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Thai students’ attitudes to self-directed learning
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Abstract

If-directed learning have enjoyed considerable popularity in

made to make teaching and learning more relevant and

nging world. However, there are some concerns in some

as to their effectiveness due to the capabilities of the

pility for and to make decisions about their education.

to investigate Thai students’ attitudes to strategies involving
niversity setting. It examined the responses of 691 first year

t a Thai university to a questionnaire about self-directed

xt. The findings revealed the students’ dissatisfaction with

equired teachers to direct and dominate proceedings, and

its were ready to try other ways to conduct their education.
ave important implications for Thai students, teachers.

hlum designers as they are exposed within their own cultural

vm different educational contexts.
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1.1 Introduction

This chapter highlights t

Chapter 1

INTRODUCTION

he popularity of learner autonomy and self-directed learning

in education, and the efforts to establish such methods at Ubon Ratchathani

University (UBU), Thail

what some regard to be

study. The chapter conc

1.2 Learner autong

The concepts of learner
and self-directed learni
bec
generally and language

recognition of the need

and. It also outlines concerns about the implementation of
culturally-inappropriate strategies, and the purpose for the

ludes with a summary.

my and self-directed learning

autonomy, the ability to take charge of one’s own learning.

ng, the type of learning that may occur when individuals

ome autonomous, have received considerable favourabie attention in education

learning specifically. Their popularity is based upon the

to make learners flexible and self-reliant for an increasingly

changing society, and that learning becomes more effective when individuals are

consulted about and in

volved in their education.




1.3 Background to

The Faculty of Liberal
students becoming autg
opportunities to develo

the Self-Access Center

SAC provides print, auj
conditioned environme
time and some courses

lectures. Academic con

Despite the wealth of rs

the study

Arts at UBU recognised the importance of its English language

momous learners and made a number of attempts to provide

p self-directed learning. One of these was the establishment of

(SAC) in 1993,

dio, video and internet facilities in a comfortable, air-
nt. Students are encouraged to use the resources in their own
have specific SAC times and tasks integrated with their

sultations with staff are available to students in SAC.

esearch evidence supporting the value of learner autonomy and

self-directed learning, and the efforts of UBU to provide a friendly and helpful

environment in which s
concerns about the suct
concerns arise from the

their appropriateness ta

1.4 Concerns abou

Thai settings

Effective learner auton
responsibility for their

upon teachers. These q

tudents can conduct their own education, there are some
cess of SAC and its use by the students. Some of these
nature of learner autonomy and self-directed learning and

Thai students.

t learner autonomy and self-directed learning in

bmy and self-directed learning require students to take

own learning and to be able to make decisions without reliance

lialities of independence are promoted in students in Western




education, from where learner autonomy and self-directed learning emerged, by an

organisation and impley

individual thinkers and

some that believe that 7|

development of these q

Thai students experiend

methods. Thai students
for themselves, and are
are dominant features o
regarded as knowledge
effectively use teaching
background may be int

constructive or product

1.5 Purpose of the

This study was conduc
Thai students to self-di
university education. [J
educational systems th
decisions aspire to mote learner autonomy and self-direction? If not, what methods

are appropriate for Tha

{carning best used in th

nentation of systems which require their students to be
workers, often free of teacher direction. However, there are
hai society and its education system does not assist the
ualities of taking responsibility and making decisions, and that
e difficulties by exposure to such teaching and leaming

are traditionally inexperienced and reluctant to make decisions
used to following programs set out by others. Thai teachers

f the classroom environment, involved in all activities and
able experts in all areas. To expect Thai students to adopt and
y and learning methods that are at odds with their cultural
roducing a tension into the educational atmosphere that is not

ive.

study

led to complete a preliminary investigation into the attitudes of
rected learning methods at the commencement of their
}o students who have not been traditionally exposed to

at focus more on learners taking responsibility and making

1 students? If so, how are learner autonomy and self-directed

le Thai setting? The answers to these questions have important

significance for studens, teachers and curriculum designers in Thai education.




1.6 Summary

This chapter provides a brief introduction to the use of learner autonomy and self-
directed learning in edlication and its implementation at UBU. It deals with some of
the concerns about these methods in Thai settings, and outlines the purpose of the
resultant study to investigate the authenticity of such concerns. It concludes with a

summary.




2.1 Introduction

This chapter presents a
autonomy and self-dire
methods in a number of

a summary of the chapt

Chapter 2

LITERATURE REVIEW

review of the selective literature dealing with learner
cted learning. It considers the appropriateness of these
" Asian contexts and finally in Thai settings. It concludes with

Cr.

2.2 Learner autonomy

Holec’s definition of le
learning” (cited by Gar
one among researchers
decisions about their eq
learning skills and the ¢
in the 1960s” (Gardner
personal significance (]
recognition of the right

educational practice™)

arner autonomy as “‘the ability to take charge of one’s own
dner & Miller. 1999, p.6; by Benson, 2004, p.290) is a popular
It involves students taking responsibility and making

lucation. The concept grew out of the discussions “of life-long
fevelopment of independent thinkers both of which originated
& Miller, 1999, p.6). Others saw learner autonomy in terms of
‘the opportunity to become a person™), political importance (“a
s of learners™), and educational characteristics (“an approach to

Benson & Lor, 1998; Gardner & Miller, 1999, p.6).




Some researchers attem
autonomy, but more on
included active particip
everyday life, and a des
preference for “degrees

from time to time and |

pted to concentrate not on defining the process of learner
recognising the features of autonomous learners. These
ation, an ability to deal with new information and to use it in
ire to plan (Gardner & Miller, 1999). Nunan (1996) stated a
of autonomy” (p.13) and the belief that autonomy may vary

etween skills.

2.3 Self-directed learning

Self-directed learning 1

has been achieved and

2001). It can be define

which is totally learner

learning programmes t

Self-directed learning
before the introduction
understand the world 4
the 20™ century was in
researchers included H
and Tough who found
it self-planned (Self-di
adults were involved i

believed that 70 per ce

s an attitude to learning that may occur when learner autonomy
involves taking responsibility for the learning process (Finch,

d in very general terms and “may range from a kind of learning
-directed without any guidance from facilitators to self-

hat are highly supervised and controlled™ (Tsang, 1999, p.26).

s not a modern concept, it being a common form of education
of formal schooling, as individuals and societies attempted to
round them (Self-directed learning web page). Its emergence in |
the area of adult education (Benson, 2004). Leading early

oule who investigated the motivation of self-directed learners
that mogt adults spent 700 hours per year in learning, much of

rected learning web page). T'ough stated that 90 per cent of

n some form of self-directed learning each year, and Cross

nt of adult learning used this approach (ERIC 1989).




Moulden (1988) found that 75 per cent of his French post-graduate learners of English

considered “self-directed language learning more effective than teacher directed
lcarning™ (p.90). Press (1993) claimed that “observation and investigation have shown

that many students learning a language (...) would welcome, and benefit from an

element of self directi

Self-directed learning

reasons. Its flexibility

on” (p.196).

has become a popular form of education for a number of

has proved convenient to people’s busy and complicated

lifestyles, as they seek to improve their professional, social and leisure skills,

knowledge and attitudes in a society that increasingly emphasises the concept of

lifelong learning (Mal

meaningful, challengi
(ERIC 2001; Finch, 2
means of encouraging
methods that stress th
increased use of techy
has proved successfil

learning difficulties (1

However, not all rese
autonomy and self-dit
autonomy as “their ch
to shake their belief tl
end” (p.7). Sneddon 3

“comfortable as passi

colm & Rindfleisch, 2003). It has also been found to be a

ng, enjoyable and motivating method of teaching and learning
001). Self-directed learning has developed as a more appropriate
individuals to learn how to learn, instead of more traditional

e acquisition of knowledge, at the same time as allowing

lology and more economical use of resources (Finch, 2001). It

with primary and secondary students, and with students with

Benson, 2004).

archers are fully enthusiastic about students’ attitudes to learner
rected learning. Litﬂe (1990) stated that students may not want
lief interest is in doing well in the exams, and it may be difficult
hat the teacher’s job is straightforward to prepare them for that
ind Kramer (1994) made similar comments that students are

ve learners and can feel quite threatened” (p.4) by ideas of




taking responsibility for learning and making decisions. Wenden (1991) found “that

learners have often formed non-productive attitudes with regard to learning
autonomously™ (p.59). Gardner and Miller (1999) reported a number of instances of
learners™ resistance to af

ntonomy on the basis that they expected constant teacher

supervision and input.

2.4 Self-directed learning in Asian settings

The above literature hag a heavy emphasis on Western personnel and contexts. What
is the appropriateness of self-directed learning to settings outside of this culture?
A number of researchers have attempted to address this question based on their
experiences in a range of Asian nations. Both Usuki (2003) and Takagi (2003)

considered Japanese students to be passive, teacher-dependent and requiring

assistance in developin
{date?) tound a similar
more to do with “their ]
(p.18) than their culturd
recognised the problem
access facilities due to
assignments. The authg
by providing structured
be positive as students
considered that Hong K

education, and they bel

s skills in taking responsibility for their own learning. Huang
passivity with Chinese students but suggested that it might be
ow motivation, their lack of proficiency and confidence”
il background. Pemberton, Ho, Lam and Toogood (1999)

s that Hong Kong students experienced in their use of self-

pressure exerted on their time by lectures, exams, projects and

rs attempted to stimulate the student’s self-directed learning

programs involving the facilities. The responses appeared to

felt confident in using the supportive framework. Tsang (1999)
Long students regarded teachers as symbols of power in

ieved that any system that did not rely on teachers in dominant




positions lacked authority. The Hong Kong students did not consider themselves to

have the power or competence to direct their learning. Lee (1998) and Pierson (1996)

reported similar qualiti¢s in their Hong Kong students. In a similar vein, the

experiences of McClurg (2001) in Asia indicated students’ dependence on teachers.

Jones (1995) remarked jon Cambodian students’ strong group reliance and suggested

that the imposition of autonomy may be a case of “cultural insensitivity” (p.229).

The above examples suggested that resistance to learner autonomy and self-directed

learning in Asian settinlgs arose from the students due to their lack of preparation and

skitl. However, Tsang

1999) recognised teachers’ doubts about their own and their

students” abilities to cope with different teaching and learning methods that may

challenge teachers” authority as a threat to the acceptance of new strategies:

Letting go of authority and power is threatening and, while most teachers weicome change if

the results are quigkly apparent and positive, it is often difficult to see the results of change in

the short term

In dealing with difficu

(Tsang, 1999, p.32)

Ities in adopting learner autonomy and self-directed learning,

one needs to consider that the terms have similar meanings for Asian and non-Asian

contexts. Littlewood (2000) introduced the concept of “proactive” autonomy for that

type found in Western
learning. Littlewood b
admit the existence of

established to direct th

situations in which students take charge of and direct their own
elieved such an autonomy to be rare in Asian contexts, but did
“reactive” autonomy. In this, once a framework has been

¢ students, they felt confident:




ta learn vocabula

initiative, or to or

assignment

10

ty without being pushed, to do past examination papers on their own

wanise themselves into groups in order to cover the reading for an

(Littlewood, 2000, p.136).

2.5 Self-directed learning in Thai settings

There are a number o
appropriateness of lea

Littlewood (1996) ref

f researchers who have considered the question of the cultural
irer autonomy for Thai students. Both Dickinson (1996) and

erred to two ideas from the work of Hofstede. Firstly,

Hofstede's study found Thailand to be a relatively strong “Collectivism” nation on a

“Collectivism-indivig
individual to the groy
“Individualism” coun
Thailand as having a
scale. In schools, thig
teacher. Both these fi
own interests, and th
Thailand would not }

learning that require:

b

lualism” scale. This indicated a powerful allegiance of the

p, as opposed to the dominant self-interest of individuals in such

itries as USA, UK and Australia. Secondly, Hofstede identified

high level of inequality in its society using the “Power Distance”
inequality would be shown by the location of power with the

ndings — the individual’s concern for the group before his/her

e placement of authority with the teacher — suggested that

ve a suitable country for the effective implementation of a form of

individuals to take personal responsibility and make decisions

regarding their own

The comments of M
directed learning by
Thai classroom of re

discipline, in contras

education.

yint (1996) and Darasawang (2000) supported this idea that self-

Thai students may be problematic. The traditional features of a

spectful silence, the dominant teacher and the teacher-imposed

5t to Western students’ questioning, the teacher as an advisor and
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the expectation of students’ self-discipline, appeared to be more an indicator of

teacher-led education, [not self-directed learning.

2.6 Summary

The research suggested a form of teaching and learing, self-directed learning, that is
highly regarded as effective and appropriate for modern education. For its successful
implementation. it reqpires a high degree of responsibility and decision-making on the
part of the students. Hpwever, literature indicated that Asian students were passive
and regarded the dominant role of the teacher as giving credence to the educational
process. These qualitigs were not seen as being conducive to the production of
students capable of taking responsibility for and making decisions about their
teaching and leaming. |Similarly in the Thai setting, students were not seen as being
prepared by their schopl system or their society to assume such qualities of
independence. This study was designed and implemented to investigate the attitudes

of some of this studen{ body to the use of self-directed learning.




3.1 Introduction
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Chapter 3

METHODOLOGY

This chapter outlines the methodology of the study, describing the participants, the

questionnaire, and the

level of readiness indiqg

3.2 Participants

Data relating to studen
learning specifically w
1

Technology. and 95 L

semester one.

3.3 Questionnaire

Questionnaires have f

due to their accuracy a

way in which data was collected and analysed to produce a

ator for self-directed learning. A summary is provided.

ts” attitudes to self-directed learning in general and in language
as collected from 691 first year students (596 Science and

beral Arts) at a Thai university at the commencement of

yroved popular in research in education and language learning

nd adaptability of use in different places and at different times

(McDonough & McDonough, 1997).

The questionnaire usg

were arranged in ning

d in this study contained 23 statements (see appendix 2). These

areas of investigation based on the work of Broady (1996) and




included readiness for
umportance of class ang

sclection of content: s¢

The statements in the g

participant response. T|
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self-direction; independent work 1n language learning;
1 teacher; leaming styles; independent learning activities;

If-confidence; motivation; self-assessment (see appendix 1).

uestionnaire were written in simple English for ease of

hey were generally phrased in such a way to present different

perspectives of the area of investigation (for example, 4.6 @) [ think the teacher should

select the content for I

language learning). In

anguage learning; 4.6 b) I am able to choose what to learn in

this way, it was believed that participants would be required to

consider their responsgs to the statements more carefully, and that the validity of the

level of readiness indi¢ators would be stronger when evidence was provided from

more than one point of view. A Likert scale of response (1 — strongly disagree.... 5 -

strongly agree) was usgd to reflect a range of opinions (McDonough & McDonough,

1997).

The questionnaires were administered to the students at the beginning of their first

year studies, before they had been exposed to any form of learner autonomy and/or

self-directed learning in the university context.

The responses to the 20 statements were collected, and the average scores of the 1-5

scale and the standard |deviations were calculated.




3.4 Level of read

Bascd on the averagg
student’s preparedne
indicators, very high,
average response bra

of the statements (seg

indicators).

Figure 3.1: Method

iness indicator

of determination of level of readiness indicators

5s for self-directed learning in relation to each statement. These

high, medium, low and very low, were determined by the

t Figure 3.1: Method of determination of level of readiness

4

scores, a “level of readiness” indicator was made of the average

ckets in which the average scores were located, and by the nature

Likert strongly disagree undecided agree strongly
scale disapree agree
score ] 2 3 4 5
average - 1.6-2.5 2.6-3.5 3.6-4.5 4.6-5
response 1.5
!
level of very very |
readiness | high high low low
(depending or or medium or or
on nature of | very low high very
question) low high
3.5 Summary

This chapter deals with a description of the participants, the questionnaire and the

methods of data colle

ction and analysis.




Chapterd—
RESULTS

4.1 Introduction

This chapter presents the areas of investigation, statements, number of responses,

averages, standard deviations and level of readiness indicators in table form.

4.2 Tables of results

Table 4.1: Area of inyestigation - readiness for self-directed learning

Statement n X s.d. Level of
readiness

4.1 a) I prefer classes Wwhere I am encouraged 691 | 3.78 | 0.78 high
to take part in deciding what will be learned
and how to learn.

4.1 b) I expect the tgacher to tell me exactly | 691 | 1.72 | 0.79 | high
what to do.

Table 4.2: Area of investigation - independent work in language learning

Statement n X s.d. Level of
readiness

4.2 a) In language leaming, I enjoy tasks where | 691 | 2.75 | 1.04 | medium
I can learn on my owrn much more than tasks
where I work with my teacher.

4.2 b) In language lgarning, I prefer to have | 691 | 1.72 | 0.96 high
teachers lead class activities.
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Table 4.3: Areas of investigation — importance of class and teacher

Statement n X s.d. Level of
readiness
4.3 a) In language learning, the class 691 | 1.49 | 0.65 very high
environment and the teacher are very
important.
4.3 b) In language learning, I am able to work | 691 | 2.89 | 1.08 medium
outside ol the class and without the teacher.
Table 4.4: Area of investigation - learning styles
Statement n X s.d. Level of
readiness
4.4 a) Teacher-fronted|classes are more 691 |2.44 | 1.01 high
productive in language learning than other
types ol classroom|activities.
4.4 b) Group work is an important step to 691 | 3.62 | 0.99 high
finally working on/my own in language )
learning

Table 4.5:; Area of iny

yestigation — independent language learning activities

Statement n X s.d. Level of
readiness
4.5 a} | prefer to work|independently of the 691 | 2.58 | 1.07 | low
teacher in grammar and vocabulary activities
4.5 b) My reading and|listening skills are 691 | 1.74 | 0.76 | high
developed better under the guidance of a
teacher
4.5 ¢) My writing and [speaking improve 691 | 1.84 [ 0.78 | high
quicker under teacher supervision
Table 4.6: Area of inyestigation - selection of content
Statement n X s.d. Level of
readiness
4.6 a) I think the teacher should select the 691 |2.78 | 098 | medium
content for language learning
4.6 b) I am able to chgose what to learn in 691 13.13 |0.98 medium

language learnin

P




‘Table 4.7: Area of iny

restigation - self-confidence

17

assessing their own work

Statement n X s.d. Level of
o - readiness
4.7 a) Tcachers are the{ones who should be 691 | 2.50 {095 high
responsible for the aims and objectives of
fanguage learning
4.7 b) | am able to decide the aims and 691 | 3.10 [ 0.93 medium
objectives of langpage learning
4.7 ¢) | give up when Il experience problems in | 691 | 4.05 | 0.86 low
language learning
4.7 d} I am able to find solutions to problems 691 | 2.88 | 0.97 medium
that | experience in language learning
4.7 e) | teel confident about my language skills | 691 | 2.62 | 1.00 | medium
4.7 1) I am reluctant to|use my language skills | 691 {2.46 | 1.02 high
Table 4.8: Area of inycstigation - motivation
Statement n X s.d. Level of
readiness
4.8 a) External assessment is the thing that 691 | 3.56 | 1.06 low
motivates me to work
4.8 b) I am motivated by such things as self- 691 | 422 | 0.90 high
satisfaction and understanding, not
external assessment
Table 4.9: Area of inyestigation - self-assessment
Statement n X s.d. Level of
readiness
4.9 a) I feel capable of| assessing my own work | 691 | 3.19 | 0.98 medium
4.9 b) Students should| not be responsible for 691 | 331|097 medism

4.3 Summary

This chapter presents the results of the study in a series of tables relating to specific

areas of investigation.




5.1 lntrodl_lction

This chapter discusses
highlights points of sig

is arranged so that it ¢l

5.2 Direct interpre

Table 4.1: Area of iny
The averages of the Lil
investigation indicate 3
3.78) denotes a desire {

methodology.

4.1 b) (X =1.72) reinfy
expectation of being ta

choice in the manner if
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Chapter 5

DISCUSSION

the major features of the results of the 691 questionnaires and
nificance to the Thai university context. The initial discussion

psely foilows the above tables of results.

tation of results

estigation — readiness for self-directed learning
Kert responses to the two statements related to this area of
high level of readiness for self-directed learning 4.1 a) (X =

o be involved in the decision-making concerning content and

brees this impression as it illustrates disagreement with the

1d what to do, suggesting that Thai students wish to have some

1 which their education proceeds.
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Table 4.2: Arca of inviestigation — independent work in language learning

While the average resppnse to 4.2 a) (X = 2.75) is inconclusive as an indicator of
students” level of readiness for self-directed learning, the disagreement with 4.2 b) (X
= 1.72) shows a preference by students to not have teachers direct activities in the
classroom. This infers that they prefer some other way for teaching and learning to be

conducted,

Table 4.3: Areas of investigation — importance of class and teacher

The average response to 4.3 a) (X = 1.49) illustrates a strong disagreement with the
statement, suggesting that the average student does not regard the class and the
teacher as very important. If these two traditional factors of education are not
regarded as important,|there is the possibility that Thai students value other means of
teaching and learning more highly. These may include less traditional methods which

allow more freedom and student control.

Table 4.4: Area of investigation — learning styles

Both average responses to 4.4 a) (X =2.44) and 4.4 b) (X = 3.62) show a high level of

readiness for self-diregted learning.

There appears to be a less that enthusiastic average response to statement 4 a)
concerning the effectiveness of teacher-directed classes compared to other forms of

education. This suggests that Thai students believe that alternative means of teaching




and learning, not involy

ol these alternative meg

20

ing the teacher in the traditional role, are more efficient. One

ins may be self-directed learning.

4.4 b) indicates that cogperative work is valued as part of the development of

independent language |

the self-directed learner.

Table 4.5: Area of inv

The average responses
disagree with both state
and “writing and speak
resuits imply that Thai
reading, listening, writi

independent of the teac

The average response ty
results of 4.5 b) and 4.3
desire to work with the
suggest that Thai stude;
important than the four

therefore believe the pr

carning. Cooperative work is one of the available options for

estigation — independent learning activities

to 4.5 b) (X =1.74) and 4.5 ¢) (X = 1.84) suggest that students
rments that their “reading and listening are developed better”
Ing improve quicker” under the direction of a teacher. The
students believe there are better ways of enhancing the skills of
ng and speaking that may involve more self-directed strategies

her.

b 4.5 a) (X = 2.58) provides an interesting contrast to the
¢). The tendency to disagree with statement 4.5 a) shows a
teacher in grammar and vocabulary activities. This may

nts consider these activities more difﬁcujt and/or more
language skills involvéd in the other two statements, and

esence of the teacher to be more necessary.
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Table 4.6: Arca of investigation — selection of content

Both average responges to 4.6 a) and 4.6 b) fall in the medium bracket and neither

suggest a readiness or otherwise for self-directed learning.

Table 4.7: Area of investigation — self-confidence

The average response to 4.7 a) (X = 2.5) indicates that Thai students have self-
confidence to be involved in the setting of aims of language learning, a good indicator
of readiness for self-directed learning. This is reinforced by the disagreement with 4.7

) (X = 2.46) showing that Thai students have a willingness to use their language

skills.

However. this readingss does not appear to be so apparent when dealing with
problems. The agreement with 7 ¢) (X = 4.05) shows an inability to adequately deal

with obstacles to learning, a skill necessary in effective self-directed learning.

Table 4.8: Area of investigation — motivation

The agreements with 4.8 a) (X = 3.56) and 4.8 b) (X = 4.22) suggest contrary levels of
readiness for self-directed learning. Self-directed learning ciepends on the learner
being self-motivated, pot relying on being driven by such things as external

assessments. The average response agreeing with 4.8 b) supports this concept.




Agreement with 4.8 a

support 4.8 b).

Table 4.9: Area of in

Both average respons|

suggest a rcadiness of

5.3 Further discu

The levels of readines
ot the 691 Thai stude

were!

very high
high
medium
low

very low

This distribution sugg
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) shows a low readiness for self-directed learning and does not

vestigation — self-assessment

es to 4.9 a) and 4.9 b) fall in the medium bracket and neither

otherwise for self-directed learning.

ssion of results — what do they mean?

is for self-directed learning suggested by the average responses

nts involved in this study for the 23 statements outlined above

10

ests that the Thai students who responded to this questionnaire

had a reasonably strong desire to be exposed to different forms of teaching and

learning other than trz

was the students’ wis]

dominated methods o

ditionally organised ones. A recurring feature of the responses
n to break away from the teacher-directed classes and teacher-

[ teaching and learning, allowing them to play a more active role




in deciding the course

b).4.5b).435¢).4.7a

What form this more 4
study. but the responsg
involving the teacher ¢
This type of teaching g
1s the one that most of]
exposed to before entr|
for other teaching and
to dissatistaction with
change Thai education

feelings for other meth

5.4 Summary

This chapter presents ¢

in the Thai context.

1.

h
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of their education [see (4.1 a). 4.1 b), 4.2 b), 4.3 a), 4.4 a), 4.4

ctive role takes is difficult to say from the data provided by this

s suggested that it takes a structure less inclined to that

lirecting proceedings with the students as passive followers.

and learning is the one traditionally used in Thai schools, and it

the 691 students involved in this study would have been

v to university. Whether the responses expressing their desire

iearning methods not so reliant on the teacher were a reaction
their schooling or a clearly thought out and true effort to

al methods is a point of conjecture. Whatever the reason, their

lods of teaching and learning were reasonably strong.

| direct interpretation and discussion of the results of the study
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Chapter 6

CONCLUSION

5 some concluding ideas and recommendations for further
n the concepts of learner autonomy and self-directed learning,

his study.
emarks

es to the statements used in this study suggest that there was no

evidence of a tension in the Thai students’ attitudes caused by their cultural

background and the
and learning approag
students were eager
dissatisfaction with f

teacher at the front g

In the That context,
university ones, use
as necessarily effect

injustices and/or ine

use of what some believe to be a culturally inappropriate teaching
th. It would appear from the average responses generally that the
to have opportunities to be exposed to other methods as there was
raditional methods of teaching and learning that involved the

f the class directing proceedings.

this is an interesting outcome as most school settings, and some
such methods, yet it would appear that students do not see them
ive. The Thai student body is not one to protest about perceived

fficiencies in its system, but this study appears to indicate that the
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students involved in rasponding to this questionnaire believed that there was

something wrong with their educational experiences. What the students consider to be

better alternatives to organising teaching and learning needs to be the subject of

further investigation.

6.3 Recommendations for further study

To discover more information on this situation requires further study involving in-

depth interviews with

attitudes to teaching a

a selection of the 691 students to discover more about their

nd learning generally and self-directed learning specifically.

If learner autonomy and self-directed learning has much to offer and is the option that

students want, then hgw is the Thai education system to provide the skills and

attitudes to its personnel? Darasawang (2000), in considering the Thai context,

highlighted three factors:

a) providing an
b) providing ps)
¢} focusing on }

successfully

Much of the resears
determination, self-ad

motivation and belief

environment where the learners can experience and exercise autonomy,
ychalogical preparation to change learners’ attitudes towards learning and

earning strategies that enable the learners to take charge of their leamning

(p.44)

th evidence for the views of Darasawang (2000) on self-
ceess facilities, learners’ psychological preparation involving

s, and learners’ methodological preparation arose from studies




completed in the 19705

the present day situatio

‘The social aspect of led
further investigation as
this important feature t

Benson, 1996: Lee, 194

Further study also need
there is widespread stu
tunctions. what do stud
What do teachers them
concentrating less on t¢
these questions would

learning, more in tune

appropriate to their neg
counselling” raised by
and the matchmaking b

(2003) are areas for fug

This study showed that
opinion about methods
try other approaches tg

strategies indicated tha
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, ‘80s and ‘90s, but the three factors are still highly relevant to

n in Thailand.

rning autonomy and self-directed learning is one that needs
it applies to Thai education. A number of researchers raised
hat may be appropriate to the Thai context (Jones, 1995;

?8; McClure, 2001; Tagaki, 2003).

s to address the role of teachers in the education process - if
dent dissatisfaction with the way in which teachers fulfill their
ents believe to be the teachers’” role in the alternative methods?
selves consider to be their contribution to other methods

zacher direction and more on student participation? Answers to
provide insights into more effective methods of teaching and
with what the students and teachers themselves identify as

ds and cultural preferences. The concepts of “teacher

Lee (1998) in the effective development of learner autonomy,
retween students and teachers’ styles proposed by Rodgers

rther consideration.

this particular group of Thai students had a relatively strong
with which they were traditionally familiar, and were keen to
teaching and learning. The opposition to teacher-directed

t it is time to start to explore alternatives, one of which is to




develop students” skilly

cducation so that they d

Benson. P. {1996). Concepts of autonomy in language learning. In R. Pemberton, E.

Li. W.Or& H. B

Kong University

of taking responsibility and making decisions in their

an become effective self-directed learners.

REFERENCES

ierson (eds.), Taking control (pp.27-34). Hong Kong. Hong

Press.

27

Benson. P. (2004). Legmer autonomy in the classroom. In D. Nunan (ed.), Practical

English langudge teaching (pp.289-308). McGraw-Hill.

Benson, P. & Lor, W.

University of H

1998). Making sense of autonomous language learning. The

ong Kong.

Broady, E. (1996). L.earner attitudes towards self-direction. In E. Broady and M-M.

Kenning (eds.), Promoting learner autonomy in university language teaching.

(pp-215-235). London. CILT.

Darasawang, P. (2000)

. Developing learner autonomy through the use of a revised

learner training programme (RLTP) in King Mongkut's University of

Technology Thonburi. Unpublished doctoral dissertation. University of

Edinburgh.




Dickinson, L. {1996). C
Proceedings of f

development o

28

uiture, autonomy and common-sense. In L. Dickinson (ed.),
he International Conference Autonomy 2000 The

 Learning Independence in Language Learning (pp.41-54).

Bangkok. The British Council.

Gardner, D. & Miller, [

University Press.

. (1999). Establishing self-access. Cambridge. Cambridge

Holec. H. (ed.) (1988) Autonomy and self directed learning. present fields of

application. Co

Huang. I. (2004). “Lea

i

perspective.

uncil of Europe.

ner autonomy in the Chinese university classroom: An insider

aper presented at the International Conference entitled

~Learner Autonomy: Maintaining Control...” at Zhia Jiang University,

Hangzhou, China.

Jones, J. (1995). Self-a

pp.228-234.

Lee, 1. (1998). Support

290.

Little, D. (1991). Lear

ccess and culture: retreating from autonomy. ELT. 49/3

ing greater autonomy in language learning. ELT. 52/4. pp.282-

ner autonomy. Dublin. Authentik.




Littlewood, W. (1996).

29

Autonomy in communication and learning in the Asian

context. In L. Dickinson (ed.), Proceedings of the International Conference

Autonomy 2000

Learning (pp.12

McClure, 1. (2001). Dey

postgraduates. £

McDonough, J. & McI)

The development of Learning Independence in Language

4-40). Bangkok. The British Council.

veloping language skills and iearner autonomy in international

LT 55/2. pp.142-148.

onough, S. (1997). Research methods for English language

teachers. London. Hodder Headline Group.

Moulden, H. (1988). Sd

computer applig

Myint, M. (1996). Thre
(ed.). Proceeding]
development of L

Bangkok. The Br

Nunan, D. (1996). Tow
practical issues. |

control (pp.13-24

Pemberton, R., Ho, S.,

English language

If-directed learning of English for French students of

ation in Business Management. In H. Holec (ed.), pp. 85-93.

e techniques to promote learner autonomy. In L. Dickinson
s of the International Conference Autonomy 2000: The
carning Independence in Language Learning (pp.141-150).

itish Council,

ards autonomous learning: some theoretical, empirical and

n R. Pemberton, E. Li, W. Or & H. Pierson (eds.) Taking

). Hong Kong. Hong Kong University Press.

Lam, J. & Toogood, S. (1999). Developing a self-directed

-learning programme for postgraduate students. In B. Morrison




(ed.) Experiments

HASALD.

Pierson, H. (1996). Lear
context. In R. Pen

(pp-49-58). Hong

Press, M-C. (1993). Lan

A. Rouxeville (ed

Rodgers, T. (2003). Mef

April (pp.2-13).

Takagi, A. (2003). Lean
In A. Barfield & ¥

Learner Developn

Tsang, E. (1999). Resisl

and evaluation |

ul

30

and evaluation in self-access language learning (pp.1-24).

mer culture and learner autonomy in the Hong Kong Chinese
wberton, E. Li, W. Or & H. Pierson (eds.) Taking control

Kong. Hong Kong University Press.

guage learning: developing autonomy. In J.A. Coleman and

5.). pp. 165-84.

hodology in the new millenium. Forum English teaching.

ner autonomy and motivation in a cooperative learning class.

. Nix (eds.) Autonomy you ask! (pp.129-142). Tokyo. The

nent Special Interest Group of JALT.

ance to self-access learning. In B. Morrison (ed.) Experiments

n self-access language learning (pp.25-42). HASALD.

Usuki, M. (2003). Learner beliefs about language learning and learner autonomy: A

reconsideration.

26). Tokyo. The

In A. Barfield & M. Nix (eds.) Autonomy you ask! (pp.11-

Learner Development Special Interest Group of JALT.




Internct references

ERIC (1989). http:i/w

31

ww.erictacility net/ericdigests/ed3 12457 hunt — accessed

23/9/04

ERIC (2001). http://w

ww.ericfacility. net/ericdivests/ed4594 58 himi —accessed

23/9/04

Finch. A. (2001). hup

JSAwww finchpark com/arts/autonomy/indi1 . htm - accessed

23/9/04

Malcolm, D. & Rindf]

projects. Engli

http://exchang

leisch, W. (2003). Individualizing learning through self-directed

sh teaching forum 41/3

Self-directed learning

accessed 6/10

o.state.goviforum/volsivol41/no3d/p10.0tm — accessed 26/10/04

web page hitp:/home.tweny.rr.conyhicmstra/sdlearn.himl -

2547




32

Appendix 1: Areas of investigation (afier the work of Broady, E., 1996)

Area Statements Areas of investigation

1 2 Readiness for self-direction

2 2 Independent work in language learning
3 2 Importance of class and teacher

4 2 Learning styles

5 3 Iindependent language learning activities
6 2 Selection of content

7 6 Self-confidence

8 2 Motivation

9 2 Self-assessment




Appendix 2: Questionnaire (after the woPksf Braads¥, 1996)

No Statement 1 2 3 4 5
strongly | disagree | undecided | agree stremgly
disagree agEee

1 a) 1 prefer classes wherg | am encouraged
1o take part in deciding what will be
learned and how to lgamn

1 b) I expect the teacher tp tell me exactly
what to do

2 a) In language learning] [ enjoy tasks
where | can icarn on my own much
more than tasks wheye | work with my
teacher

2b) In language leaming, | prefer teachers to
lead class activities

3 a) In language learning| the class
environment and the|teacher are very
important

ib) In language learning- am able to work
outside of the class and without the
teacher ﬂr

4 a) Teacher-fronted clashes are more
productive in language learning than
other types of classroom activities

4 b) Group work is an important step to
finally working on my own in language
learning

5 a) [ prefer to work independently of the
teacher in grammar gnd vocabulary
activities

5 b) My reading and listening skills are
developed better under the guidance of a
teacher

5¢) My writing and speaking improve
quicker under teacher supervision

6 a) I think the teacher should select the
content for language|leaming

6 b) [ am able to choose what to learn in
language learning

7 a) Teachers are the ones who should be
responsible for the ajms and objectives
of language learning

7b) I am able to decide the aims and
objectives of language learning

7¢) 1 give up when [ experience problems in
language learning

7 d) 1 am able to find solgtions to problems
that I experience in language learning

7 e) I feel confident about my language
skills

7 f) I am reluctant to use|my language skills

8 a) External assessment|is the hing that
motivates me to work

R b) I am motivated by such things as self-
satisfaction and understanding, not
external assessment

9 a) 1 feel capable of ass¢ssing my own work

g b) Students should not be responsible for

assess their own work
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