a concluding statement. 

Second, Factual Recount aims to retell the past events which already happened in 

time order. It begins with a background information who, when, where, describes the 

events in time order, and may end with a personal comment. 

Third, Information Report aims to classify, describe and give factual information 

about people, animals, things or phenomena. It begins with general classification or 

definition, and lists a sequence of related information about the topic, and ends with 

concluding comment. 

Forth, Procedure aims to give instructions on how to make or do something. It 

begins with a statement of goal, lists of materials needed, and give an instructions 

begin with verb in the present tense. 

Fifth, Procedure Recount aims to tell how something was made or done in time 

order with accuracy. It begins with a statement of what was made or done, followed by 

telling how things was made in order, and it was written in the past tense. 

Sixth, Explanation aims to explain how or why something happens. It begins by 

naming the topic, describes items related to the topic, explains how the items related to 

each other and to each other and to the topic, and may end with a concluding 

statement. It is written in present tense and may include visual images to support what 

is written in words. 
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Seventh, Exposition gives reasons for a point of view to convince the readers. It 

begins with a sentence that gives a point of view on a topic, followed with reasons and 

evidences for arguments. It uses convincing language. 

Eighth, Discussion aims to give different points of views in order to decision. It 

begins with some background information leading to the issue, gives evidences for 

different points of view, and concludes both sides or recommends one point of view. 

From the frameworks above NSW Government Education (2011) was the most 

suitable for text type analysis for this study since it could cover the frameworks of 

Larson (1984), Derewianka (1990), and a Guide to Effective Literacy Instruction 

(2006) well. 

2.6 Levels of questions 

Many researchers categorized levels of questions in many different ways. The 

following are the interesting categories levels of questions. 

According to Widdowson (1993), questions are classified into four categories 

based on their contents. The first form is Wh-question which can be asked by who, 

what, where, when, why, how, which. The second form is Polar question which is 

known as yes-no questions. Third, truth assessment is known as True-False questions. 

The fourth form is Multiple Choices. This form of question provides the students 

several answers to be chosen. 

According to Nuttall (1996), types of questions included Literal Comprehension, 

Reorganization or Reinterpretation, Inferential, Evaluation, Personal Response and 

Interpretive Questions. The details are as follows: 

First, Literal Comprehension is to check the readers' understanding of the text. 

The answers are generally found in the text. The questions normally ask about who, 

what, where, when and why. 

Second, Reorganization or Reinterpretation is to check the readers' 

understanding, but the answer cannot be found directly in the text. The readers have to 

find the information from the text and connect them to answer the questions. 

Third, Inferential is the type of question that requires the readers to understand the 

text as a whole because the messages or answer are hidden implicitly, which requires 
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readers to connect the piece of information from the text with their background 

knowledge to answer the questions. 

Fourth, Evaluation is a type of question the readers have to provide evidence to 

support their answer. The readers are expected to judge or provide response in terms 

of the writers' purpose of the text. 

Fifth, Personal Response is the question that requires the readers to explain the 

feeling of the story based on accurate understanding of the text. However, all 

responses are still based on the text but personal ideas from the readers are added. 

Sixth, Interpretive Questions emphasizes on how the writers say what they mean. 

This type of question requires the readers to apply some strategies to handle with the 

text to interpret and find out the answers in terms of syntax and cohesion within the 

text. 

However, in year 2001, Bloom's taxonomy was revised into new version to better 

fit educational practices of the 21st century (Anderson & Krathwohl, 2001). At that 

time, the six levels were changed from nouns to verbs because verbs can describe the 

actions and thinking in active process better. The first level is called Remembering, it 

is the stage of thinking process. In this level, the students are required to recognize or 

recall their knowledge from memory to produce definitions, facts, or lists, or recite or 

retrieve material in order to answer the questions in this level. The second level is 

called Understanding, which shows that the students understand what they have read. 

To answer the questions in this level, the students are expected to explain ideas or 

concepts, interpret, summarize, paraphrase, and classify the information from the text 

they have read. The third level is called Applying. In this level of question the students 

are asked to use information in another familiar situation to give the answer. The forth 

level is Analyzing. To answer this level of question, the students need to break 

information into parts to understand the text. The fifth level is called Evaluating. In 

this level of questions, the students are required to make judgment based on criteria 

and standards through checking and critiquing to give the answer. The sixth level 

which is the highest level of cognitive is called Creating. In this level, the students will 

put element together to form a coherent or functional whole to make new ideas, 

products, or ways of viewing things. 
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Table 2.4 Verbs and Sample Questions Based on Bloom's Revised Taxonomy 

Adapted from Anderson & Krathwohl (2001) 

Levels Keywords Sample questions/ statements 

What do you remember about ... ?, How would you define ... ?, How 

choose, define, find, how, label, list, would you identify ... ?, How would you recognize ... ?, What would 

Remembering 
match, name, omit, recall, relate, select, you choose ... ?, Describe what happens when ... , How is (are) ... ?, 

show, spell, tell, what, when, where, Whereis(are) ... ?, Which one ... ?, Who was ... ?, Why did ... ?, What 

which, who, why is (are) ... ?, When did ... ?, How would you outline ... ?, List the ... in 

order. 

How would you compare ... ?, Contrast ... ? , How would you clarify 

classify, compare, contrast, demonstrate, 
the meaning ... ?, How would you differentiate between ... ?, How 

would you generalize ... ? , How would you express ... ?, What can you 

Understanding 
explain, extend, illustrate, infer, interpret, 

infer from ... ? , What did you observe ... ? , How would you 
outline, relate, rephrase, show, summarize, 

identify ... ?, How can you describe ... ?, Will you restate ... ?, 
translate 

Elaborate on ... , What would happen if. .. ?, What is the main idea of 

... ? , What can you say about ... ? 

What actions would you take to perfonn ... ?, How would you 

apply, build, choose, construct, develop, 
develop ... to present ... ?, What other way would you choose to ... ?, 

What would the result be if. .. ? , How would you demonstrate ... ? , 

Applying 
experiment with, identify, interview, make 

How would you present ... ?, How would you change ... ?, How would 
use of, model, organize, plan, select, solve, 

you modify ... ?, How could you develop ... ?, Why does ... work?, 
utilize 

How would you alter ... to ... ?, What examples can you find that ... ? , 

How would you solve ... ? 

analyze, assume, categorize, classify, 
How can you classify... according to ... ? , How can you compare the 

different parts ... ?, What explanation do you have for ... ?, How is ... 
compare, conclusion, contrast, discover, 

connected to ... ? , Discuss the pros and cons of. .. , How can you sort 

Analyzing 
dissect, distinguish, divide, examine, 

the parts ... ?, What is the analysis of ... ?, What can you infer ... ?, 
function, inference, inspect, list, motive, 

What ideas validate ... ?, How would you explain ... ?, What can you 
relationships, simplify, survey, take part 

point out about .. ?, What is the problem with ... ?, Why do you 
in, test for, theme 

think ... ? 

agree, appraise, assess, award, choose, 
What criteria would you use to access ... ? , What data was used to 

compare, conclude, criteria, criticize, 
evaluate ... ?, What choice would you have made ... ?, How would you 

decide, deduct, defend, detennine, 
determine the facts ... ?, What is the most important ... ?, What would 

Evaluating 
disprove, estimate, evaluate, explain, 

you suggest ... ? , How would you grade ... ? , What is your opinion 
importance, influence, interpret, judge, 

of ... ?, How could you verify ... ?, What infonnation would you use to 
justify, mark, measure, opinion, perceive, 

prioritize ... ? , Rate the ... , Rank the importance of. .. , Determine the 
prioritize, prove, rate, recommend, rule on, 

value of. .. 
select, support, value 

adapt, build, change, choose, combine, 
What alternative would you suggest for ... ?, What changes would you 

compile, compose, construct, create, 
make to revise ... ? , How would you explain the reason ... ? , How 

delete, design. develop, discuss, elaborate, 
would you generate a plan to ... ?, What could you invent ... ?, What 

Creating 
estimate, fonnulate, happen, imagine, 

facts can you gather ... ? , Predict the outcomes if ... , What would 
improve, invent, make up, maximize, 

minimize, modify, original, originate, plan, 
happen if. .. ?, How would you portray ... ?, Devise a way to ... , How 

predict, propose, solution, solve, suppose, 
would you compile the facts for ... ? , How would you elaborate on the 

test, theory 
reason ... ?, How would you improve ... ? 

Since some same verbs are used in the different levels of questions such as 

'Choose' found in Remembering, Applying, Evaluating, and creating, there are the 

different clarification among each level. In Remembering, 'choose' refers to choosing 
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the answer based on the information found in the reading. In Applying, 'choose' refers 

to choosing the way to apply the information from to reading text to the readers' 

situations. In Evaluating, 'choose' refers to choosing the side of your opinion to make 

a judge toward the reading text, and in Creating, 'choose' refers to making change of 

information from the text to create something in new way. 

Bloom's revised taxonomy (Anderson & Krathwohl, 2001) was a helpful 

framework to help teachers plan and deliver appropriate instruction, design valid 

assessment tasks and strategies, and ensure that instruction and assessment are aligned 

with the objectives. 

2. 7 Previous studies on textbook and test analyses 

2.7.1 Textbook analysis 

Some research studies that related to this study are as follows. 

Sunggingwati (2003) studied reading questions of junior high school English 

textbooks. This study aimed to investigate how much the reading questions in the 

textbooks of "Let's Learn English" 1, 2, and 3 for junior high school students have 

been constructed to comprehend the texts. All the questions in each topic from the 

textbook were used as the data analysis for the study. The total reading questions were 

338 which consisted of96 questions from "Let's Learn English l", 127 questions from 

"Let's Learn English 2", and 115 questions from "Let's Learn English 3". The 

instruments used in this study were evaluation sheet of reading questions using 

Barrett's taxonomy (1968) of reading comprehension (literal, inferential, evaluation, 

appreciation), and evaluation sheet of sequence patterns of reading questions. The 

result of the study showed that "Let's Learn English" 1, 2, and 3 do not present all 

reading comprehension levels based on Barrett's taxonomy (1968). Only literal, 

inferential, evaluation levels appeared in the textbooks. In "Let's Learn English l ", 

literal level was the highest portion with 73.6%, followed with inferential (23.61 %), 

and evaluation (1.04%). Likewise, "Let's Learn English 2 and 3" also had the highest 

portion in literal, inferential, and evaluation levels respectively. Therefore, the finding 

showed that the textbooks required the students to recall the information from the text 

rather than producing higher thinking level to answer questions. However, the 

researcher suggested that to help the students be more active learners the teachers 
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should introduce appreciation level of questions to improve the students' higher 

thinking skill since the absence of appreciation level in the textbooks. 

Sidek (2012) did a study on EFL textbook analysis. The purpose of the 

study was to determine how well a national mandated Malaysian EFL Upper 

Secondary textbook prepared upper secondary students for tertiary reading in English. 

The data were in a form of comprehension reading passages in 5 selected EFL 

textbooks. Reading instrument design in the EFL textbook was analyzed in term of 

types and the grade-level length of passages. This study added to Richards and 

Rodgers' (2001) model the analyses of the types and length of reading passages found 

in the Malaysian form 5 EFL secondary textbook. However, for reading 

comprehension passages, there were o specific guidelines on the selection in terms of 

types and length of passages that should be included in the textbook. Hence, it was up 

to the researcher's discretion in determining the types and lengths of passages as long 

as the passages conform to the themes specified in the Form 5 English Language 

Curriculum Specifications document. The total passages were 36. The study found that 

23% of the passages were narrative passages (63.9%) and 13 were expository passages 

(36.1 %). A finding seemed to be in contrast to the aim of preparing students to read 

texts in content areas, which are primarily expository texts. In term of length, the mean 

passage length for the narrative type was approximately 312 words while the mean 

length for the expository passages was about 540 words. 

The analysis of reading comprehension questions in English textbooks of 

senior high school in Padang done by Fitria et al. (2014), they aimed to examine the 

forms and levels of reading comprehension questions in the textbooks, and to fmd the 

relationship between forms of reading comprehension questions and levels of reading 

comprehension question in textbooks. The research materials are two textbooks: 

English Texts in Use, and Look Ahead. The first textbook consists of 13 topics, and 

the second one consists of 7 topics. This study used Barrett's taxonomy (1968) for 

analysis. 244 questions in "English Texts in Use" and 145 questions in "Look Ahead" 

were analyzed. The study found that reading comprehension questions in "English 

Texts in Use" and "Look Ahead" cover four levels of reading comprehension 

questions as follows: Literal, Inferential, Evaluation, and Appreciation. The lowest 

level of reading comprehension which is literal is more dominant in "Look Ahead" 
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while the higher levels which are Inferential, Evaluation, and Appreciation are 

dominant in "English Texts in Use". 

Herdiyani (2014) studied on genre analysis on reading passages of English 

textbook "English in Focus" based on the school-based curriculum. The research 

aimed to find out whether the genre of reading passage of English textbook "English 

in Focus" which is published by National Education Department covered the demands 

recommended by the School-Based Curriculum. Types of genre for the third of Junior 

High School level were procedure text, report text, and narrative text. In this textbook, 

there were 11 reading passages which were divided into 4 procedure texts, 5 report 

texts, and 2 narrative texts. The instrument used in this research was a worksheet 

designed by Mark Anderson & Kathy Anderson. The reading passages were evaluated 

by checklist sign, analyzed the characteristic of each genre, and compared them to the 

genres in the school based curriculum. The result showed that the "English in Focus" 

textbook presented all genres recommended by the School-Based Curriculum and also 

the characteristics of each genre (social function, generic structure, and grammatical 

features) but the distribution of the characteristics did not spread up well in all reading 

passages of"English in Focus" textbook. 

In conclusion, from the previous studies on English textbook analysis, in 

terms of type of reading passages and the length of the passages using Richards & 

Rodgers' model(2001 ), and genre of reading passages using a worksheet designed by 

Anderson & Anderson (2003) found that all genres of reading passages required in the 

Curriculum found in the textbooks. For levels of reading questions using Barrett's 

taxonomy (1968) found that the levels of reading questions were lower levels. 

2. 7 .2 Test analysis 

There are some research studies on tests analysis as follows. Khorsand 

(2009) studied cognitive levels of questions used by Iranian EFL teachers in advanced 

reading comprehension tests. The aim of the study was to examine the cognitive levels 

of questions used in advanced reading comprehension tests by Iranian EFL teachers. 

In this study, 20 teachers participated and 215 questions were categorized based on 

Bloom's taxonomy. These 20 teachers collected a sample of 215 questions based on 

two advanced reading comprehension texts. After the required data had been collected, 

the questions of each test were categorized according to Bloom's taxonomy ( 1956) 
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from low levels to higher levels as follows: Knowledge, Comprehension, Application, 

Analysis, Synthesis, and Evaluation. The result showed that most dominant question 

types was the Knowledge level (54.21 %), followed by Comprehension level (38.74%). 

On the other hand, the higher levels which are Analysis, Synthesis, and Evaluation are 

0.47%, 2.33% and 1.39% respectively. From the result, it can be assumed that Iranian 

EFL teachers mainly teach and test the students in the lowest cognitive levels. 

Similarly, Lan & Chern (2010) studied on using revised Bloom's taxonomy 

(2001) to analyze reading comprehension questions on the SAET (Scholastic 

Achievement English Test) and the DRET (Department Required English Test) in 

Taiwan. This study aimed to examine the cognitive process levels and knowledge 

types on English reading comprehension tests of college entrance examinations from 

years 2002-2006. The data sources for analysis were reading passages and 

comprehension questions in SAET and DRET years 2002-2006. Normally, a reading 

comprehension test consisted of three to four passages with three to five items as a set 

of questions for each passage. Thus, the total reading passages were 36 and 140 for 

comprehension items which was 77 items in the SAETs and 63 items in DRETs. 

Bloom's taxonomy (2001) was used as an instrument to analyze the reading 

comprehension test items. The study showed that in SAETs from years 2002-2006, 

45.5% were in Remember Factual Knowledge, which was the most frequent type of 

questions in the test. It revealed that around half of the items tended to test the 

students' abilities to recognize information from the articles, the students had read, 

while one third of test items aimed to test the ability to understand some specific 

details from the text. Likewise, the study showed that in DRETs years 2002-2006, the 

most frequent questions types found was Remember Factual Knowledge (36.5%), 

follow by Understand Factual Knowledge (36.5%), Understand Conceptual 

Knowledge (15.9%), and Analyze Conceptual Knowledge (9.5%). In the same way to 

SAET, it aimed to measure the students' abilities to understand facts, but less focus on 

analytical skills. The result revealed that most of the test items are mainly measuring 

the two lowest levels of Bloom's taxonomy, and higher levels were less measured. 

In conclusion, the researchers above, similarly, found that reading 

questions in the tests focused on measuring the students at lower levels. Based on the 

Bloom's taxonomy, most reading questions are in knowledge (remembering) and 
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comprehension (understanding) levels, which required the students to recall and 

understand the information in the text. 

2.7.3 Textbooks and tests analysis 

Jivavoranum (2016) studied reading genres and questions in Thai and 

English textbooks for 0-NET examinations. The purposes of the study were to 

investigate the dominant types of reading texts and questions in English textbooks, 

English 0-NET and GAT (General Aptitude Test) examinations. Textbooks used for 

analyzing were ICON 2, Mega Goal 2, Moving up Critical Reading 2, Reading 

Adventures with Writing 2, and Weaving it Together 2. Those textbooks were used by 

grade 11 Thai students. The test papers selected for analyzing were grade 12 0-NET 

examinations in academic years of 2008-2010, and GAT exam papers from 2009-

2010. From the textbooks, the total number of reading passages is 76 and 635 

questions. While from the paper tests, there were 21 reading passages and 123 

questions. Derewianka's (1990) was used as a framework for analyzing text, while 

Nuttall's taxonomy (1982) was adopted for the reading questions analysis. The study 

found that two dominant types of reading texts in five textbooks were Information 

Report and Recount. The two dominant types of questions found in five textbooks 

were Literal Comprehension and Personal Response Questions. Moreover, questions 

in Reorganization, Inference, and Evaluation were less found. The dominant genres 

found in the five examinations were Information Report and Instruction. Recount and 

Instruction texts found more frequently than Argumentative and Narrative texts. 

However, the most dominant type of questions in five examinations was 

Reorganization Question. Nevertheless, Literal Comprehension Questions found in the 

examination was still high comparing to other types of questions. The examinations 

were conducted in the form of multiple choice questions which gave the students the 

chance to guess the answers without thinking or interpreting the messages of the texts. 

Klanawong (201 7) studied the reading questions in high school English 

textbooks and national tests in Thailand. The purpose of the study was to find the 

connection between reading questions in the tests and in the textbooks. Textbooks 

used to analyze the dominant type of questions were six of Matthayom six textbooks 

(i.e. Bridge 6, Elevator 3, English Explorer 3, Learning Icon 3, Success 3, and 

Upstream 6). Test papers used to analyze the dominant types of questions in the test 
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were 0-NET, GAT (General Aptitude Test), and GET (General Education Test). The 

0-NET was from years 2011-2013. GAT (General Aptitude Test) was from years 

2011-2012. GET (General Education Test) was from years 2011-2012. There were 

889 questions from the textbooks and 201 questions from the tests were analyzed. 

Barrett's taxonomy (1968) was used as a data analysis tool. The study showed that 

Inferential Comprehension was dominant in the tests, but Literal Comprehension was 

dominant in the textbooks. 0-NET and Upstream 6 had the same ratio of high-order to 

low-order questions. In the text, Evaluation was found for 10%, while Appreciation 

was only 2%. However, Evaluation and Appreciation type were 12.5% in Upstream 

6 and 31 % in Icon 3 which was similar to GET (19% ). 

From the previous studies, many researchers did the studies on analysis of 

the textbooks and the tests, but only few of them studied the relationship between 

textbooks and the tests in terms of reading texts and levels of questions. The previous 

studies used the Barrett's taxonomy (1968) and Nuttall's taxonomy (1982) for levels 

of reading question analysis, and Derewianka's taxonomy (1990) for text type analysis 

for their study framework, however, those taxonomies were not suitable for analysis 

the levels reading texts in this study. Therefore, the researcher adopted the Bloom's 

revised taxonomy (2001) instead. 

The next chapter will provide source of data, research framework, research 

procedure, data collection, and data analysis of this study. 



CHAPTER3 

METHODOLOGY 

This chapter discusses source of data, research framework, research procedure, 

data collection, and data analysis. 

3.1 Source of data 

Team Up in English 1-3 textbooks and grade 9 English 0-NET tests years 2014-

2016 are the main source of data to be explored. 

3.1.1 Textbooks 

For this study, the "Team Up in English" 1-3 student's books were 

analyzed because they were mostly used among the schools in the CEO Namkiang 

school-network area. Team Up in English 1-3 Textbooks were written by A. Smith, J. 

Cattunar, F. Kavanagh, C.L. Moore, and C.E. Morris, E.Canaletti published by Eli 

Publishing for students Grade7-9. Each textbook consists of 12 units. Only the reading 

sections accompanied by a comprehension questions were analyzed in terms of text 

types, which also included the levels of reading questions, tenses and aspects, and 

parts of speech (Nouns, Verbs, and Adjectives) found in the reading passages. 

3.1.2 0-NET Test papers 

The English 0-NET examinations (2014-2017) designed by the National 

Institute of Educational Testing Service were used in this study for an investigation of 

the level of reading questions and text types. 

3.2 Research Framework 

The table below shows the framework ofNSW Government Education (2011) for 

this study. 
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Table 3.1 Framework for Text Types Analysis based on NSW Government 

Education (2011) 

Factual text 

type 
Purpose features Examples 

- begins with an introductory statement 
Landscape 

Factual Describes a place or -systematically describes different 

description thing using facts aspects of the subject 
descriptions 

- may end with a concluding statement 

Retells events 
- begins with an background information 

which have already 
who, when, where 

Historical Factual 
- describes the series of events in time 

recount happened in time report 
order 

order 
- may end with a personal comment 

Classifies, describes 
- begins with a general classification or 

and gives factual 
definition 

Information information about 
- lists a sequence of related information Facts about whales 

report people, animals, 
about the topic 

things or 
- ends with a concluding comment 

phenomena 

- begins with a statement of goal (could 

be the title) 

Gives instructions - lists materials needed in order of use 
Recipes 

Instructions 
Procedure on how to make or - gives a series of steps (instructions) in 

Manual 
do something order 

- each instruction begins with a verb in 

the present tense 

Tells how 
- begins with a statement of what was Documentaries 

Procedural 
something was 

made or done Retelling a science 
made or done in 

recount - tells what was made in order experiment and its 
time order and with 

- written in the past tense results 
accuracy 

- starts by naming the topic The life cycle of 

Explains how or 
- describes items related to the topic in butterfly 

their right order 
Explanation why something 

- explains how the items relate to each How gears work 
happens 

other and to the topic 

- may end with a concluding statement Labeled diagrams 



Table 3.1 Framework for Text Types Analysis based on NSW Government 

Education (2011) (Continued) 

Factual text Purpose features Examples 

type 

- may include visual images, e.g. 

flowcharts and diagrams, which support 
Flowchart 

what is written in words 

- written in the present tense 

- begins with a sentence that gives a 

Gives reasons for a point of view on a topic 

30 

Exposition 
point of view to try - lists the arguments giving reason and A team's argument 

and convince others evidence for them foradebate 

of it - uses convincing language e.g. 'will 

damage' instead of 'may damage' 

- begins with some background 

Gives different information leading to the issue 
Should cars be 

Discussion 
points of view in - lists argument for and against, giving 

banned from the 
order to make an evidence for different points of view 

informed decision - conclusion might sum up both sides or 
inner city? 

recommend one point of view 

From the text types above in Table 3.1, they can be categorized into two main text 

types as follows. 

Real textual paragraph refers to the reading texts in the 9th grade English 0-NET 

tests (2014-2017) and Team Up in English 1-3 written in a form of paragraph 

contained sentences to convey the information of the reading texts. 

Visual discourse refers to reading texts in the 9th grade English 0-NET tests 

(2014-2017) and Team Up in English 1-3 constructed in form of diagrams, timetables, 

and labels to convey the information of the reading texts. 

The table below shows the framework of Bloom's revised taxonomy (2001) for 

this study by Anderson & Krathwohl (2001 ). 
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Table 3.2 Framework for Levels of Reading Questions Analysis based on 

Bloom's revised taxonomy (2001) by Anderson & Krathwohl (2001) 

Levels Keywords Definitions 

choose, define, find, how, label, list, match, Exhibit memory of previously learned 

Remembering name, omit, recall, relate, select, show, spell, tell, material by recalling facts, terms, basic 

what, when, where, which, who, why concepts, and answers. 

classify, compare, contrast, demonstrate, explain, 
Demonstrate understanding offacts and 

ideas by organizing, comparing, 
Understanding extend, illustrate, infer, interpret, outline, relate, 

translating, interpreting, giving 
rephrase, show, summarize, translate 

descriptions, and stating main ideas. 

apply, build, choose, construct, develop, Solve problems to new situations by 

Applying experiment with, identify, interview, make use ot: applying acquired knowledge, facts, 

model, organize, plan, select, solve, utilize techniques and rules in a different way. 

analyze, assume, categorize, classify, compare, 
Examine and break information into parts 

conclusion, contrast, discover, dissect, 
by identifying motives or causes. Make 

Analyzing distinguish, divide, examine, function, inference, 
inferences and find evidence to support 

inspect, list, motive, relationships, simplify, 
generalizations. 

survey, take part in, test for, theme 

agree, appraise, assess, award, choose, compare, 

conclude, criteria, criticize, decide, deduct, 
Present and defend opinions by making 

defend, determine, disprove, estimate, evaluate, 
judgments about information, validity of 

Evaluating explain, importance, influence, interpret, judge, 
ideas, or quality of work based on a set 

justify, mark, measure, opinion, perceive, 
of criteria. 

prioritize, prove, rate, recommend, rule on, select, 

support, value 

adapt, build, change, choose, combine, compile, 

compose, construct, create, delete, design, 
Compile information together in a 

develop, discuss, elaborate, estimate, formulate, 
different way by combining elements in a 

Creating happen, imagine, improve, invent, make up, 
new pattern or proposing alternative 

maximize, modify, original, originate, plan, 
solutions. 

predict, propose, solution, solve, suppose, test, 

theory 

3.3 Research Procedure 

To analyze the major levels of reading questions m the 0-NET tests and 

textbooks, Bloom's taxonomy (2001) was adopted while to analyze the types of 

reading texts in the 0-NET tests and textbooks the framework of NSW Government 

Education (2011) was used. In order to analyze the tenses and aspects of the reading 

passages in the tests and the textbooks, 12 English tenses and aspects of Haccuis 



32 

(2002) was used. To analyze the words in the tests and textbooks, the Textalyser 

program was used as tool. However, to find inter-rater reliability on the levels of 

reading questions and reading text types, three inter-raters were asked to rate them. 

They are the professors in the field of Teaching English, Faculty of Liberal Arts at 

Ubon Ratchathani University. 

3.4 Data collection 

The text types in Team Up in English 1-3 were collected from the reading 

passages appeared in the reading sections only. The total number of reading passages 

was 66 passages. While the text types in the 0-NET tests (2014-2017) were collected 

from the reading sections as well. The total number of reading passages was 

21 passages. As part of the analysis of the text types the researcher also looked into 

how the tenses and aspects as well as the three major types of parts of speech were 

used as they laid a basic foundation for a reading comprehension. 

The tenses and aspects found in Team Up in English 1-3 were collected from each 

sentence of the reading passages in the reading sections. The total number of sentences 

was 1,396 sentences. The tenses and aspects in 0-NET tests (2014-2017) were also 

collected from the reading sections. The total number of sentences was 204 sentences. 

Words in Team Up in English 1-3 were collected from the reading passages in the 

reading section. The total number of words was 6, 14 7. Words in 0-NET tests (2014-

2017) were also collected from reading passages in the reading section. The total 

number of words was 1,183. 

Moreover, the reading questions in Team Up in English 1-3 were collected from 

the reading sections. The total number of reading questions was 416 questions. 

Similarly, the reading questions in the 0-NET tests (2014-2017) were collected from 

the reading sections. The total number of reading questions was 65 questions. 

Table 7 shows the number of reading texts and reading questions in Team Up in 

English 1-3 as follows. 
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Table 3.3 The Number of Reading Texts and Reading Questions in Textbooks 

Textbooks Reading Texts Reading Questions 

Team Up in English 1 12 87 

Team Up in English 2 16 102 

Team Up in English 3 38 227 

Total 66 416 

Table 3.3 shows the number of reading texts and reading questions in 0-NET 

tests (2014-2017) as follows. 

Table 3.4 The Number of Reading Texts and Reading Questions in 0-NET Tests 

0-NETTests Reading Texts Reading Questions 

0-NET 2014 6 15 

0-NET 2015 5 15 

0-NET 2016 5 15 

O-NET2017 5 20 

Total 21 65 

The type of reading texts and levels of reading questions were analyzed by three 

inter-raters. The reading texts from Team Up in English 1-3 and the 0-NET tests 

(2014-2017) were sent with the framework ofNSW to the three inter- raters for data 

analysis, as well as the reading questions from Team Up in English 1-3 and the 

0-NET tests (2014-2017) were sent with the Bloom's revised taxonomy to three inter

raters for data analysis. After receive the text type analysis and levels of questions 

analysis from the three inter-raters, the data were analyzed and calculated into 

percentages. 

3.5 Data analysis 

All data were categorized and calculated in percentage for the analysis and 

discussion. The Textalyser program was used as a tool to analyze the part of speech in 

this section. The differences and similarities of text types, levels of questions, tenses 

and aspects, and words' parts of speech found between textbooks and 0-NET 
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examinations were reported at the end of each data. The research is quantitative in 

nature. 

The next chapter will demonstrate the results of the investigation. 



CHAPTER4 

RESULTS 

This chapter aims to answer two research questions: 1) What text types can be 

found in the Grade 9 English 0-NET tests (2014-2017) and Team Up in English 1-3? 

How similar and different? 2) What levels of reading questions can be found in the 

Grade 9 English 0-NET tests (2014-2017) and Team Up in English 1-3? How similar 

and different? The result of Grade 9 English 0-NET tests (2014-2017) and Team Up 

in English 1-3 textbooks concerning the text types and reading questions, including 

words and tenses found in the reading texts are presented below: 

4.1 Text Types in the Grade 9 English 0-NET tests and Team Up in English 1-3 

To answer research question 1, "What text types can be found in the Grade 9 

English 0-NET tests (2014-2017) and Team Up in English 1-3?, the reading 

comprehension passages in Grade 9 English 0-NET tests (2014-2017) and Team Up 

in English 1-3 were categorized into text types to find the similarities and differences. 

Moreover, tenses and aspects, and parts of speech (nouns, verbs, and adjectives) in the 

reading texts were investigated as well. 

All data were put into the form of table. Table 4.1 shows the examples of 

analyzing reading passages. 

Table 4.1 Examples of Analyzing Reading Passages in Team Up in English 1-3 

No. Location Reading Passage FD FR IR Pr PrR Epl Epo Di 

Fancy a bite to eat? In Newcastle you can find 

everything from the most exclusive Michelin 

star restaurants to the cheapest takeaways and 

Team Up3, 
cafes. Fancy a Mexican meal? To taste the 

1 best, hottest fajitas, go to Fernandez in Bean - - I - - - - -
p.8 

Street. Somewhere to eat a tender T-bone 

steak? 151 is the place for you because they 

only serve top quality local meal. It's at 151 

Maxwell Road. 



Table 4.1 Examples of Analyzing Reading Passages in Team Up in English 1-3 

(Continued) 

No. Location Reading Passage FD FR IR Pr PrR Epl Epo 

Starbucks or Little Bettys? Do English people 

really drink a lot of tea? Or is the coffee bar 

TeamUpJ, 
trend taking over? I went to York in the north 

2 of England to find out which is the most - - - - - - -
p.12 

popular ... So, which is the most popular: 

Starbucks or Little Bettys? It's impossible to 

say. But it's great to have the choice! 

Safari competition ... the first stop on our 

virtual safari is Mexico to see thousands of 

cute dolphins in the Pacific Ocean. The next 

destination is Brazil and the Amazon 

TeamUpJ, rainforest to look for I _: you have to look 
3 - - - I - - -

p.22 very carefully because the jaguar is well 

camouflaged. Then, you visit Antarctica and 

the 2_ ... Well, that was the last stop on our 

virtual tour. Do you have all the answer? Call 

us on 146 258 for your chance to win. 

The House of Lords. The house of Lords is 

made up of around 750 members. They are not 

4 
Team Up3, elected but most of them are recommended by 

I - - - - - -
p. llJ the Prime Minister and other special 

commissions, and then appointed by the 

Queen. 

Long Way Round. Ewan McGregor is a 

Scottish actor. He was born on 31" March 

TeamUp2, 
1971 in Crieff, Scotland. 'When I was a 

5 teenager my favorite subject at school was - I - - - - -
p.38 

drama In 1988 I attended the Guildhall School 

of Music and Drama where I studied drama for 

3 years.' 

Team Up I, 
Milk, Yogurt, Cheese Group. This group gives 

6 you calcium. You need calcium to have strong - - - - - I -
p.28 

teeth and bones. 

He's tall and slim. He's got short red hair and 

7 
Team Up I, blue eyes. He's got freckles and a fair 

J - - - - - -
p.46 complexion. He is very sporty. He likes skiing, 

cricket, swimming, polo and abseiling. 

36 

Di 

I 

-

-

-

-

-



Table 4.1 Examples of Analyzing Reading Passages in Team Up in English 1-3 

(Continued) 

No. Locadon Reading Passage FD FR IR Pr PrR Epl Epo 

In 55 BC the Roman general Julius Caesar 

visited Britain. Caesar tried to invade the 

country but his army was small and the 

TeamUP2, invasion wasn't successful. In AD 43 the 

" 8 - - - - - -
p.110 Emperor Claudius returned to Britain with 

about 40,000 soldiers and invaded the country. 

He arrived in southern England and conquered 

Colchester, in the south-east of England. 

Welcome to Bolivia. With tropical rain forests 

in the north, snowcapped mountains in the 

west, and the world's largest salt flat in the 

O-NET2014, south. Bolivia has a wide variety of 

" 9 - - - - - -
p.8 environments. You won't find any beaches 

there, however. That is because Bolivia is 

landlocked. Get to know the wildlife, land, and 

rich culture of this country in South America 

The original of trick-or-treat may have also 

come from Celtic tradition. Poor children in 

Britain and Ireland went door-to-door on All 

10 
O-NET2014, 

Hallows Eve and received food in exchange " - - - - - -
p.9 

for the promise of praying for the giver's dead 

relatives on All Saints Day. This practice was 

known as "going-a-souling." 

Life is really a beach for these employees at an 

office in Japan. The sound of waves and the 

crunch of sand beneath your feet, not quite the 

O-NET201S, 
sensations you expect to have at the office. 

11 But staff at a venture company in Tokyo - - " - - - -
p.10 

transformed their workplace in the hope of 

luring its employees, visitors and potential 

clients into believing that life can be a beach at 

work. 

Be inventive, step outside the square and let 

O-NET2016, 
go things that have been holding you back for 

12 some time. Let your imagination run wild and - - - " - - -
p.15 

trust yourself to take a risk. Conversations 

with children will be important. 

37 

DI 

-

-

-

-

-



Table 4.1 Examples of Analyzing Reading Passages in Team Up in English 1-3 

(Continued) 

No. Location Reading Passage FD FR IR Pr PrR Epl 

- - - - - " Do you happen to be reading 
""Y boob OI ~ft prell!nt1 

'"answering '161 
0-NET 

13 60 

2017, p.13 40 I .I 20 • • • • 0 

2005 1990 1957 1954 1952 1949 

Mount Tambora, on Sumbawa Island, 

Indonesia, erupted in April 1815. It destroyed 

0-NET most of the island's population and its 
14 - - J - - -

2017, p. 20 vegetation. Trees were pushed into the sea 

along with the volcanic ash. Tsunamis caused 

by the explosion also affected island nearby. 

Michael Perham, who became the youngest 

0-NET 
person to cross the Atlantic alone when he was 

15 14, set sail from Portsmouth harbor on - ./ - - - -
2015, p.7 

Saturday, trying to become the youngest person 

to sail solo around the world. 

Toyota's new robot glides around like Rl-02 

from the Star Wars movies. It is devoted to a 

0-NET 
single task: picking things up. HSR is short for 

16 "human support robot." It comes with a single - - ./ - - -2016, p.6 
mechanical arm. It can grasp objects of various 

shapes and sizes and also pick up smaller items 

with a tiny suction cup. 

*FD= Factual Description FR= Factual Recount In= Information Report 

Pr= Procedure PrR= Procedure Recount Epl=Explanation Epo=Exposition 

Di=Discussion 

Epo 

-

-

-

-

38 

Di 

-

-

-

-

The examples of reading passages in Table 9 were taken from Team Up in 

English 1-3 and the 0-NET tests (2014-2017) and analyzed based on the framework of 

NSW Government Education. 

Table 4.2 shows the text types found in Grade 9 English 0-NET tests (2014-

2017). 
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Table 4.2 Text Types in Grade 9 English 0-NET Tests (2014-2017) 

Text Types 

Total No. 
" " Test " f f " " 0 ;; ·! ;; 0 

:i 0 of reading ] 'I: ;; t:: .. .. 'I: "i Year c. ~ 
.. • 8. 1 l 

.. • ·c J ! 0 i l J passages ! • ~ ~ r.. .$ "' .s D. D. .. r.i r.i 

1 1 1 3 
2014 6 . . . . 

16.67% 16.67% 16.67% 50% 

I I I 2 
2015 5 . . . . 

20% 20% 20% 400/o 

3 2 
2016 5 . . . . . . 

60% 400/o 

1 2 I l 
2017 5 . . . . 

20% 40% 20% 20% 

2 3 7 8 1 
Total 21 . . . 

9.52°1. 14.29% 33.33% 38.10% 4.76°1. 

Table 4.2 shows 21 text types found in the Grade 9 English 0-NET tests (2014-

2017). In the year 2014, there were six reading passages. The mostly found text type in 

this year was Procedure, which made up 50% of all. Factual Description, Factual 

Recount, and Information Report were found only one time for each, which was only 

about 17%. In the next year, there were five reading passages, and the most frequency 

found was 40% of Procedure, followed by Factual Description (20%), Factual Recount 

(20%), and Information report (20%). In 2016, there were five reading passages. 

Information Report and Procedure were only two text types that were found in this 

year. The most text type found in 2016 was Information Report (60%), followed by 

Procedure (40%). In the year 2017, Information Report was the most text type found 

in this year with 40%, followed by Factual Recount (20%), Procedure (20%), and 

Explanation (20% ). 

In sum, the most frequently found text types in the 0-NET tests (2014-2017) was 

Procedure (38.10%), Information Report (33.33%), Factual Recount (14.29%), Factual 

Description (9.52%), and explanation (4.76%) respectively. Based on the data, 

Procedure and Information Report were the only two text types, which could be found 

in every year from 2014-2017. Explanation could be found only in 2017. However, 

Procedure Recount, Exposition, and Discussion were never presented in any year of 

the tests from 2014-2017. 
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Table 4.3 Text Types in Team Up in English 1-3 Textbooks 

Text Types 

Total No. .. .. :; f f .. .. 
Textbook of reading ;; ;; ;; ·! t ;; :! .. ·i ·-= .. .. ·-= .. Cl. B .. • i i! 1 .. .. 

l 1:) ·c ~ ! .. i passages i: ! : .. e e ~ ~ " .$ = .. 
.s II. II. ~ ~ 

Team Up 4 6 2 
12 . . . . . 

in Eng 1 33.33% 50% 16.67% 

Team Up 6 5 4 I 
16 . . . . 

in Eng 2 37.50% 31.25% 25% 6.25% 

Team Up 11 8 13 4 I 1 
38 . . 

inEng3 28.95% 21.05% 34.21% 10.53% 2.63% 2.63% 

21 13 23 5 3 I 
Total 66 . . 

31.82°/e 19.70'Y. 34.84% 7.57% 4.55% 1.52% 

Table 4.3 shows the text types found in Team Up in English 1-3 textbooks. In 

Team Up in English 1, there were 12 reading passages. Most text types found in this 

textbook were Information Report (50%), followed by Factual Description (33.33%), 

and Explanation (16.67%). In English Team Up in English 2, there were 16 reading 

passages. Most frequent text types found in this book was Factual Description 

(3 7 .5% ), followed by Factual Recount (31.25% ), Information Report (25% ), and 

Procedure (6.25%) respectively. In Team Up in English 3, there were 38 reading 

passages. The most text types found in this level were Information Report (34.21%), 

followed by Factual Description (28.95%), Factual Recount (21.05%), and Procedure 

(10.53%) respectively. Explanation and Discussion were the least text types found in 

this book, which were only 2.63% each. 

In sum, the text types that could be found in all three textbooks were Information 

Report (34.84%) and Factual Description (31.82%). As overall pictures of the three 

textbooks, Factual Recount (19.70%), Procedure (7.57%), Explanation (4.55%), and 

Discussion (1.52%) were found respectively. However, Procedure Recount and 

Exposition were not discovered in any textbooks. In Table 4.3, Team Up in English 1 

provided the least text types as compared to Team Up in English 2 and 3. However, 

Team Up in English 3 provided the most variety of text types among these three. 



Table 4.4 Comparison between Text Types Found in Grade 9 English 0-NET 

Tests (2014- 2017) and Team Up in English 1-3 Textbooks 

Total 
Text Types 

No.of 
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Team Up in 21 13 23 5 3 l 
66 . . 

41 

Eng 1·3 31.82% 19.70% 34.84% 7.57% 4.55% 1.52% 

0-NET 2 3 7 8 l 
21 - - -

2014-2017 9.52% 14.29% 33.33% 38.100/o 4.76% 

Table 4.4 shows text types found in the 0-NET tests and the Team Up in English 

1-3 textbooks. The most text type found in the textbooks was Information Report 

(34.84%), while Procedure (38.10%) was the most text type found in the tests. The 

least text type found in the textbooks was Discussion (1.52%), while the least text type 

found in the tests was Explanation (4.76%). 

To answer research question 1, the similarity between the tests and the textbooks 

was that Factual Description, Factual Recount, Information Report, Procedure, and 

Explanation were found in both of them. However, Discussion (l.52%) was found 

only in the textbooks, but was not presented in any tests. Nevertheless, Procedure 

Recount and Exposition were not found in any tests and textbooks. 

To answer the similarities and differences in reading texts between Team Up in 

English 1-3 and the 0-NET tests (2014-2017) in terms of tenses and aspects, and parts 

of speech (nouns, verbs, and adjectives), the results are shown in Table 4.5 below. 
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Perfect were found at 32.84% and 7.84% respectively. Present Continuous and Future 

Simple appeared at the same percentage at 4.41 %, followed by Past Perfect (2.94%). 

The least frequency of tenses and aspects were Present Perfect Continuous and Past 

Continuous at 0.49%. The similarity of the tests years 2014-2017 was the high 

percentage of tenses and aspects found in the tests were Present Simple and Past 

Simple respectively. 

The tenses and aspects found in reading passages in Team Up in English 1-3 are 

showed in table 4.6 below. 

Table 4.6 Tenses and Aspects in Reading Passages in Team Up in English 1-3 

Textbooks 

Tenses 
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Table 4.6 shows tenses and aspects found in reading passages in Team Up in 

English 1-3 textbooks. The most frequency of tenses found in the Team Up in English 

1 was Present Simple with 89.35%, followed by Present Continuous (7.22%), and 

Present Perfect (3.42%). Similarly with the Team Up in English 2, the most frequency 

of tenses and aspects was Present Simple (54.82%). Past Simple was secondly most 

frequency found in this level at 41.86%, while Past Continuous appeared only 1.99% 

and Present Perfect at 1 %. The least frequency of tense and aspect found in Team Up 

in English 2 was Future Simple (0.33%). In Team Up in English 3, Present Simple was 

still most frequency found this level. Past Simple was secondly most frequency found 

at 28.49% in this textbook. Present Continuous started to be appeared again in Team 
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Up in English at 2.64%, while it did not appear in Team Up in English 2. Moreover, 

Team Up in English 3 provided more aspects of tenses than Team Up in English 1-2. 

To sum up, most frequency of tenses found in all three textbooks was Present 

Simple (64.61%) and Present Perfect (3.73%). However, Past Simple had higher 

percentage of frequency of tenses found in textbooks than Present Perfect at 26%, but 

it was found only in Team Up in English 2-3. Present Continuous did not appear in 

Team Up in English 2, but it presented in Team Up in English 1 and 3. Moreover, Past 

Simple, Past Continuous, and Future Simple were not found in Team up in English l, 

but they appeared in Team Up in English 2-3. 

Table 4.7 Tenses and Aspects Found in Reading Texts in Grade 9 English 0-

NET Tests (2014-2017) and Team Up in English 1-3 Textbooks 
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Table 4. 7 shows the tenses and aspects found in the reading texts in Grade 9 

English 0-NET tests (2014-2017) and Team Up in English 1-3 textbooks. The most 

frequency of tenses found in both the 0-NET tests and the textbooks was the Present 

Simple, followed by the Past Simple. However, in 2017 the most frequently tense and 

aspect found was Past Simple. Present Simple was found in Team Up in English 1-3 at 

56.38% while in the 0-NET tests 2014 at 2.19%, 2015 at 1%, 2016 at 1.81%, and 
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2017 at 0.94%.The Past Simple was found in Team Up in English 1-3 at 22.69%, 

while in the 0-NET tests 2014 at 0.5%, 2015 at 0.94%, 2016 at 0.75%, and 2017 at 

2%. Moreover, for the third frequently tense and aspects found in all the textbooks and 

0-NET tests (2014-2017) was Present Perfect at 3.25%, 0.19%, 0.19%, 0.38%, and 

0.25% respectively. Another tense and aspect found in all textbooks and 0-NET tests 

(2014-2017) was Future Simple at 1.31%, 0.19%, 0.19%, 0.13%, and 0.06% 

respectively in the low percentages. For Present Perfect Continuous, it was found 

0.06% only in the test year 2016, and Past Perfect was found only in the tests year 

2016-2017 at 0.13%, and 0.25% respectively. Nevertheless, Past Continuous was 

found in Team Up in English 1-3 at 1.06% and the 0-NET test 2015 at 0.06%, 

however, they were still in the low percentages. 

To find the similarities and the differences in tenses and aspects in the reading 

texts from the textbooks and the 0-NET tests, the results showed that the most 

frequently tense and aspect found in Team Up in English 1-3 was Present Simple, 

similar to the 0-NET tests (2014-2016). However, the most frequently tense and 

aspect found in the 0-NET test 2017 was Past Simple. The Similarity between Team 

Up in English 1-3 and the 0-NET tests (2014-2017) was Present Continuous, Present 

Perfect, and Future Simple found in all of them, and Past Continuous was only found 

in Team Up in English 1-3 and the 0-NET test 2015. However, the difference was that 

Present Perfect Continuous appeared only in 0-NET 2016, and Past Perfect was found 

in only the 0-NET tests 2016 and 2017. 

In order to answer subsequence of research question 1 "How similar and 

different?" in term of parts of speech (nouns, verbs, and adjectives), the frequency of 

top 20 nouns, verbs, and adjectives of each textbook and test in Table 4.8 - Table 4.14 

would show the similarity and differences. 

Table 4.8 The Frequency of Top 20 Nouns in Team Up in English 1-3 Textbooks 

Nouns found in Team Team Up in English 1 Team Up in English 2 Team Up in English 3 

Up in English 1-3 Occurrences Occurrences Occurrences 

People 7 - 23 

School 6 7 9 

Year - - 8 

City 6 6 -
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Table 4.8 The Frequency of Top 20 Nouns in Team Up in English 1-3 Textbooks 

(Continued) 

Nouns found in Team Team Up in English 1 Team Up in English 2 Team Up in English 3 

Up in English 1-3 Occurrences Occurrences Occurrences 

World - 5 18 

Children 6 - 13 

Day 22 - 12 

London 7 4 -
Romans - 5 -
House - - 19 

Food - - 19 

Town - 5 -
Online - 5 -
Name - 6 -
South - 5 -
Body - - 11 

Soap - - 10 

Plastic - - 8 

Wind - - 8 

Dad - - 8 

Total words (6 words) 30%* (9 words) 45%* (13 words) 65%* 

* The percentage came from the number of word occurrence of each book compare to 

the Top 20 words found in Team Up in English 1-3. 

Table 4.8 shows the frequency of top 20 nouns found in Team Up in English 1-3 

textbooks. There were only 6 nouns in Team Up in English 1 found in top 20 nouns 

among the three textbooks. The most frequency noun in Team Up in English 1 found 

in the top 20 nouns among these three textbooks was 'day' with 22 times occurrences, 

followed by 'people' and 'London' with 7 times of occurrences each. The total 

number of nouns found in Team Up in English 1 compared with the top 20 nouns 

found in Team Up in English 1-3 was 6 with 30%. However, Team Up in English 2 

had more occurrences of words than Team Up in English 1. The most frequency noun 

found in Team Up in English 2 was 'school' with 7 times, followed by 'city' (6 times). 

The total number of nouns found in Team Up in English 2 in Top 20 nouns among 

these three books was 9 words with 45%. Team Up in English 3 had the most 

occurrences of nouns found in the top 20 noun found in Team Up in English 1-3 with 

13 words (65%) out of 20. The most frequency noun found in this book was 'people' 
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with 23 times, followed by 'house' and 'food' with 19 times each. The word 'world' 

was the third most frequency noun found with 18 times. However, the only one noun 

that could be found in all three textbook was 'school' which found in Team Up in 

English 1-3 6 times, 7 times, and 9 times respectively. 

In sum, Team Up in English 1 had the least number of nouns found in top 20 

nouns found in Team Up in English 1-3, which had only 6 nouns with 30%. Team Up 

in English 2 had only 9 nouns found in the top 20 nouns found among these three 

textbooks with 45%, while Team Up in English 3 had the most number of nouns 

occurred in top 20 nouns found in these three textbooks with 13 words which was 

65%. 

Table 4.9 The Frequency of Top 20 Verbs in Team Up in English 1-3 Textbooks 

Verbs found in Team Up Team Up in English 1 Team Up in English 2 Team Up in English 3 

in English 1-3 Occurrences Occurrences Occurrences 

Live 6 8 7 

Find 3 - 6 

Meet 3 3 -
Help 3 - 10 

Like - 6 19 

Started - 3 13 

Play 4 4 . 
Got 9 4 -

Called - 6 8 

Work 5 - 7 

Get 5 6 -
Eat 4 - 7 

See 5 - 9 

Used - - 13 

Visited - 3 -
Hit - 3 -

Travelled - 3 -
Should - - II 

Invented - 2 -
Want - . 10 

Total words (10 words) SOo/o* (12 words) 60%* (12 words) 60%* 

* The percentage came from the number of word occurrence of each book compare to 

the Top 20 words found in Team Up in English 1-3. 
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Table 4.9 shows the frequency of top 20 verbs found in Team Up in English 1-3 

textbooks. Team Up in English 1 had the least number of verbs among top 20 verbs 

found in Team Up in English 1-3. There were only 10 verbs (50%) found in Team Up 

in English 1 among top 20 verbs. The most frequency verb found in Team Up in 

English 1 was 'got' with 9 times, followed by 'live' (6 times), 'work' (5 times), 'get' 

(5times), and 'see' (5 times). Team Up in English 2 had the most occurrences of verbs 

found in top 20 verbs found in these three textbooks with 12 words (60%). The most 

frequency verb occurred in this textbook was 'live' with 8 times. Team Up in English 

3 had the same number of occurrences of verbs found in top 20 as Team Up in English 

2, which was 12 words (60%). The most frequency verb of this textbook occurred in 

top 20 verbs was 'like' with 19 times, followed by 'used' (13 times), 'started' 

(13 times), and 'should' (11 times). However, there was only verb from top 20 that 

appeared in Team Up in English 1-3, which was 'live' with 6, 8, 7 times respectively. 

To sum up, Team Up in English 1 textbook had the least number of verbs 

occurrences in top 20 verbs found in Team Up in English 1-3 with only 10 words 

(50%). However, Team Up in English 2 and 3 had the same number of verbs 

occurrences in top 20 verbs found in Team Up in English 1-3 with 12 words which 

was60%. 

Table 4.10 Top 20 Adjectives in Team Up in English 1-3 Textbooks 

Adjectives found in Team Up in English 1 Team Up in English 2 Team Up in English 3 

Team Up in English 1-3 Occurrences Occurrences Occurrences 

Old 4 3 9 

Important 3 2 13 

Famous 3 5 7 

Million 6 2 10 

Many - 2 18 

Great 3 6 -
Every 3 - 6 

First - 3 20 

Next 2 - 7 

New - 6 13 

Two - 6 II 

Big 4 5 -
Large 3 3 -

Different 4 - 16 
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Table 4.10 Top 20 Adjectives in Team Up in English 1-3 Textbooks (Continued) 

Adjectives found in Team Up in English 1 Team Up in English 2 Team Up in English 3 

Team Up in English 1-3 Occurrences Occurrences Occurrences 

American - - 10 

National - - 10 

Welsh - 2 -
English - 2 -

Half - 2 -
Black 5 - -

Total words (11 words) 55%* (14 words) 70%1* (13 words) 65°/e* 

* The percentage came from the number of word occurrence of each book compare to 

the Top 20 words found in Team Up in English 1-3. 

Table 4.10 shows the frequency of top 20 adjectives found in Team Up in English 

1-3 textbooks. Team Up in English 1 had the least number of adjectives occurrences 

found in top 20 with only 11 words (55%). The most frequency adjective found in 

Team Up in English 1 was 'million' with 6 times, followed by 'black' (5 times), 'old' 

(4 times), 'big' (4 times), 'different' (4 times). However, Team Up in English 2 had 

the most number of adjective occurrences in top 20 with 14 words (70% ). The most 

frequency adjectives in Team Up in English 2 found in top 20 were 'great', 'new', and 

'two' with 6 times each. Team Up in English 3 had 13 adjectives, which was 65%, 

found in Top 20 adjectives found in Team Up in English 1-3. The most :frequency 

adjective in Team Up in English 3 found in top 20 was 'first' with 20 times, followed 

by 'many' (18 times), and 'different' (16 times). However, there were four adjectives 

that could be found in all three textbooks which were 'old', 'important', 'famous', and 

'million'. Moreover, these four adjective appeared most frequently in Team Up in 

English 3 with 9, 13, 7, and 10 times respectively. 

To sum up, the textbook which had the occurrences of adjectives found in top 20 

adjectives of all three textbooks were Team Up in English 2 with 14 words (70%), 

followed by Team Up in English 3 with 13 words (65%), and Team Up in English 1 

with 11 words (55%). However, there were only 4 adjectives which could be found in 

top 20 of all three textbooks were 'old', 'important', 'famous', and 'million'. 
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Table 4.11 Top 20 Nouns in Team Up in English 1-3 Textbooks Found in Grade 

9 English 0-NET Tests (2014-2017) 

Top 20 Nouns In Team Up in Word Occurrences 

English 1-3 O-NET2014 O-NET2015 O-NET2016 O-NET2017 

People - - "(4 times) " (2 times) 

School - - - -
Year - - - -
City - - - -

World v (2 times) " (3 times) - -
Children - v (3 times) - -

Day - - - -
London "(2 times) - - -
Romans - - - -
House - - - -
Food - "(2 times) "(2 times) -
Town - - - -
Online - - - -
Name - - - -
South - - - -
Body - - - -
Soap - - - -

Plastic - - - -
Wind - - - -
Dad - - - -

Percentage of word 
(2 words) IOo/o (3 words) 15% (2 words) 1081.1 (I word) So/o 

occurrences 

* The percentage came from the number of word occurrence of each text year compare 

to the Top 20 words found in Team Up in English 1-3. 

Table 4.11 shows the number of Top 20 nouns in Team Up in English 1-3 found 

in Grade 9 English 0-NET tests (2014-2017). The data showed that in the 0-NET test 

2014, there were only two nouns in the tests found in the textbook, which were 

'world' (2 times), and 'London' (2 times). Each word occurred 2 times in the test. 

However, in the 0-NET test 2015 the number of nouns found in the test had increased 

a little bit. There were 3 nouns found which were 'world' (3 times), 'children' 

(3 times), and 'food' (3 times). In the 0-NET test 2016, there were only two nouns 

found in the test which were 'people' (4 times), and 'food' (2 times). However, in the 

0-NET test 2017, there was only noun found, which was 'people' (2 times). 
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In sum, the 0-NET test year 2015 had the most frequently nouns found in Team 

Up in English 1-3 with 20%, while 0-NET year 2017 had the least frequently nouns 

found with 5%. 

Table 4.12 Top 20 Verbs in Team Up in English 1-3 Textbooks Found in Grade 9 

English 0-NET Tests (2014-2017) 

Top 20 Verbs in Team Up in Word Occurrences 

English 1-3 O-NET2014 O-NET201S O-NET2016 O-NET2017 

Live - - v (1 time) -
Find - - - -
Meet - - - -
Help - - v (3 times) -
Like ../(I time) v (4 times) -./ (2 times) v (l time) 

Started - v (2 times) - -
Play - - - -
Got - - - -

Called - - - -
Work .../ (2 times) - - -
Get - - - -
Eat - - - -
See - - - -

Used - - - -
Visited - - "(I time) -

Hit - - - -
Travelled - - - -
Should - - - -

Invented - - - -
Want - - v (2 times) -

Percentage of word 
(2 words) 10% (2 words) 10% (Swords) 25% (1 word)S% 

occurrences 

* The percentage came from the number of word occurrence of each text year compare 

to the Top 20 words found in Team Up in English 1-3. 

Table 4.12 shows the number of Top 20 verbs in Team Up in English 1-3 found 

in Grade 9 English 0-NET tests (2014-2017). In 2014, there were only two verbs 

found the textbooks occurred in the test, which were 'like' (1 time), and 'work' 

(2 times). In 2015, the number of word was the same, but the frequently number of 

occurrence was higher. There were 'like' (4 times), and 'started' (2 times) in 2015. In 
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2016, the verbs in the tests found in Top 20 verbs in textbooks were increased in 

number. There were 5 verbs found, which were 'live' (1 time), 'help' (3 times), 'like' 

(2 times), 'visited' (1 time), and 'want' (2 times). The total percentage found was 

25%, which was the highest. However, in 2017, there was only one verb occur in the 

test, which was 'like' (1 time). 

To sum up, 0-NET test year 2016 had the highest in number and frequently of 

occurrence found in Top 20 verbs in Team Up in English 1-3 with 25%, while in 2017, 

there was only verb found in the test with 5%. 

Table 4.13 Top 20 Adjectives in Team Up in English 1-3 Textbooks Found in 

Grade 9 English 0-NET Tests (2014-2017) 

Top 20 Adjectives in Word Occurrences 

Team Up in English 1-3 O-NET2014 O-NET2015 O-NET2016 O-NET2017 

Old - - - -
Important - - - -
Famous - - - -
Million - - - -
Many - - - -
Great - - - '-/ (4 times) 

Every '-/(I time) - - -
First '-/ (2 times) - - -
Next - - - -
New - - '-/ (2 times) '-/(I time) 

Two '-/(I time) - - '-/ (2 times) 

Big - - - -
Large - - - '-/(I time) 

Different - - - -
American - - - -
National - - - -
Welsh - - - -
English - - - -

Half - - - -
Black - - - -

Percentage of word 
(3 words) 15% 0% (1word)5% (4 words) 20% 

occurrences 

* The percentage came from the number of word occurrence of each text year compare 

to the Top 20 words found in Team Up in English 1-3. 
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Table 4.13 shows the nwnber of Top 20 adjectives in Team Up in English 1-3 

found in Grade 9 English 0-NET tests (2014-2017). In 2014, there were three 

adjectives found in the Top 20 adjective in the textbooks, which were 'every' (1 time), 

'first' (2 times), and 'two' (1 time. In 2015, there was no adjective found in Top 20 

adjective from the textbook at all. However, in the test year 2016, there was only 

'new' (2 times) could find in the Top 20 adjective of the textbooks. In the 0-NET test 

2017, the nwnber of adjective found in the Top 20 adjectives was increased to 4 

words, which were 'great' (4 times), 'new' (1 time), 'two' (2 times), and 'large' (1 

time). 

In sum, in 2017 adjective could be found the most from the Top 20 adjectives in 

Team Up in English 1-3 with the highest in nwnber and frequently of word 

occurrence. While in the test 2015, there was no adjective found in the Top 20 

adjective in Team Up in English 1-3. 

Table 4.14 Percentage of Parts of Speech (Nouns, Verbs, and Adjectives) in the 

0-NET Tests (2014-2017) and in Team Up in English 1-3 

0-NET test years 
Top 20 Words in Team Up in English 1-3 

Nouns Verbs Adjectives 

2014 10% (2 words) 100/o (2 words) 15% (3 words) 

2015 15% (3 words) 100/o (2 words) 0% 

2016 10% (2 words) 25% (5 words) 5%(1 word) 

2017 5%(1 word) 5%(1 word) 200/o ( 4 word) 

* The percentage came from the nwnber of word occurrence of each text year compare 

to the Top 20 words found in Team Up in English 1-3. 

To answer subsequence of research question 1 "How similar and different?" in 

term of parts of speech (nouns, verbs, and adjectives), the study showed that in term of 

nouns, the test year 2015 had the highest nwnber of nouns found in the textbooks, 

while in the test year 2014 had the high number of adjectives found in the textbooks. 

However, in 2016 the number of found verbs in Top 20 words was the highest with 

25%, while the percentage of found adjective was the lowest. In the test year 2017, the 

nwnber of nouns and verbs were quite low in percentage; however, it had the highest 
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percentage in adjective found in the textbooks with 20%. In sum, the 0-NET tests 

(2014-2017) had found similar words with the words in Top 20 parts of speech (nouns, 

verbs, and adjectives) in Team Up in English 1-3, expect in year 2015 there was no 

adjective found. 

4.2 Levels of reading comprehension questions in the Grade 9 English 0-NET 

tests and Team Up in English 1-3 

To answer research question 2, "What levels of reading questions can be found in 

the Grade 9 English 0-NET tests (2014-2017) and Team Up in English 1-3?", the 

levels of reading questions in Grade 9 English 0-NET tests (2014-2017) and Team Up 

in English 1-3 were investigated and searched for the similarities and differences. 

Data in table 23 shows the examples of analyzing reading comprehension 

questions. 

Table 4.15 Examples of Analyzing Reading Comprehension Questions 

No. Location Questions Re Un Ap An Ev Cr 

I Team Up I, What is his name? Where is he from? 
J 

p.7 How old is he? 

2 Team Up 1, 
Give three good reasons for eating fruit. J 

p.28 

3 When did Columbus first go to sea? 
Team Up 2, 

What were the name of the ships Columbus J 
p.46 

took for his first voyage? 

4 Read what Joe and Annie say about where 

Team Up2, they live. Find: 
J 

p.112 1. Two differences 

2. One thing they have in common 

5 Team Up2, When did these historic events take place? 
J 

p.115 Write them on the timeline. 

6 Team Up3, 
Write what you can eat at these restaurants. J 

p.8 

7 Team Up3, What did it represent? Why do people tie 

p.94 ribbons and notes to trees? 
J 

8 Team Up 3, 

p.46 
What do you think about this book? J 

9 Team Up3, Compare and discuss your answer with your 

p.55 partner. Use the prompts to help you. 
J 



Table 4.15 Examples of Analyzing Reading Comprehension Questions 

(Continued) 

No. Location Questions 

IO Team Up3, Read the article again and write other rules 

p.66 for a healthy diet. 

11 Team Up3, Imagine the story continues. Make up the 

p.98 ending with your friends. 

12 Team Up3, Which politicians, political events or dates 

p.113 are important for your nation? 

13 0-NET In which section of the newspaper is this 

2014, p.7 text likely to be found? 

14 0-NET 
The word 'there' refers to 

2014, p.8 --

15 0-NET 
This announcement is for those who 

2014, p.10 --

16 0-NET 
How old is Perham now? 

2015, p.8 

17 0-NET The word 'soothing' means that the sound 

2015, p.11 of the waves makes that employee feel_ 

18 0-NET In which section of the newspaper is this 

2016, p.15 excerpt likely to be found? 

19 0-NET What would be the best title for this 

2017, p.19 passage? 

20 0-NET 

2017, p. 
How can the patient take this medicine? 

*Re = Remembering 

An = Analyzing 

Un = Understanding 

Ev = Evaluating 

Re 

J 

Un Ap An 

J 

J 

J 

J 

J 

J 

J 

J 

Ap = Applying 

Cr = Creating 

55 

Ev Cr 

J 

J 

The examples of reading comprehension questions in Table 4.15 were taken from 

Team Up in English 1-3 and the 0-NET tests (2014-2017) and analyzed based on 

Bloom's revised taxonomy. 

Data of levels of reading questions analysis in Grade 9 English 0-NET tests 

(2014-2017) based on Bloom's taxonomy (2001) is showed in Table 4.16 as follows. 
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Table 4.16 Levels of Reading Questions in Grade 9 English 0-NET Tests (2014-

2017) Compatibility with Bloom's Taxonomy (2001) 

Test No.of Level of Questions based on Bloom's Taxonomy (2001) 

years questions Remembering Understanding Applying Analyzing Evaluating Creating 

7 5 3 
2014 15 - - -

46.67% 33.33% 20% 

9 6 
2015 15 - - - -

60"/o 40"/o 

9 5 l 
2016 15 - - -

60"/o 33.33% 6.67% 

2 1l l 5 l 
2017 20 -

10% 55% 5% 25% 5% 

27 27 1 9 1 
Total 65 -

41.548/o 41.54% 1.54% 13.85% 1.54% 

Table 4.16 shows the reading questions found in Grade 9 English 0-NET tests 

(2014-2017) based on Bloom's Taxonomy (2001). In the 2014 test, there were only 

three levels of questions found, which were Remembering (46.67%), Understanding 

(33.33%), and Analyzing (20%) from the most frequency to the least one in year 2014. 

In the 2015 test, Remembering was the most frequently used questions with 60%, 

followed by Understanding with 40%. Other levels of questions, which were 

Applying, Analyzing, Evaluating, and Creating, were not found. In the year 2016, the 

most frequently found questions were Remembering (60%), followed by 

Understanding (33.33%) and Analyzing (6.67%). Applying, Evaluating, and Creating 

did not appear in the test of the year 2016. In the year 2017, there were more various 

levels of questions, except Creating. The most frequency levels of questions in this 

year were Understanding (55%), followed by Analyzing (25%), and Remembering 

(10%). Applying and Evaluating were the least found with only 5% for each. 

In sum, the most frequency of levels of questions found were Remembering and 

Understanding with 41.54% for each. Moreover, only these two levels - Remembering 

and Understanding could be found in every test from the year 2014-2017. Analyzing is 

the second most frequently found (13.85%), followed by Applying and Evaluating 

(l.54%) for each. However, Analyzing, which was the lowest level of high level of 

questions based on Bloom's taxonomy (2001 ), was mostly found among the high 
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levels of questions (13.85%). Nevertheless, Creating which is the highest level of 

Bloom's taxonomy (2001), did not appear in any test of any year. 

Table 4.17 Levels of Reading Questions in Team Up in English 1-3 Textbooks 

Based on Bloom's Taxonomy (2001) 

No.of Level of Questions based on Bloom's Taxonomy (2001) 
Textbooks 

questions Remembering Understanding Applying Analyzing Evaluating Creating 

Team Up 70 17 
87 - - - -

in Eng I 80.46% 19.54% 

Team Up 89 II 2 
102 - - -

inEng2 87.26% 10.72% 1.96% 

Team Up 137 42 14 11 21 2 
227 

in Eng3 60.35% 18.50% 6.17% 4.85% 9.25% 0.88% 

296 70 14 13 21 2 
Total 416 

71.15% 16.83% 3.378/e 3.13% S.05% 0.48% 

Table 4.17 shows reading questions found in Team Up in English 1-3 textbooks 

based on Bloom's Taxonomy (2001). In Team Up in English 1, Remembering was the 

most frequency level found in the textbook with 80.46%, followed by Understanding 

(19.54%). There were only two levels found in this textbook. These two levels -

Remembering and Understanding were considered as low levels of questions. In Team 

Up in English 2, Remembering was most found with 87.26%, followed by 

Understanding with 10. 78%, and Analyzing with 1.96%. Applying, Evaluating, and 

Creating were still not found in this textbook. In Team Up in English 3, every level of 

questions appeared. The most frequency level of questions found was Remembering 

with 60.35%, followed by Understanding (18.50%), Evaluating (9.25%), Applying 

(6.17%), Analyzing (4.85%), and Creating (0.88%). The most percentages found were 

in the levels of Remembering and Understanding - low levels of questions, while the 

most percentage among high levels of questions was in Evaluating level (9.25%). 

To sum up, most level of questions found in Team Up in English 1-3 was 

Remembering (71.15%), followed by Understanding (16.83%), Evaluating (5.05%), 

Applying (3.37%), Analyzing (3.13%), and Creating (0.48%). In other word, majority 

of percentages were in low levels of questions, while in high levels of questions could 

be found altogether only 8.66%. Evaluating had the highest percentage among high 

level of questions. The similarity among Team Up in English 1-3 was that 
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Remembering and Understanding appeared in all of them. However, Analyzing level 

started to appear in Team Up in English 2-3. Moreover, Team up in English 3 covered 

every level of questions. 

Table 4.18 Comparison between Levels of Reading Questions in Grade 9 English 

0-NET Tests (2014-2017) and Team Up in English 1-3 Textbooks 

Based on Bloom's Taxonomy (2001) 

Tests/ Level of Questions based on Bloom's Taxonomy (2001) 

Textbooks Remembering Understanding Applying Analyzing Evaluating Creating 

O-NET2014 46.67% 33.33% 20% - - -
0-NET 2015 60"/o 40% - - - -
O-NET2016 60% 33.33% - 6.67% - -
O-NET2017 10% 55% 5% 25% 5% -
Team Up 1-3 71.65% 16.83% 3.37% 3.13% 5.05% 0.48% 

Table 4.18 shows the comparison between the reading questions found in Grade 9 

English 0-NET tests (2014-2017) and Team Up in English 1-3 textbooks based on 

Bloom's Taxonomy (2001). Remembering was the most frequently found questions in 

both 0-NET tests (2014-2017) and Team Up in English 1-3. From the results, 0-NET 

test years 2015-2016 had high percentage in Remembering (60%) each, which similar 

to Team Up in English 1-3 (71.65%). Understanding was the second high percentage 

found in both the 0-NET tests and the textbooks. In 2014-2017, Understanding was 

33.33%, 40%, 33.33%, and 55% respectively, and there was 16.83% found in the 

textbooks. Applying was found in quite low percentage in both the tests and the 

textbooks, which only 20% found in 2014, and 5% in 2017, while only 3.37% were in 

the textbooks. Similarly to Analyzing, Evaluating, and Creating were found in low 

percentage in both the 0-NET tests and the textbooks. However, there was only in 

year 2016-2017, which reading questions could be found in Analyzing with 6.67% and 

25% respectively, and 3.13% in the textbooks. For Evaluating, it appeared only in year 

2017 with 5% and the textbooks with 5.05%. However, Creating did not appear in any 

text year, but in very low percentage found in Team Up in English 1-3 with 0.48%. 

In sum, most levels found both in the tests and the textbooks were in a low level 

of questions, which were Remembering and Understanding. However, in high levels 
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of questions, Creating level was not found in any test years, but appeared only in 

Team Up in English 1-3. However, it was still in the very low percentage. 

To answer research question 2, the study found the similarity between the tests 

and the textbook was Remembering, Understanding, Applying, Analyzing, Evaluating. 

They were found in both of them. However, Creating was found only in Team Up in 

English 1-3 but in very low percentage. The most frequency level of reading question 

found in both of the 0-NET tests and Team Up in English 1-3 was Remembering, 

followed by Understanding. For the 0-NET tests the least level found was Evaluating, 

while in Team Up in English was Creating. However, levels of reading questions of 

both were in low levels. 

Next Chapter will be a discussion of the results in term of the text types and 

reading questions found in Grade 9 English 0-NET tests years 2014-2017 and Team 

Up in English 1-3 textbooks. 



CHAPTERS 

DISCUSSION 

The study aims to examine the major reading texts and levels of questions in the 

0-NET examinations of the year 2014-2017 and Team Up in English textbooks 1-3 to 

find out if those evident in the textbooks will help prepare students for the test and 

future's learning. 

According to the data, mostly found text types in Team Up in English 1-3 were 

Information Report and Discussion, and mostly found text types in Grade 9 English 0-

NET tests (2014-2017) were Procedure and Information Report. Therefore, the similar 

between these two are Information Report, which mainly aimed to give factual 

information about people, animals, things, or phenomena in the reading texts. In sum, 

the most text type found in the textbook was Information Report (34.84%), while 

Procedure (3 8 .10%) was the most text type found in the tests. For the levels of reading 

questions, the study showed that levels of reading questions in both textbooks and the 

0-NET tests were in low levels based on Bloom's taxonomy. Remembering and 

Understanding were mostly found levels of questions in Team Up in English 1-3, alike 

the 0-NET tests, Remembering and Understanding were mostly found. Since the 

reading texts contain words and sentences to contribute the sentences, the researcher 

also took a look at tenses and aspects, and parts of speech (nouns, verbs, and 

adjectives). The results showed that most tenses and aspects found in both the 

textbooks and the 0-NET tests were Present Simple and Past Simple, which related to 

the most type of reading texts found in both of them (Information Report, Factual 

description, and Procedure), since these text types required Present Simple and Past 

Simple to write the texts. Moreover, for the numbers of words (nouns, verbs, and 

adjectives) found the 0-NET tests (2014-2017), the 0-NET test 2015 had the highest 

number of nouns found in Top 20 nouns in Team Up in English 1-3, while 0-NET test 

2016 had the highest number of verbs found in Top 20 verbs in Team up in English 1-

3, and the 0-NET test 2017 had the highest number of adjectives found in Top 20 

adjectives in Team Up in English 1-3. 
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5.1 Text types 

To analyze the text types based on the framework of the NSW Government 

Education (2011 ), this study found that the most text types found in Grade 9 English 

0-NET tests (2014-2017) were Procedure and Information Report, while Procedure 

Recount, Exposition, and Discussion were not present in any year of the tests. The 

possible reason was that the test writers wanted to focus on Information Report and 

Procedure based on the Basic Education Core Curriculum B.E. 2551, which focus on 

Strand 1 (Language for communication), and Strand 2 (Language and culture) for the 

0-NET tests in this level. 

However, the text types found in Team Up in English 1-3 textbooks showed the 

different results. The most frequency of text types found in the textbooks were 

Information Report and Factual Description. Since Information Report was found in 

both the textbooks and the 0-NET tests, this text type can help prepare the students in 

term of form of the texts, sentences structure, and familiarity with the words. There are 

two main factors, which affect the reading comprehension. The first factor is reader 

factors include background knowledge, vocabulary, fluency, comprehension 

strategies, comprehension skills, and motivation. The second factor is text factors 

include genres, text structures, and text features (Tompkins, 2014). 

Therefore, getting familiar with the text type can help prepare the students for the 

tests. For example, Information Report was most found in the textbook, which aimed 

to describe and give factual information about people, animals, things, or phenomena. 

It began with a general classification or definition, listed a sequence of related 

information about the topic, and ended with a concluding comment. So, the more the 

students get familiar with the text type, the more they tend to know what to expect 

from the reading text in the tests. 

However, the number of reading passages in the textbooks related to Procedure 

was still in a lower number if compared to the tests. This showed that the textbooks 

provided less Procedure text types, such as a timetable, a recipe, a diagram, a label, an 

instructions, a manual, which were mainly found as the majority of text types in the 0-

NET tests. The students may face with difficulty in doing the tests on this type of 

reading passages. Since Exposition and Discussion were less found in both textbooks 

and tests, the students will lack of experience in exploring the form of their text types, 
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sentence structures, and words used in the text, which may lead the students to face 

difficulty doing the next coming tests in the future. Similar to Jivavoranum (2016), 

found that two dominant types of reading texts in five textbooks were Information 

Report and Recount. The dominant genres found in the five examinations were 

Information Report and Instruction. Recount and Instruction texts found more 

frequently than Argumentative and Narrative texts. Even though, Jivavoranum (2016) 

did a study in Grade 12, the results showed the similarity to this study. Unlike, Sidek 

(2012) found that the comprehension reading passages in 5 selected EFL textbooks 

were mainly narrative passages, which contrast to the aim of preparing the students to 

read texts in content areas. However, in this study the result was contradict to Sidek 

(2012) since most frequently text types found in both the tests and the textbooks were 

Information Report and Factual Description, which aimed to give and explain the 

information by using facts rather telling the stories. However, the result of this study 

was quite similar to Herdiyani (2014) that report texts and procedure texts were 

mainly found in textbooks. 

5.2 Tenses and aspects 

In the reading passages in the Grade 9 English 0-NET tests years 2014-2017, 

there were 8 aspects of tenses found. The most frequency of tenses used in the tests 

were the Present Simple and Past Simple, similar to the tenses found in the textbooks. 

However, in the textbooks - Team Up in English 1-3, there were only 6 aspects of 

tenses, while the Present Perfect Continuous and Past Perfect appeared only in the 

tests. This showed that Team Up in English 1-3 did not prepare the students well in 

Present Perfect Continuous and Past Perfect for the tests, since these two tenses and 

aspects were not presented in the textbooks. However, there was the low number of 

sentences in the Present Perfect Continuous and Past Perfect used in the reading 

passages in the tests. 

Since Procedure, Information Report, and Factual Description were the major text 

types found in both of the tests and the textbooks, the Present Simple was most used in 

the reading passages to describe the texts based on their nature of feature of text types. 

Moreover, factual recount was also most found text type in both the 0-NET tests and 
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the textbooks; Past simple tense was frequency appeared in the texts as well according 

to its nature of feature text type. 

5.3 Parts of speech (nouns, verbs, and adjectives) 

For the words found in the reading passages in both the 0-NET tests and Team 

Up in English 1-3, only the top 20 of nouns, verbs, and adjectives were analyzed since 

these three types of content words played the important roles in the comprehension of 

the reading texts. Since Team Up in English 3 provided the most variety of words 

among these three textbooks, when it came to the comparison with the Top 20 words 

(nouns, verbs, and adjectives) found in the 0-NET tests, Team Up in English 3 

showed the highest percentage in Top 20 words (nouns, verbs, and adjectives) found 

in the 0-NET tests. It showed that Team Up in English 3 could prepare the students 

well for the tests in term of words variety since it provided the highest number of the 

same content words found in the 0-NET tests. The more same words found in the 

textbooks and the tests, the more the students can comprehend the text. From the 

results, Team Up in English 1-3 could prepare the students in terms of nouns and 

verbs, since they were appeared most in every test year (2014-2017). In the test years 

2014-2017, there were five nouns ('people', 'world', 'children', 'London', and 

'food') , seven verbs ('live', 'help', 'like', 'started', 'work', 'used', 'want'), and six 

adjectives ('great', 'every', 'first', 'now', 'two', and 'large') found in Top 20 nouns, 

verbs, and adjectives in Team Up in English 1-3, which could help the students do 

well on the test. The 0-NET test year 2015 had the most frequent nouns found in 

Team Up in English 1-3 with 20%, 0-NET test year 2016 had the highest in number 

and frequency of occurrence found in Top 20 verbs in Team Up in English 1-3 with 

25%, and in 2017 adjective could be found the most from the Top 20 adjectives in 

Team Up in English 1-3 with the highest in number and frequency of word 

occurrence. The result can be inferred to the tendency of words appeared in the test 

next coming year. According to Cunningsworth (1995), language learning cannot be 

successful without small tasks like vocabulary. Textbooks can help learners handle 

with unfamiliar vocabulary that they might predict learning activities need to be 

analyzed to ensure that they will extend and develop learners' skills in a structure way. 
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Moreover, according to Fetria et al. (2014), comprehension is the process of 

Wlderstanding words, sentences, and connected text. 

5.4 Levels of reading questions 

For the level of reading questions foWld in Grade 9 English 0-NET tests (2014-

2017) based on Bloom's revised taxonomy (2001 ), Remembering and Understanding 

were mostly foWld in every year of the tests. 0-NET test years 2015-2016 had high 

percentage in Remembering (60%) each, which similar to Team Up in English 1-3 

(71.65%), followed by Understanding was the second high percentage foWld in both 

the 0-NET tests and the textbooks. However, Analyzing was presented in the year 

2014, 2016, and 2017, except the year 2015. For Evaluating, it appeared only in year 

2017 with 5% and the textbooks with 5.05%. It means that the 0-NET tests (2014-

201 7) mostly provided the reading questions at lower level, and the textbooks were 

mainly in low levels. However, according to the data, it can be assumed that the test 

writers tend to provide more high levels of questions at the present years. Still, the low 

level of reading questions, which were Remembering and Understanding, remained 

the majority number of the questions in the tests. Similarly to the textbooks, the 

majority numbers of reading questions were at the Remembering and Understanding 

levels. According to the results, Team Up in English 3 was the only textbook that 

presented every level of questions based on Bloom's revised taxonomy (2001). It 

showed that Team Up in English 3 could help prepare the students to be familiar with 

the levels of questions in the tests better than Team Up in English 1 and 2. 

Based on the analysis of the level of reading questions in the tests and the 

textbooks in this study, the results were similar to the previous studies, such as Fitria 

et al. (2014 ), and Klanawong (2017), which illustrated that most reading questions 

were at the lower levels, Literal Comprehension and Reorganization, while the higher 

levels, Inferential, Evaluation, and Appreciation, were the least foWld reading 

questions. 

Moreover, the results in this study were also similar to Khorsand (2009), 

Veeravagu et al. (2010), and Lan and Chem (2010)'s works, which showed that most 

reading questions found were at the low levels which were knowledge 

(Remembering), and Comprehension (Understanding). On the other hand, the higher 
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levels of reading comprehension questions, which were Analyzing, Evaluating, and 

Creating were also found but in the small number. The difference was that, Creating 

did not appear in the textbook; it appeared only in the tests at very low percentage. 

Additionally, the result of this study was also similar to Sunggingwati's study 

(2003) that the research found that the reading questions in junior high school English 

textbooks were Literal, Inferential, Evaluation levels based on Barrett's taxonomy 

(1968). Therefore, the finding showed that the textbooks required the students to recall 

the information from the text rather than producing higher thinking level to answer 

question. Similar to the result of this study that most frequently levels found in the 

tests and textbooks based on Bloom's revised taxonomy (2001) were in low level as 

well. 

On the other hand, the result was contradicted with Saiyasomnut (2012) that some 

types of questions were never taught in schools or rarely seen in the textbooks. 

However, the result of this study showed that Team Up in English 1-3 provided all the 

levels of reading questions based on Bloom's taxonomy (2001). 

However, it can be concluded from this study and previous studies that the 

textbooks and the tests mostly provided the low levels of questions, which did not 

much help the students to move up their higher thinking skills. The teachers should 

add supplementary materials with higher levels of questions in order to extend the 

students' higher critical thinking skills and prepare them for the future study. 



CHAPTER6 

CONCLUSION 

This chapter presents the conclusion, pedagogical implication, limitations of the 

study, and suggestions for further study. 

6.1 Conclusion 

This research study has attempted to find the text types and levels of reading 

questions found in the Grade 9 English 0-NET tests (2014-2017) and Team Up in 

English 1-3 textbooks. Two research questions were established in order to find out 1) 

What text types can be found in the Grade 9 English 0-NET tests (2014-2017) and 

Team Up in English 1-3? How similar and different? 2) What levels of reading 

questions can be found in the Grade 9 English 0-NET tests (2014-2017) and Team Up 

in English 1-3? How similar and different? 

The first research question was to find out the text types in reading passages by 

adopting the framework of NSW Government Education, while the second research 

question seeked to find out the levels of reading questions by adopting Bloom's 

revised taxonomy (2001) as a framework. 

The research found that the most frequency of text types found in the 0-NET tests 

years 2014-2017 was Procedure, which was in the form of timetables, medicine label, 

and instructions. Moreover, Procedure and Information Report were the only text 

types that could be found in all three textbooks. In textbooks, Procedure was in a form 

of giving steps of doing something, recipe, and instructions; while Information Report 

was in the form of passages that described and gave factual information about people, 

animals, things, or phenomena. However, the most frequency of text types found in 

Team Up in English 1-3 was Information Report. Most of the reading texts found both 

in the tests and the textbooks aimed to describe and gave factual information about 

people, animals, things, or phenomena. 
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In the reading passages, Present Simple and Past Simple were the most frequency 

of tense and aspects found in both 0-NET tests and Team Up in English 1-3. Since 

Procedure and Information Report were most found, present simple tense were needed 

for contribute the sentences because these two text types required Present simple 

tense. However, Past simple tense was also found in reading texts in a high percentage 

since Factual Recount appeared in both the tests and the textbooks. Past simple tense 

was used to retell events which had already happened in time order in Factual Recount 

text type. 

In term of parts of speech (nouns, verbs, and adjectives), the 0-NET tests (2014-2017) 

had the number of nouns and verbs found in Top 20 nouns, verbs, and adjectives in 

Team Up in English 1-3, except year 2015, there was no adjective from the test found 

in Top 20 adjectives in Team Up in English 1-3. In order to find the percentage of the 

number of word occurrences (nouns, verbs, and adjectives) in the textbooks compare 

to the 0-NET tests, Top 20 words in 0-NET tests (2014-2017) was arranged, and the 

san1e words found in each textbook were count to find the percentage. In sum, the 

result showed that in the 0-NET test 2014 had the highest percentage of nouns found 

in Top 20 nouns in Team Up in English 1-3, while the test year 2016 had the highest 

percentage found adjective in Top 20 words from the textbooks, and the test year 2017 

had the highest percentage of adjectives found in the Top 20 adjectives in Team Up in 

English 1-3. 

Additionally, the levels of reading questions found in Grade 9 English 0-NET 

tests years 2014-2017 and Team Up in English 1-3 were Remembering and 

Understanding. Most found questions in the 0-NET tests and the textbooks aimed to 

ask the students' understanding and finding the answers from the information provided 

in the reading texts. However, the highest level of questions, which was Creating, was 

found only in the 0-NET but in the low percentage. There was a few questions, which 

asked the students to put element together to form a coherent or functional whole to 

make new ideas, products, or ways of viewing things. 



68 

6.2 Pedagogical implication 

The teachers can make use from the analysis of this study to prepare the students 

for the 0-NET tests the next following years. Since the study showed that Procedure 

and Information Report were the most found text types in both the 0-NET test and the 

textbooks, the teachers can prepare the students with reading tasks that presented in 

the form of Procedure and Information Report. However, for the least text types found 

in the 0-NET tests, the teacher can avoid spending too much time teaching on that. 

Since the teachers make use of this study, they will know the weakness and strength of 

these textbooks in order to prepare the extra tasks to support their students' learning on 

reading comprehension through each type of reading text type. 

Since Grade 9 students have to take the 0-NET tests every year, getting familiar 

with the type of questions can help them do well on the tests. The teachers can make 

use from the result of this study by training the students to be familiar with the variety 

of low level question (Remembering and Understanding) based on Bloom's revised 

taxonomy. The teachers can train their students to be better at finding the answer from 

the reading texts, and referring information from the texts, since the most found 

questions were low level (Remembering and Understanding). Moreover, teachers and 

students can make use of the result of this study by taking a look at reading questions 

in the textbooks in order to practice answering the questions, since the 0-NET tests 

and the textbooks both provided most reading questions in low levels. However, 

teachers also need to be aware of higher levels of questions, since there were some 

high levels of questions appeared in the 0-NET tests such as Analyzing and 

Evaluating. Therefore, teacher will know what kinds or levels of materials they need 

to provide to support their students. 

Moreover, in order to comprehend the reading text, students need to understand 

the meaning of the words, and also tenses and aspects to understand the time event of 

the story. Therefore, students can make use of the frequency parts of speech (nouns, 

verbs, and adjectives) found in the 0-NET tests and the textbooks to prepare 

themselves for the vocabulary. The students can make use of Top 20 words found in 

each textbook to remember since they were appeared most in the 0-NET tests. For the 

tenses and aspects, teachers can take the advantages of teaching Present simple, and 

Past Simple to the class because they were most appeared in the 0-NET most 
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frequently. However, from this research result, teachers know that Past Perfect 

Continuous, Future Continuous, Future Perfect, Future Perfect Continuous should be 

less focus when teaching for the 0-NET because these tenses and aspects were not 

presented in any test year from 2014-2017. On the other hand, teachers and students 

know which words, and tenses and aspects should be focused on to be able to do well 

on the 0-NET tests. 

6.3 Limitation of the study 

6.3.1 Textbooks 

The number of reading texts in the textbooks is limited since there are other 

parts of language skills. They are used to teach 4 skills. 

6.3.2 Tests 

Some years of 0-NET tests are not allowed for a download. Therefore 

there were the limitations of the number of the test years. 

6.3.3 Generalizability 

This study examined only Team Up in English 1-3, which the result may 

not be able to cover or refer to any other detail in other textbooks. 

6.4 Suggestions for further study 

6.4.1 Textbooks 

The researchers should use a variety of textbooks, not only one series of 

textbooks for data analysis in order to cover contents as much as possible. 

6.4.2 Tests 

The 0-NET tests should be collected as many years as possible to have the 

consistency of data and the trend of the tests. 

6.4.3 Interview 

For the further study, the researchers should interview the teachers and 

students to receive the data that might affect the result of the study. Doing so will 

encourage a triangulation of data in this work. 
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Sample of Text Types Analysis in Team Up in English 1-3 

I 

\ I 

r. 

I 
;. 

' 

lno• .,t th£ photos of the-s.~ Young Royal! 
and match th-ei~ ~o thtl' te-Yt~ '3.i! cart>f1~ 5 .. 

the-rF 1,.. on+- e-1d'ti,i ifi!xt' 

A - - ·.:~; .:!-•. 

46 

D 
,. ·- ,_. ,_ 1 '-• ~ - " 

\.\1l-£t-: .li ~hort t•x.f .~bout ~ famous 
(li.HJ(Jt'l 

Prince WiUiam 

Prince- Harry 
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This reading is considered to be Information Report because it describes and 

give factual information about people. 



Sample of Text Types Analysis in Team Up in English 1-3 

1 Looi< at the photoarlphs. 
Do you re<ognl$e ti.ff British 
sltes and monumtnb? 

r!-~; ''.:P; "\IC i;!!~.)~\-~ ":!':fl~'? ~,-inf • "--; • "I'?'. ~ t:at'i 

: .i"i-: ~'n,~..t ,;;:";.d.;r<~ 0J; .. 1E 1.r i;usi .w:-c ~~~Ji th~ 5~r-t 

Ine nt;:; mur 51ta~t ~t! ill tJM flf 1!!.t ~v:.: 
!~::4<f: !~m;r~l~ *- l ~~ ; 1.\1 rr~t!f:5 hi~t; 
yW '~ ()rJy Ui mw>IJllB lo >et tht $l~S ill 
\ ;r-t~~i< hflii! tf\~ $1-,.! h~Stlf41~ J! pe~t~ Yi~~l! 
\f,~ :~"'t~St; ;:'f'?_ ~f\!::~ ~iH}t~~'{!OVt_1f' 

ffr .l:H k:~ ~t.n.:t ~~ &3:1! 1 '!~ mc.1mf~s-'H~ 
:_l-.;: t i~et ::ar,g1 t:.~ aetr;t l;;pJ~i ~ :-t ~ 

':~hi :-tt: f:J ~~-t ~;~'; ;o;-f ?-4~~tJ£tCf};, \\-heff 

~:--<t:;; ~ V'-Jhtfna.~~ r~~11J mn~ ~4'U m;th 
:::r-::''-df.' ~~;~~('.~ ;:-~ pu in~w !!'i..,!l ~t~ ~!!'rt''). 

~f-;t- f"qlq~ ;) \h~ ~ii ~~ i'Wt ttif l.~•i: 

; =r~;;, hew Mt6ti! vr~hnt ~Queen t Vt~. tt:;;
~·:·:d( $ic'P :m EJur ti;-~ ~ l~1 ~~ ~Ut~t~~ 
""'·'"' :."i( ·~Jme 3'¥1.lft.tt&f Q>Ji'm fli~ffl !! 
-!""11 !?-t ~~ya' f~t ~the~~ at t~.,tt 
1:-,t 1 v~ at rt~ f.Jn ar- &.e t'iij! 

tli'<'o~ !!\f ''hli .; t!lf(~ ir,!~mth~ f~ 
Pb~,lo",1'':} 11t !e~tVS. 1<:....f ~~JiH~:~l'f l $1!h~~r~.\. aatt 
ff¥ W:;;1; irvo«l it;!~ fei1< o1s :.!lir<ll. ll">t~t mt 
~Jm.-,.~:i; ~ ~r~thtt~:·ty 

,i_ ~;;·:i, : ~><··:-~:: '.'~'1;1iJ fi~t ~~ '.:. ~~,y~;;'lt~'";:'~< .~~~ ·~·V.:l'i:"'°"'~' '-······· 
::'5:"5~!--~~~.i~~~~i . Jit§t ~!iil-'Sii 

This reading is considered to be Factual Description because it describes a 

place using facts. 
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Sample of Text Types Analysis in Team Up in English 1-3 

-:-~r; t:; .. ! .~ rr ''}"" ;-- ~ •.; -~.::i .. 

,')\~·:. ·;-.-~·1·~--.,,::: p~-- ·, ·t-.~ ~·-·· 

Ct 1;;~·t · w :-<·~: r.r,.r!f ,.,..:"! 
;;;,,;:·_.,,.~-, .:.0 7~ .:0·1.-1 .. , P·.o• k:-::-;.-.;.-;- .·;:-.-::.t>:--}· l .. 1-..· 

; t~;-· .-,_.,.,.,.., ·_l 'hl_' ··:_,,.1-·.,_ :·.J\.·:;_:i ~r-.~_.:,, - ) i-·::-, 
'r .'~[ ,-,, ·- :.:·:i;· h,,;J;--,.,~ :.or·~'i'· ~!. 

t·.r.- [1• i(-.c• t•·!!f1 .,t ,.• .. =:·.: ~·l!·.r 

AL;~,-,~.=!"..~ A.0;1.~· ~ .,-,)'·~,:-~: .r· L;rir. ·-·l--~· 

2 ·~ad the text og~n Mid tick (/} T fTn.ie) Of 

F (Fol,;e). Ca<r<Kt tl'le f•<~ ..,,,!enc .. 

T ·~· j:••f: ,! ; fl> 0 / ! • ~ ~ .. , :: .ot~ .. -,, • 

::;.'{\_Y_ ;.-,f;:•>:"r~ 

·- /-c,• &:;,.,-~~:;r,~S:~i.:;>-. 

-_,·:-:·:";--(:-~~~; 

~- -~ 

_~.....,..~ .. 
3 Now--~~>ttt>m 

.a-?..,,.~~-.. ~ -~_$--U~- -

~~~~~~~-

Interesting fact 
Tile ___ _ 

•t<A!l4)~ 
='- -~!f'!S H'J Sr:ta~n 

p:e-~--~! 

This reading is considered to be Factual Recount because it retells events 

which have already happened in time order. 
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Sample of Text Types Analysis in Team Up in English 1-3 

f 
Starbucks or 
Little Bettys? 
Do E"9'''" ~ople r&ally d'mk a ;ot of tea> °' 
is tn.e cottff bar trend t6Jk;fl0 o~r' ! wer:t to 
York in t~ :mrth of E"9land· to fir>d out which 
Ii the mQlt pop-.it..r 

l<tt~ Ben~-. - .> tr 4ditlo"*1 Enghsh tea room -
1s !l:'Tl.tll snd c01y a -wtt.•ifn hot func~ and 
snat:ks. sc- you can come wtie-n you WM'lt, but t 
Wit\ intM~U:.0 in th• Oftetft.(W.)fl tf"• ltii. 

!.and\.'\'iChf.s •nd Kenn with strawberry J.tm 
&fld cr@am H wn tNty - • f•w faMHifl.. som• 
old lild•e> ~"d Y"'-'"9 peop•e - w 1 wcl<• to 
•~ of th~ U> !,ml out why :n.y <om• ..,,,~ 
·rrs the ~d'e<.t p>.t{e to "aw .a bf•.ak- And 
they~~ a good cup of tea.' sa;<f ,..,, R;1ev 
'lNe come here for the df'!icJous c.,k es two 

!r~dt toid -· 

1l ,,,, .• 

At Si.a,..e....<.._i -- a-r- .A..i:•r,{ati: coffH "it".Op.., the 
.iJ~tT--O-u;.r.+rf. ;'§: :r.,")$fic •r.1-.~:1-.,lt•M.:t• ~ d"r-'1d1T'>K 

~ SP&"Ciai~t rte-e: 1 wffee, wM a re~i)' k~ :1jt 

!tom. ! '!--~'+" t;fl ~ te- af! '"Cid V.Jn~H,a t.•~· 

1 d«"1t!<I to tr. I~ "M>ite Choco!Bte Moc!>a' 
~d ~~to~~ to ! 9'0i..JP of 'i'*""'i!9¥"'5! 
We llJLW6y1' (0.-""r• t-ent, ffptftiaUy •fter KkOO ! 

<>< "" ht"~ 14"1 q,., .. '" M,ffl. 13. ad<lt\d. 
·i oor.·t ~-e~~ Mte- ceffH - O>~t thrs rS tM plats 
tonar:..g out· 

'!'heir ~~~ Hf'V~C~ ~s V'e'f)' popu~•r \vlth 
of'tite w-orUN-. Gr-An.an'!. 28. t.oid m~. '1 ~ .. ., 

hawmui<fasi;~h<>m<t""'-• '!"" t>vya 
· L~e · on m--r way t-o ¥i->:.rt · 

~o. ~Heh ii the- mMt popy;.tt S!ettbu<Jo or 
!.rf!!f' &ettyt.' !t'1 •mpou-ibt• «> uy B:A it's 
9~••t to t-.. vc the (.f1Q1c;e ~ 

~;·,, .. 

l'o<>d/O.N* 

83 

This reading is Discussion because it gives different point of view in order to 

make an informed decision. 



Sample of Text Types Analysis in Team Up in English 1-3 

Safar1 competition 

Kello ~ryc.t• •!".d ... ~l~ ... ~ ":_1'd.ay'1. ~t~ln-:-1 "!'>3- !'i~ ~,.,. .-~~~ ~.~ 

'l/1!i tick~ I~ .;; ~.t=;: -:tllhtL !¢.::~ '.lS o:~ ti:. .. a ·.;:...r>;;a;, f.!-!'Ci u-.,,-¥~ 

t!l~ -..erl..J. ~-s:. •:IU yoo ~,a\'e. t.c Co: ~~:.;:•"= >;rJMiS t.::• .l;;1al5 ~ !$J9t 1->'l 
edoet: ec•J.r.try. 'fV..j ~~·: tr~~:-. h.JV11!? tc p&-.,""'._11; yv.,;r li~~t.c.s:w1: ~? 

The f.irlt. 1-<:..;;p: oc C'.h' ·.::...:t.;i: aafw.::. .a :wx;.cc t-o- ""' t~'"'~ e! Ci.;t• 
01'~:v-·.';,._·. in !:t# Pa::.!i.c t"C'~a ..... 'f:"'..ff ~! de-sUnbt~cr. ~!i ~.r.0:1~; ~J th.It 
AM:.c.m: :o.ir.fo!"at. ~o l.:..o~ !>lr 1: t r.r.; UW to :~ w,:y 
.cuetilly boca.;.se \hie }a~u :.s "'1!1'11 -=~ti~. 

rtiti., z'D-:. '1:...1n .&nta.r-c:t..:..c• u.d t:-.e ill • ~er~e ~-;::.r.; ~u:. 

in t:i.e 1-.'U'M, b.:t yo-; :.ir-:• 'to~ "l«rY vam 'C:01:~ Oee&,,;se- lt'5 

ertr~iy G(;LL 

'(o;;.r ~t dii•t1nwt;;.Qr; !.ot ~a.~, Africa.. tc »em: t!le 13.! 
"fo<..i ~ t.-~ he ·~y :;<utrt. .lti. f!::!mt- .of tM:ni. ~ t~:: th~ ·1tn.f'~iH UJo.->1"=" 
~tl•i? !"rO~t t~• -r•tff-:'<1'.4-rt '-!ff tt.e. s;-u tdfrn'I'. :.fy t!w! ~?'.t Hu. 

!fi ~-rt1lt.u ~U&ili ~ .ift &-C¥if!o '°'' _ _ .ar~ "7r:e·f·a :_,:--.c-!c>..i:~ fo.r 
don't~ tQ fft t1'le AfU.f4lt«tid MM oft~ W· ~i'iit ~ U,~Mi!li A.h.u t.h~io. }'•N H•V~~ iC. 

l~H~ tc tooft. fw t.i~rt· 

l'>rJr flr~ O..t1-n.tt.l.o,~·• tbir ~ ');: A;ist-:-a.; .... i~. i'r;s".1-. ".::;:;: ~ rri.s~ir b-;111~ ;;.~ ~ 'fC"- :• .;.~"< 

#. e~ati t.l~.f the Wt~ &nd tl-~ ~~ i~i ~!"~ :!V~.::...::.g :i.!'fr..l.T.:--d yo-J. :'it".-!'.·':. 

pel;f \'ou're sat•. tA?t ju•!; =~ rt ~~~rt·.~ :"'._."5: 

well. tA&t. wH tt. .:.&tt n.op oc wr ~tn:u.~ tt:...qr. ~ 1i:;-;; h•v-c •l: •.r.,. -tr.__...rt:t r,.1~ '4* e>r• 

i-4~ l58 fo:r rour er~~• to ••~ .. 

Con1p1ehension 

2 Usttn apin and checlL 

3 k<ipy Ws tal>k in 'f""' -~ In pairs, 
· <ud tlM! tnt •Vi" and nu in u.. t~ 

Vocabuiar; 

'',. 4 Mftch ~ ~ to tht- pktU<e<. TMn llsUn 
-dwelt-

A : ... f*f ... ~ t~ 0 ··~.:.'f..i. r:i r.,:,.,~:. 
• "''.><::!•_! ·~>t-ltt'f'·~ .t ·~:;!)• 

84 

This reading is Procedure because it gives instructions on how to make or do 

something. 



Sample of Text Types Analysis in Team Up in English 1-3 

-r 

'.': ,· 1 .. · H«• i• ..., Mtlde about Jay'< ~nee in tlte G"""' CMt "-. di<t site go wt..,,,,,,.,.,.., 
Listen, rud IM fiM out. 

- t' "*s Go Gree11! 
~·ij;~~·(1~'1 

:t'~ !ll• or~~ f!)f r~i :~i)l~. \,\tf-.!'f> a:! 

<ffl:fffftid tf> ?f"ol~~T>f!j_ tl'<t M..,.•rt._,"'lf'"':;o:.;;-f .¥ .. 1 ,.._.;.,g_, 
Ca.."'l an~ ¥-:Hn the d1~7 

~ )'OI.. ~ tc ~~ .'.:l'i~f ~4. ,$,~.(! :Jf -COO~. 

'JO<l l'TMt ll<" i!'"*" 

Y..'hat Ufid of thing\ ~lo you dt:I? 

Wf ..r:i~1 c.~ ... v t..x;:.. ;..-~r-.~ tr.~ ··~-;. 

C-K.au.\t ;lolf' mui.T r~::: r~ .t!-t-M 1~=M ~"i 

r~ ...-1." ~~., 1r"1t.,.nat1··lt1.;! .1-.0 1a-~rz\ 

for~•? 
La5t t...Jm."?lef f~Ui a-ftM;..Jt>£µ'3iil: m lt'---f 

~~}'; qt t:~.W fOff'Ae ~to~ .att~ 

..._ ...... 
Wn'l~...,.i,? 

m. _., "'""!! !>J'l '""" "*' ~""" -
i~ wn no rv. 10 I read1tot 9f-~.,....d 

"""1 ""mM 
Did yoo haw I<; do •"Ji ij>KW t.'"liining• 
?";.dfr~J-t. Tlnt C:"ptt'W~ §t"'"'<'- ti7- .J ~ '""~ 
i'.;y t~Am~. ~"Cl-~~·'.: t-.:l-Ll-{.h ct1!: ~'!'i!U ~ 
y{tt.l e:1t;~:n t !'*•1 ihi'ri Wf; ''"h.J<.-h 

2 ltff<I tM arlic!~ •&•'" M1d -''"" ~ 
quettior.s. 

WNJr f.ts.~ ;;.&."'! yau t~ WT Jude-rs? 

~~·~;:-·:;r; ::;;:~-:: =~ 
;t·s~!¥~~~...:.e. 

·.-~ 

J' ~ad-~™· illo<t ·~ ,,, 
tN ArtiO~ 'TMn ii! pair>. <""'f*e yo..< .... . ....,. 

"..,_l-H'-i. ~! 

C(+l~ ,~-"~'.'.. ~"}~ :'2~ 

This reading is Explanation because it explains how or why something 

happens. 
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Sample of Text Types Analysis in Grade 9 English 0-NET Tests Years 

2014-2017 

~i1~}\11 QJ ~1\n~-; P'ift! 

luttn.J~ i ~;Hutluto ~~1 -

fl/""("''-'.I·. • 

This reading is Factual Description because it describes a place using facts . 

. .,~' '} 

This reading is Factual Recount because it retells events which have already 

happened in time order. 



• 
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Sample of Text Types Analysis in Grade 9 English 0-NET Tests Years 2014-2017 

,_ - - -· 

- _;, 
. f 

This reading is Procedure because it gives instructions on how to make or do 

something. 



' 

• 
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Sample of Text Types Analysis in Grade 9 English 0-NET Tests Years 2014-2017 

Tht• fht.~t! Sph1n' u.f li11'J: 1n l·g~pt L"t a ~t• :.: · mt:i~r lhtH ~h.nk!' figut;: (•f 3 iarn 

"'1Ch the h\:it-..i uf ~i hurnan. fhc ~tril-\:ture t.tt thi· Sp!un~ b ,·ut enun·t} t.>Of of nX'.'t. 

hut"'' <'Ile ha' yet f,><mti" wa:- "'~ct Ill \f«W• ~ton<'S ha\<'. ~;m 10!,! ai'><1ut !he 

{tn:-al Srtun"'~ a.s If tf "-·ere •l li\.·ln~ \.'rt.'atun- an .. I h;id the h~im.Jn qu.ahtu:~ nf hctn~ 

-.ttong ant! " •,..: 

I herr: 1' vnc ,.1ury al'>l:.ut d young ma11 "n•> fril ""iet!'p nc~t to the Gr~at 

Sphm,, The m1111 had gone hun11ng lhat d,;,~ .,nJ he'"'"" tuxJ ~" m: ~!cpl, 
the rnan dn:~rnt thar he l4;"!Uhi bnt:srn<· fh~ Ji\.u1~ ,,f r ~;·rt rt he ..::-icar{'-d an.a} 

the Jexrt ,.,md th<il w.t~ panuHy ~'""''lllf thi: Sphin" 

But the :-.tory odJI:. h;l(1 n.n ~--nJuttt \\ h.ar du !"i,JU dunk h;ir.-pcrlClf.• l>td the 

tx'j i:k:.-tn dw. ·~arid d\l.a} fn•rn thi. .. Spfnn\ i f)hf h~ hc,.::.\1rli< ~1ng ~,f l:~·H1r~ ~u 

t ht..•r tin~t·. ""ind and SJ.nd ~t\.C' u.nrn .-1.\-'-~i:. p"1r! of the ( Jrrat S-pfun.'\-s no~ ,.t."'; 

~eu a~ ~Ah-er ~re:a:\- Ht'J\\.t'\.t"!. n i~ apu. hc1nil r~h«d ll' ki.tlk. mu'h h.lt..c !t ,_;nee did 

This reading is Information Report because it describes and gives factual 

information about things. 

Do you happen to be nuKfing N'Y booll.s or no\lttf9 at present? 

(%answering Yff) 

This reading is Explanation because it explains how or why something 

happens in the form of graph or diagram. 
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Sample of Levels of Reading Questions from Grade 9 English 0-NET tests 

years 2014-2017 and Team Up in English 1-3 

31 Whal ,., 1he pei-ce11tage of reader> in tht: yc.'lr th.ii tub the least read.:rl>·' 

\fore 1lid11 ::u 

\fore than 1 5 

J2 Whal 1i. the tnmd of percrotagc of rc~n. fr(>m 1951 to 1005: 

l.p\\ ;u-u 

Oown"' .ird 

J. i 'n~hanvcJ 

-, 
~6 \C<'Ji> -

3 n"1 H'af~ 

4 7" \('olf~ 

These questions are in Remembering level because they require the students 

to recall the information represented. 

i\ hon 

.o ;\ statue' 

This question is in Understanding level because it asks the students to state 

the main idea. 
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Sample of Levels of Reading Questions from Grade 9 English 0-NET tests 

years 2014-2017 and Team Up in English 1-3 

[ 

or 
·~ 

. -~~'.:•w~:u~~~;:,-.~~-

. -,~~Li'~~' !i~apping~ 
.i -~~ 

-
:.-.-.-ry ';.?Jtv~:!.:y .'l' .:.-~r ~!"J .. t_·!l ~c·u , ,-~,, :.t>i' ic.a.~1:1 
r.t tt!-0:-''~i;""---- •1 ~~·c;:;i'"S .ec-t:·~-, ..,-y .,_r_,, -. " ... ; l>!i 

~,~ .aJ~ !"h!;y -3n...:.a:i_~· v,~.t~-pi""<~( J<..i,;_, H·~:--·1::'.' \"' ~.c:~ .... 
1~:.:r(";;':'!!:t, :;;tr i-~;:::r· r:.._a-.g,rg :..;:.,t .'t'~t: ~111!•' r:-.if,!P':. 

~~~. '1.:-~-f .J LL gt< :t-,~_. /'.:.,::."\ p_.::-... .:·!-: a~·-j P:"i" . 
.'1~ :h~ !~1"'5~ !r:t'>t!-: ·1 r.,ct~~- a" .. ~ rr-;.;'i.l( 

.:::~r ~:~\~ :~~:;·,:~;'. 1-:~~,~~~yib! 1g ~~;.;,l,~ ~~e} 

',\-"h-,, ;if"' 5M,·.;:,p,--~ ::-'i'-ttt"}. :.'Cit :lfi;_). ~_. ~-:· t1rll~P?: ·'."h~ .. ; 

?~~b-.at:'«-_; b-\'-;..&.,.<," -~u· ... •f :-w..;-i<i: ·::-:"<!'"'• r:.z.<.< :~ --"~ 
o:.~<b t-.:> p;:'! ::-· -~·: jr:r1; l'".;fve ;'!~!~~, ,>J~:r·. -,.- _ .... ,_,,,,..~ 
re. )..;>t~j ~h*: •.·:;:-;: i ...... t He.·.'\ ;it. r'-·~i :.:~•.:: .,.,_.-;.;r 
?·.;~~=~c~y:>, 

Na,, window 
shopping/ 

Car boat sales 

CIVE1i2 TCJ LiJOW ... 

".!--...!:' ~'.-=-- ~.;~ -1 .;)~ ;;f c'; ~ .. .,-·t"'• 
[!..-_. r,-.=,.,; -~"'"! "'."~ -ttL ~··~ -

~···~' r.'··~-' ~: ~·( :;;,:. -!""· ft?goa:'1';: ' 
~"'~:- ~< f't'~r :¥ _o,,i~h ,.:.~c: ~l':.-·~i~· f·w.~ 

:.:.s-. :-5 :;;. ~:;~ :·-5-&-·-~r·~- :•' •t.".' :;.!'.t< '+<~:
.7 . .,f' ~;~ ~~€- p-._ai;..t'. :..:;.--AL.,. ~ h.,,;-: .;.e-,,,; 

~~.--. !.!"'~! .._~ !"'-~,- ,, :-... ,.;;-; .~ .. ·: ~\.-! 

~~.::: :_-l :·~:.;:,:-r h.:' ::. ·~·-~,..: ·-·"i. 
"l•,,U .. .,:f, ~~:.41-~ ......... _l' -~ ".. -1. '~ '·.,t·b '\_ ... 

'..1 ;.--r.:·.·- '~· J -1rv_.,. . . _,;.o<-C'. ~ _ ·_:· t'~ 

,_~,,,. :.-¥~ .-; (~>i" ' •. ';. . .!. o'!t/1' :- -· .. ~

t'--~t .. ~:\{\, ... '.-~! !f:~ f --!< •;g ... -~-·" !!·< 

!·c;.r-:~ ;;~ 7~,-~ t~i-.J~~ 

The questions below the reading are in Applying level because they provide 

the students opportunities to use ideas, or problem solving techniques and apply them 

to new situations. 
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Sample of Levels of Reading Questions from Grade 9 English 0-NET tests 

years 2014-2017 and Team Up in English 1-3 

ii 

I 

-
Usa Yee 
~ '1!'' ·Mn ~.l"'!'\ ft :..as. .J:.~~Jg· SN l"'M '-A'f' 

L.."1r :O-....c;-0 ~~ t)l'"t-t~"l tilt'. f4~ff;i.~t M.m. 

&t ~!'"'-.d' ··~w a..., il-1 .. ata !'! Z004 

Millicent Min" Girl lienius 
by Liu Yee 

C~ ::ia·,· .,_r-.. -Y·~!; f"!'H_:t· ir- (,. ;j~:ioi"".'~ ~~"t ~;i:::~": ·-:;A ?'!1" ;_;-S ~}·'! ~!- !"'i'!!_j, 

Tl'-~t M.\: .. ~~!'lf::; (·:,}:__._. 

s.-:- '--4"' *~1',1-:f'r~ :-r.-'"~ tit-r ! r)~ h t"rt~.F ".f4)'~ .• st"f :.i""; r ~~ ~t:~ a-.-.~ics. 
c:ir;.'!'il_f .._Pr pa,.•~H tc !:>t" s,Je.-:t .i"'d 1~~el"t:C>i' ~J ~.::-:- -t,;:;: i"!' ,.j'' t.!•'!'i?iS.O: 

• 1 ·;tt~f G;iC 

·ft'.\ .offo.:ml. Emih· >'!i'lli he~- finr ,,p<'rm~lu g~-~l' I u-- .;'IH'lf ffl._\ ftutn1l! i•utrm. tiP!J:. ~·n 

rh~ t'f'Tt(,ct _,/ee1-mn~r rtf(ffU!tt1: 

,.,,,.,. "'"•I be ki"'1. l>U1 ktf'j! Ji1t"i¥ 61.•t.t'lt ~ 

~ rh~\.' mutttl )' dtsu .. u.~ Jltditit'-J. ii~ ... 01" d«tt~ 1: ;h fr1.t:t df lU;. -'u.en. 

~ Thn mutffl t me1Jrh'tfl Hr\ tn1~1!ttt4ftflli rlcliu·• rftu-·ttt\ {~,. m\ iX·udt-·11u.£ .natu1 

.l,fo11f ilf!d OaJ ptoft·.deJ. l>ttt thry tlt"Cf'Jttrd ftJ\ rufr"\ m thr ntd Jn rn:iu.llf,ilt· I :nunu.\,,~ti 1n 

pul Th€ dJf1\ Jit~t itt 1/tf di.t/rM,'t.hlu:r unJ n.ot t!1 t!u· ~t•i.J.. I t1l'-f 1 pn!fflt<tt'd ,,,it m dH t'<Jif 

urlldt'$ frrtm. !Jr~ rft'1Hpa/lf.'r hf:~Jrr {k~opk !l'tJ.-il il 

'Ill 1e// Emtf\· tlu11 I'm m hiJtfl ><'ik,.1/ .'<.~•n · 

I imd f(J J./om 4 '1dr I » tl1 Jn·lnt: In Jude n1y t'ik' ~ frupi;~" _\ ,.,,!f1 tfit· in;il'!i~nhr. '{}ant ~rorn. 

I kn<M rxa«lh whnt Im t/<1111~.' 

CJVEJi2 TO YCJLJ .•. 

This question is in Evaluating level because it provide the students 

opportunity to make a judgment. 
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Sample of Levels of Reading Questions from Grade 9 English 0-NET tests years 

2014-2017 and Team Up in English 1-3 

Skills 

Oo you know tho! TV pl'OITamme Gnry ·, 
A.n•tomy? Do you Ilk" w•W•in& this kind of 

~· 

2 Rud~ tti. job of "" tmportllnt 
pvoon in a ~-;m tum. i>o.s he enjoy 
hisjoM 

A DAY IN THE LIFE OF A PARAMEDIC 
Hait'" you "'"·~r ol!l(._""t!fi ~ht• ~"'l,p-ft.. un th~ TV 
~h~ (ir-c_~- ~ ... '1t+..al.<.1.-'1t,V who tu.tl i!itii th:t* 

A&E drpart""'nt with R ps!Wnt on ;, 
~trctch~t ~nd 3hoot fll,I_ffi~ and. 
mrl)nrp~h..,Miblt• rh1njl6 at thl-' dt.v.:t(!or~': 

WPll. f"m nnt• of fh~ ~J" - s p.ilraml!iiH·. 

lf thf"-:rt'':t. ~ rmu! arridmt flt" g ~ntdd~r: 

12Jn-t"~-'!.. I'm th-~ O.rt-1t tl\.t,-d'K·a1 pef'!>OO v; 
ar~·;v,.:. f O»<tlV..tf>Jt •he MtU!1tllm fflld @H'~· 
tmnwtlrntt' nu·~· .nru1 drug-'! tu t..ht~ ~n,..nt 

Whl1" '"" :imnulnntt'. tnke" the p~H.-nt 1 .. 
thr- ho~tlllaL l f(g)tmu~ tn 1ook after ~nd 
'ffi(tJHW• 1~ patiPf'lf;;; h-NtJth \\'biil1 WR 

ann-·~-. at thf" ~~v1t~·d_ I fPH th .. dot't.1..1:e~ tbt

~1J-qattn.<-J nnJ ~1 .. 'r ihMt! vitai illfu1mutiun 
at1',i\l~ tht" l'ltatc uf tht'.' pntit•IH. 

) Read the !•lit -..in 1nd list l0u< imporUftt 
Mp«t> of hi• job 

H <I_ patle-nt '!"ii "'\~nuu~iy m. !t can be H \'Ctj' ~--.. 

tliffo-~jt JO-<~ Yoo~ tiJ N-maln Vl"rY cal~.: 

U !-~,u i,tart tf1 paim·. th~n t·-\·~~"fmt'" w1a 

~t!trt t.o ~mt· {tnd fhl:"' ,utuatuxt wi!i ~et nul
f.Jf nmtru( f'm ittudy1t'..i; t~ :;.fJlJVf ,..1i:ri01i-i at 

th•! mornttnt. if J P'ti,.i;: (h1a.·m, rfi i-tatt 

'a"urkinK v:rJth *" aff amLulant."'E". 

! rca.lfr cn,1:0~1 m~· y.th. lt'~ a ;(.'Oi)d f~hnf 

<a'h5-~t1 yo~1 gt• hnnu• a!' thv l•n:d uf A ~}uft a 
k.nu"'i"r thi!t "i9'~ ~nH)o m.C;tJ~ ti tiHforei:W"e. 

it·~ n•ry ft--\\'arthr-4f to. heip Jlffl'it'JU:> :mall 

·~ <Do yov thin!< it is • rewardlna job' 

A 

8 

{;', ?ht 'JK ~rr.1 \.1:1'..4llY r~~t; ~ A&Z Ct 

ft:t-Al..; .. -!•ji;>m ir::1. ~~f'!"~l:'TKY .. ~f'"P-lttm-f'r.! ~ 

::: r~~; ;51... tht;r ~'iu#Jy r('f~t 10 t.~ c.r H-$' ~ 
fff'"~:g~;-::;:,~ jlf;:Jrr; 

The question in exercise 3 is in Analyzing level because it asks the students to 

examine concepts and ideas and break them down into basic parts, while question in 

exercise 4 is in evaluating level because it ask the students to make a judgment. 
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Sample of Levels of Reading Questions from Grade 9 English 0-NET tests 

years 2014-2017 and Team Up in English 1-3 

[.l1 "t: 

rn 1 Po you haw • hffltny dletr a.ad 
'""" listen to this article to find eut, 

Eating the rainbow 
mllt ha~ diet? 
A ~'l<ed °"" .,,..,,, ~itl•"') !h< r>rJl!l v"""1'; of !ooa. in tr.. 
•'<jill '1'l""t;(~ IOf '(U bod)! 
!o '"'>' heal!hi '/OOf tiocr,· ""'°" d<~t foOd 9'0!J!l'. .., 
~~~~ f0t .,"~- pH"ifl'in f-..,i 9n1~h io"lrl vrtarr;:;l1'$ ..[tf1d 

mnet.¥~ to f)f(.4-P-1-r 6"~1 di~, 

~ ~ f~ ·~h :,,,. .;f i'""1- lrom po<W! II> pe<;(ltl, 

!M ""'"' ""' wrr<' ~ """' that -.,,_ <!look! !:>If=, 

Sl!ould I alwan eat~? 
.,,_.,, ""'7; ~ ""'r;J) "'"""""' ·~'"""';I-- tm<v; 
hrnalio~t ~,,u !-hr~ i!&t ~ Wl <N.f.1 <t ~ ~ 

1rlC.tud1ng ~or CP.fa/, n"M#;. Of r~ ff it1t1 

"°"' l!la!!f ~of fruit_, y~ 
should i ut? 
""'~t-at i...t 5 ~!>l In.A Mid "'90-• °"I' 
Thit11r o! t+-~ ;~af'<.d tr",f to-..at k~ nf 

~~t tbiOUT$.. f~ tt;m.)toe\_ ~ 

~ ~"'19" C.l!lOO.. yrilow 
h.:~6nd~on ~'l."I~ "",,.. 

rf.ttyoo .. !!l!t..,......., 
~~¥tdifflfrft~~ 

Comprehension 

The question in exercise 2 is in Creating level because it asks the students to 

bring together parts of knowledge to form a new ideas for new situations. 
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