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ABSTRACT

TITLE : EXPLORATION OF THE STUDENTS' PROBLEMS IN TAKING
O-NET ENGLISH LANGUAGE TEST: A CASE STUDY OF
ASSUMPTION COLLEGE UBON RATCHATHANI GRADE 10

STUDENTS
BY : ARLENE INTHISEN
DEGREE : MASTER OF ARTS
MAJOR : TEACHING ENGLISH AS A FOREIGN LANGUAGE
CHAIR : ORANUCH PUANGSUK, Ph.D.

KEYWORDS : ACADEMIC PERFORMANCE / NATIONAL EDUCATIONAL
TESTING / PROBLEMS

This research study aimed to explore the students' problems in taking
the O-NET English language test for grade 9 level in the academic year 2012.
Twelve Thai participants from Assumption College Ubon Ratchathani were
purposively chosen to participate in this study; 9 students and 3 teachers.

This mixed-method research collected and analyzed the data from semi-
structured interview, textbook analysis and documents. The analysis of primary data
from semi-structured interview adopted the Grounded Theory method developed by
Barney Glaser and Anselm Strauss in 1967. The content analysis approach was used to
analyze the supplementary data from the textbooks.

The result showed that students' problems in taking the O-NET English
language test in the academic year 2012 were (1) reading ability, (2) limited
knowledge of vocabulary, (3) overemphasis on an English into Thai word-to-word
translation while taking the O-NET English language test, (4) awareness of the
usefulness of O-NET English language test score, (5) students' behaviours in learning
English and (6) time structure.

The result also showed some suggestions for improving O-NET English
language test scores: (1) taking review classes in and outside the school, (2) studying

and reviewing with foreign tutors, teachers or Thai and foreign team teachers,
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(3) reviewing more and using old O-NET test papers, (4) reading more books in
English, (5) build and practice more vocabulary and (6) encouraging students to like

English and realize its importance.
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CHAPTER 1
INTRODUCTION

This chapter is divided into two sections: (1) the rationale, and (2) the
outline of the research study. Section 1 will discuss the rationale of the study, and
section 2 will discuss the research purpose, research questions, significance of the

study and the definition of key terms.

1.1 Rationale

The English language is one of the five core subjects in annual national
entrance examinations (Ministry of Education, 2008). Obtaining satisfactory ratings
from national tests is every secondary student's goal in order to have greater chances
of being accepted in reputable colleges or universities. In this regard, English language
teaching and learning has become a significant feature of education (Baker, 2003) both
in public and private schools in Thailand. Similarly, in the study conducted by Nunan
(2003) that examined English language educational policies and practice in the Asia
Pacific region including Thailand where English is a compulsory subject at school, it
is concluded that English has had significant impact on education policy due to its
perceived importance as a global language, which is used to communicate with the rest
of the world (Tor, 2003).

In Thailand, English was made compulsory for all primary students from
grade one onwards in 1996 (Wongsothorn, 2010) and eventually introduced into the
curriculum at all education levels including higher education. Since then, Thais are
aware of the significance of the English language. As Masavisut, Sukwiwat, and
Wongmontha (1986) claimed, “English is being used as a powerful tool to bring the
world to Thailand and Thailand to the world”. This in turn reflects how significant the
demand for an effective English language learning in Thailand has become.

Due to this demand, many schools have initiated the establishment of their

own bilingual programs. The goals of these programs are to enhance educational



quality, improve students' proficiency level, develop their communication skills in
English and prepare them for taking national tests such as O-NET, A-NET, GAT-
PAT, and university entrance examinations. Since Thai language is predominantly
spoken in English classrooms (Foley, 2005; Wongsothorn, 2003), bilingual programs
provide students with a practically different experience and classroom atmosphere. In
bilingual programs, classes are taught in both English and Thai according to the
curriculum under the Ministry of Education. Schools employ foreign teachers to teach
the core subjects such as mathematics, science, English and social studies using the
English language as a medium of instructions and these foreign teachers are teamed-up
with Thai teachers counterpart.

In the northeastern part of Thailand, Assumption College Ubon Ratchathani
(ACU) has been running its English Bilingual Program (EBP) since 1998 with similar
goals as mentioned above. In 2007, the Commission on Education of the Congregation
of the Brothers of Saint Gabriel, who runs 17 Assumption schools and one university
nationwide, implemented the Intensive English Program (IEP) also with the same
goals as EBP to provide parents with an alternative for their children's education. The
difference between the two programs will be explained in detail in Chapter 2. The
parents of students in both EBP and IEP expect their children to improve their
academic performance to prepare them for taking national examinations.

One of the tests that all students are required to take is the Ordinary
National Educational Tests (O-NET), organized by the National Institute of
Educational Testing Service (NIETS). The O-NET test implemented eight years ago is
compulsorily taken annually by grades 3, 6, 9 and 12 students. All the 8 subject groups
required in the basic education core curriculum (2008) are tested (See www.niets.or.th
for more information). It is an examination that schools all over the country consider
vital in assessing students' progress and academic performance aside from the usual
academic assessments at schools.

Although there are 8 subject groups tested, this study focused only on the
English language test taken by grade 9 students in the academic year 2012. (See
Section 2.2 for more information).

However, there have been some controversial issues regarding its

implementation. Firstly, scores in the three most important subjects (Mathematics,



Science and English) have been steadily declining since 2008 (Phanchalaem and
Wongwanich, 2011; Saiyasombut, 2012), which means that the scores were below the
minimum education standard . Secondly, the O-NET committee members who design
test questions have been criticized for apparently writing vague, ridiculous and too
difficult test questions (Saiyasombut, 2012). Thirdly, negative perception from parents
and media (Nimpanpayungwong, 2012) made them question the government's inactive
roles to improve the teachers' performance in designing the test. In addition, the
chairman of the Teachers' Council of Thailand commented that the O-NET system was
effective but the problem was in managing it (The Nation, 2012). This comment
suggested possibility of having problems regarding the implementation of the O-NET
tests which may be influential to the decline in test scores of the secondary students in
almost all core subjects including the English language. On the other hand, it does
not provide clear explanation as to the genuine problems that cause the decline of the
O-NET test scores particularly in the English language test. Similarly, ACU with its
EBP and IEP language programs is not spared of this controversially low score ratings
in O-NET English language test.

The over-all test scores of ACU grade 9 students in the O-NET English
language tests taken in the academic year 2012 showed unsatisfactory rating
(See Tables 4, 5, 6 in Appendix A) in the English language tests as well as in other
basic subjects such as mathematics, science and Thai. The participants in this study
were among the students who took this particular test and have gained scores below
50 %. The researcher, thus, conducted this study in order to identify the problems for
the low scores which may possibly help in planning for more effective activities,
instructional materials and teaching strategies in the teaching and learning of the
English language. This may also provide the school with sufficient information that
can be useful for planning and implementation of O-NET review classes for ACU
students in the future. Moreover, O-NET test scores of the same group of participants
may eventually show improvement when they take the English language tests again in

grade 12.



1.2 Outline of the Research Study

1.2.1 Research Purpose
The purpose of this study is to explore the students’ problems in
taking the O-NET English language test in the academic year 2012.
1.2.2 Research Question
What problems do grade 10 students encounter in taking O-NET
English language tests?
1.2.3 Significance of the Study
The results of the study are intended to provide school with relevant
information regarding the problems of students in taking the O-NET English language
tests. These problems may help the school plan more effective lessons, activities,
instructional materials and strategies in the teaching and learning of the English
language. Moreover, this plan may in turn help improve the students' scores in grade
12 O-NET English language test in the academic year 2015.
1.2.4 Definition of Key Terms
1.24.1 ACU stands for Assumption College Ubon Ratchathani,
established in 1957, a big private school in the province of Ubon Ratchathani managed
by the Foundation of the Brothers of Saint Gabriel (BSG) Congregation, Thailand.
1.2.42 O-NET stands for Ordinary National Educational Tests,
organized by the National Institute of Educational Testing Service (NIETS), and
consist of the following basic subjects: Thai, Mathematics, Science. Social Studies,
Religion and Culture and Foreign Languages. The main focus of this study is in the
English language only.
1.2.43 EBP stands for English Bilingual Program, established
15 years ago, a special language program at ACU where mathematics, science and
English subjects are taught by native speakers of English. There is a Thai teacher who
assists the foreign teacher when teaching these 3 subjects.
1.2.4.4 TEP stands for Intensive English Program, established 5 years
ago, is another special language program at ACU where mathematics, science and

English subjects are taught by Asian foreign teachers from the Philippines and India.



There is a Thai teacher who assists the Asian foreign teacher when teaching these
3 subjects.
1.2.4.5 Problems refer to situations or events that hinder students’
academic progress and performance in taking the O-NET English language tests.
1.2.4.6 Academic performance refers to the numerical points that

students obtained from the O-NET English language tests.



CHAPTER 2
LITERLATURE REVIEWS

This chapter is divided into four sections: (1) the Basic Education Core
Curriculum B.E. 2551 (AD 2008), (2) History of Ordinary National Educational
Testing (O-NET), (3) the English language teaching at Assumption College Ubon
Ratchathani and (4) related studies.

2.1 The Basic Education Core Curriculum B.E. 2551 (A.D. 2008)

The Basic Education Core Curriculum B.E. 2551 (2008) which serves as the
core curriculum for national education in the basic level (OBEC, 2008) replaces the
2001 National Education Curriculum derived from the 1997 Constitution of Thailand
giving Thai citizens equal rights of free education (Wongsothorn, 2010). The 2001
curriculum used in Thailand had been implemented for seven years until it was
replaced by the 2008 Basic Education Core Curriculum. The replacement was
necessary to further clarify the goals of improving the learners' quality and curriculum
application at school and educational service area levels (Samudvanijja, 2008).

The mandatory implementation of the Basic Education Core Curriculum
B.E. 2551 (2008) for model schools started in academic year 2009 which was initially
applied to grades 1 to 10 and subsequently applied in all grade levels in the academic
year 2011. For primary and secondary schools in general, on the other hand, it was
first implemented in academic year 2010 and applied to grades lto 10 and
subsequently applied in all grade levels in the academic year 2012.

English is the foreign language that constitutes basic learning content
prescribed for the entire basic education core curriculum. The total basic learning time
prescribed in the curriculum for the English language in grade 10-12 is 80 hours per
year, which is equivalent to 2 credit units. The basic learning time structure should
meet all criteria and requirements for graduation (Ministry of Education, Thailand,

2008).



The 2008 Basic Education Core Curriculum prescribes a total of eight
learning standards for the foreign languages learning group. These standards are sub-
divided into four main strands, namely: Language for Communication, Language and
Culture, Language and Relationship with Other Areas and Language and Relationship
with Community and the World, which are exactly the same areas and skills assessed
by the O-NET English language test. The learning areas for foreign languages aim to
enable learners to acquire positive attitude towards foreign languages as well as use
the language for communicating effectively in various situations, seeking knowledge,
engaging in livelihood and pursuing a higher level of education.

The 2008 Basic Education Core Curriculum is the basis for assessing all

types of examinations including national achievement tests.

2.2 History of Ordinary National Educational Tests (O-NET)

The Ordinary National Educational Tests (O-NET) organized by the
National Institute of Educational Testing Service (NIETS) is one of the most
significant examinations administered in Thailand which was implemented eight years
ago (Saiyasombut and Siam Voices, 2012). It is compulsory for every Thai students in
grade 3, grade 6, grade 9 and grade 12 to be able to graduate at grade 6, grade 9 and
grade 12 levels. The eight subjects such as Thai, Social Studies, English, Mathematics,
Science, Health Education, Arts, and Career and Occupation based on the national
curriculum taught are tested to assess the students' academic proficiency.

The areas and skills assessed by the O-NET English language test are:
Language for Communication; Language and Culture; Language and Other Subject
Groups Relationship; and Language Community and Work Relationships. According
to the NIETS, the O-NET English language test for grade 9 is divided into two
sections: (1) Language Use and Usage Section and (2) Reading Ability Section.
The first section is sub-divided into four parts, namely: Signs; Questions and Answers;
Dialogues; and Sentence Completion. The second section, on the other hand is sub-
divided into two parts, namely: Vocabulary; and Reading Comprehension. The O-NET
English language test consists of 40 items (20 items per section) and the test duration

is 60 minutes.
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The planning and preparation of O-NET test papers consist of nine steps:
First, curriculum content is analyzed before making a survey of textbooks used in
private and public schools nationwide; Second, Test Blueprint based on learning
standards and indicators is made to determine the level of difficulty of test items;
Third, committee of professors is selected to formulate the test items based on the Test
Blueprint; Fourth, original copy of the completed O-NET test papers is typed by
individuals who are unaware of the test content and are prohibited from making any
changes in the test. They are then edited by the same committee members who
formulated the test; Fifth, the edited and revised copy of the test are brought to
a publishing house for printing under strict observance by the NIETS staff; Sixth,
the printed copies of the O-NET test papers are sealed in boxes and delivered
to examination centres, and will only be opened by authorized representatives;
Seventh, the O-NET test is administered in schools; Eighth, the test booklets and
answer sheets used by the examiners are collected and checked using OMR,
an automatic checking machine; Ninth, students' scores are announced on

www.niets.or.th. See www.niets.or.th for more information.

2.3 English Language Teaching at Assumption College Ubonratchathani

There are two main language programs at Assumption College
Ubonratchathani: the English Bilingual Program (EBP) and the Intensive English
Program (IEP) that are based on the Basic Education Core Curriculum B.E. 2551
(A.D. 2008) implemented by the Ministry of Education. In these programs, three
subjects: mathematics, science and English are taught by foreign teachers using the
English language as the medium of instruction.

In both programs, two teachers, one foreign and one Thai, help together in
teaching mathematics, science and English classes. The foreign teacher is mainly
responsible for classroom teaching, preparing test papers and computing students’
grades. The Thai teacher, on the other hand, assists in translation, if needed,
maintaining classroom discipline, preparing lesson plans, instructional materials and

checking students’ attendance, exercise books, and homework.
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The following chart shows the information about EBP and IEP language

programs.

Table 1 Information about EBP and IEP

Information English Bilingual Intensive English
Program Program
(EBP) (IEP)

Establishment 1998 2007
No. of Students per class 30-35 Not more than 50
Origin of Foreign Europe, America, Australia Philippines, India
Teachers
No. of Foreign Teachers 12 10
No. of English lessons Grades 1-6 = 12 Grades 1-6 =9

per week

Grades 7-12=12

Grades 7-12 =10

Textbooks

English in Mind
(Puchta and Stranks, 2011)
and
My World of English S1-6
(Orient Black Swan, 2012)

My World of English S1-6
(Orient Black Swam,
2012)

The EBP and IEP are offered from kindergarten 1 to grade 9 and students

are given several options to enroll in when they move up to grade 10, They can

register in a language oriented program, a math-science oriented program or the

Special Science Program or SSP. Moreover, the students who decide to join the SSP

are required to study a six-week compulsory summer course where the 6 basic

subjects: mathematics, basic English, biology, chemistry, physics and social studies,

are taken in advance so that in the second semester of grade 12, their subject teachers

will only teach review classes to prepare them for the O-NET tests, GAT-PAT,

entrance tests to colleges and universities as well as other types of testing relevant to

their needs.
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2.4 Related Studies

For almost a decade since its first implementation, various opinions and
criticisms about O-NET have been reported including the successive decline of
O-NET test scores particularly in the five core subjects such as Thai, English, science,
mathematics and social studies (Kaewmala, 2012). Many stakeholders are curious
about the cause of the decline. However, there has been limited studies done on the
exploration of students' problems in taking the O-NET English language test and the
factors that influence low scores in O-NET English language tests.

One interesting study on the exploration of factors that affect the O-NET
test scores of grade 9 students was investigated by Chawanchai (2010).
The participants in this study were 242 grade 9 students of a school in Phitsanulok
province who were randomly selected to respond to the survey questionnaire
conducted in the academic year 2008. This quantitative study adopted the Enter
Multiple Regression Analysis approach to find the factors that affect the low O-NET
test scores of the students. The result showed that two out of nine variables, the
teachers' quality of teaching and the students grade point average, emerged as the most
significant factors that affect the low O-NET test score of the students.

The study explained that the teachers quality of teaching played a significant
role in motivating students to learn and show progress. Furthermore, the study found
that the higher the grade point average of the students, the higher O-NET test score
they obtained. Two other notable results in this study included: the students’ awareness
of taking the O-NET test and the importance of taking review classes prior to the
actual O-NET test. Surprisingly, only 38.5 % of the students studied special classes in
preparation for the O-NET test in contrast to the 61.5 % who did not go to extra
classes.

A similar study to explore the factors that affected low O-NET scores of
grade 6 and grade 12 students in three provinces such as Phitsanulok, Sukothai
and Nakonsawan was conducted by Ardwichai, Saenjaroen, and Janintree (2013).
The schools that participated in this mixed method research were classified into three
groups: small-scale schools; medium-scale schools; and large-scale schools.

They responded to the semi-structured type of interview and a group survey.
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The results showed that some of the most significant factors that affected
low O-NET test scores of grade 6 and grade 12 students were the students' awareness
of the significance of taking the O-NET test. It was found that grade 12 students
applying for direct admission to universities showed greater awareness of the
significance of taking the O-NET test in contrast to the grade 6 students unawareness
of the significance of taking the O-NET test.

The second factor was the teachers' approaches in teaching. It revealed that
there were still some teachers who relied on traditional teaching techniques such as
lectures, memorization and teacher-centered approach rather than a student-centered
teaching method.

The third factor was the O-NET test content in, which most of the students
considered as very difficult. According to them, English and mathematics test content
were the most difficult of all the eight subject groups in the O-NET test.

The fourth factor that contributed to the low O-NET test score of students
was the excessive teaching loads and extra duties of teachers. This included
inappropriate delegation of work and qualification of teachers, which means that there
were still some teachers who were appointed to teach subjects other than their own
field of study. It was also found that the schools did not have adequate number of
teachers for the eight learning groups.

The quantitative studies conducted by Wongsothorn (2010), and Channuan
and Wassanasomsithi (2005), were partly related to the research problem being
explored in this study. Wongsothorn (2010) studied and compared the secondary
students' English language skills abilities and found that grade 9 students were rather
weak in their skills of using the English language particularly in the reading and
writing. They claimed that the students had difficulty in understanding what they read
and interpreting ideas and meaning of words in long passages. She reported the need
to improve the students' ability in the two English language skills mentioned above.

The researcher has also found two studies on national testing in relation to
the implementation of the O-NET test. Phanchalaem and Wongpanich (2011) analyzed
and compared the perspectives of stakeholders on the national educational testing
policy and its impacts. The stakeholders referred to in this study included school

executives, parents, teachers and students. This mixed-method type of research
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(sequential mixed method design) was done in two phases: qualitative analysis of data
in phase 1, and quantitative analysis of data in phase 2. The qualitative phase adopted
the exploratory design-instrument developed by Creswell (2007) to analyze the data
collected from the interview. The quantitative phase analyzed the data collected from
the questionnaire.

The findings revealed that generally, stakeholders viewed the national
educational testing policy as moderately appropriate and worthwhile. The parents
agreed that the national educational testing policy was suitable in selecting students for
an admission to grade 7, grade 10 and university. In addition, parents also agreed that
the test results would be useful in notifying schools of their defects and encouraging
them to improve the quality of teaching and learning rather than the executives,
teachers and students.

To sum up, stakeholders saw that the reinforcement of the national
educational testing policy had general impacts on the students in which students
needed to invest more in going to tutorial classes due to boredom, stress and fatigue in
their studies. Additionally, school executives had more policies to support education;
teachers were more attentive to work; parents paid more attention and support to their
children's education; and students were more diligent in their studies.

The other study found related to national testing was conducted by Sommit
(2009), which investigated the impacts of Ordinary National Educational Testing
(O-NET) on teaching behaviours of teachers in Bangkok. The participants were
1,300 grade 7 - 12 teachers in Bangkok districts. This descriptive type of research used
a mixed method of qualitative and quantitative aspect and sequential mixed method
design similar to the other study on national testing previously presented.
The qualitative phase of this study collected the data from interview. The quantitative
phase collected the data from questionnaire which was created based on the qualitative
phase.

The result of the study found that the impacts of O-NET testing on the
teaching behaviours of teachers in Bangkok districts included: obvious changes in the
teaching behaviour of teachers after the implementation of national testing policy.
These changes showed that teachers began to analyze the contents of the lessons to be

taught and the test content more than before. They used old O-NET test papers to
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review the students for the actual O-NET test. In addition, teachers prepared lessons
based on the content of the O-NET and read more books and other materials for
professional and intellectual enhancement.

Moreover, the study revealed that teachers became aware of the usefulness
of O-NET test handbook in teaching their students, emphasized on teaching the
content based on the O-NET test content, focused on review classes to prepare
students for the O-NET test, prepared worksheets of better quality, and promoted
awareness among students regarding the importance of taking the O-NET tests.

The following impacts mentioned above would surely influence the quality
of teaching of teachers and they may be considered as factors to help improve the
students preparation for the O-NET test and for improving their test scores.

The previous studies presented were conducted in Thai context. This last but
not least study, on the other hand dealt with a foreign context. This study conducted by
Victorino (2011) investigated the factors that affected the national achievement test
performance of selected second year high school students in Manila, Philippines.
This particular factor referred to the unsatisfactory result of the national achievement
test. This study was a mixed method research that participants were randomly selected
from four different government high schools in nearby Manila municipalities.

The most significant findings in this study revealed that technology, media
and study habits of students had a direct casual relationship to the performance of the
students in the national achievement test. It was further explained that the dominant
usage of mobile phones and the internet, and a massive consumption of TV among
students affected their learning. In addition, radio and newspaper were not preferred
media. This means that media provides minimal help in their studies. Furthermore, the
result of the study showed that the students allotted a small portion of their free time
on doing school assignments.

Another significant factor in this study was regarding family relationships
which revealed that most students who were product of broken homes obtained lower
scores in the national achievement test as compared to students who were well
attended to by their parents and siblings. The main reason for the low performance of
students in national achievement test was the absence of concern, the feeling of

warmth, and quality of time spent with their biological parents.
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In summary, the most significant points found in the above review of
literature can be attributed to both teacher-related and student-related factors.
Whichever factors they are attributed to would definitely contribute to the significance

of the present study.

The proceeding chapter will discuss the methodology of this study.



CHAPTER 3
METHODOLOGY

This chapter is divided into four sections: (1) nature of research, (2) research
framework, (3) data analysis and (4) research rigor. Section 1 will discuss the nature of
qualitative research; section 2 will discuss the research setting, access and ethical
considerations, sampling and research methods; section 3 will discuss the Grounded

Theory and Content Analysis; and section 4 will discuss the research rigor.

3.1 Nature of Research

This study is a mixed method type of research. It is qualitative type in nature
because on a semi-structured interview were used as primary data. In addition, it is a
small-scale case study in an empirical way that deals with interpretation and plays
with words. It is considered mixed method in the sense that the researcher used the
content analysis, to analyze the supplementary data.

3.1.1 Qualitative Research

A qualitative type of research is based on descriptive data and does
not make use of statistical procedures (Mackey and Gass, 2005). The goal of
qualitative research is to develop concepts which help us understand social phenomena
in natural settings giving due emphasis to the meanings, experiences and views of all
the participants (Maya and Pope, 2013: website) where detailed data is collected
through open-ended questions and provide direct quotations (Jacob, 1988).

Some significant characteristics of qualitative research include emic
perspectives (Mackey and Gass, 2005) which adopt the use of grouping categories
meaningful to participants, natural and holistic representation (Damico and Tetnowski,
2001) that aims to study individuals and events in their natural setting, the
involvement of fewer participants, and cynical and open-ended process. However, an
obviously important feature of qualitative research is its flexibility (Key, 1997). In this

research study, an example of its flexible nature is the use of open - ended questions
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in interviews where the participants feel free to respond, elaborate and express their
ideas in details about the problems of students in taking the O-NET test.

Some of the most commonly used data gathering tool in qualitative
research include interviews, observational techniques, case studies, and relevant
documents (Mackey and Gass, 2005). In this study, three data gathering tools were
used: interview, textbook analysis and related documents.

This research is a case study because it allows the researcher to focus
on a particular individual which is rarely possible in big group research (Johnson,
1993) for the purpose of comparing and contrasting data. Likewise, case studies are
detailed investigations of individuals or groups, (Key, 1997) that aims to provide
holistic description of the subject being studied. This research study conducted a
detailed exploration of the students problems in taking the O-NET English language
test. More importantly, the researcher bears in mind that in conducting case studies,
making generalization drawn from the study should be given careful consideration to

avoid misinterpretation (Mackey and Gass, 2005).

3.2 Research Framework

3.2.1 Research Setting

The venue for this study mostly took place at Assumption College
Ubon Ratchathani (ACU). ACU is the tenth school managed by the Foundation of the
Brothers of Saint Gabriel (BSG) Congregation, Thailand, which is a legal entity and a
non-profit charitable organization (Fonseka, 2009). In Thailand, the Foundation runs
14 educational institutions including Assumption College (AC), the very first school
established in 1901, Saint Gabriel's College (SG), Assumption College Thonburi
(ACT), Assumption College Samutprakarn (ACSP), Assumption Commercial College
(ACC), Assumption College Sriracha (ACS), Saint Louis Chachoengsao (SLC),
Assumption College Rayong (ACR), Montfort College (MC), Assumption College
Lampang (ACL), Assumption College Nakornratchasima (ACN), Assumption
Technical School Nakorn Phanom (ATSN), and Assumption University (AU)
formerly Assumption Business Administration College (ABAC).
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The Brothers' educational institutions aim at:

“preparing and educating children and youth, irrespective of
nationalities and religions through the acquisition of knowledge and skils at various
levels, which will be a good foundation for their future and further quest for more
knowledge and wisdom in the concept and process of life-long education”;
“inculcating in the pupils' minds right attitudes, right precepts of religion, traditional

values and moral principles” (FSG Annual Report, 2009).

ACU's former name was “Sapphanyuwittayasongkroe” which was
first established in May 1957 by the Catholic priests of the Diocese of Ubon
Ratchathani. The Diocese of Ubon Ratchathani handed the management of the school
over to the Brothers of Saint Gabriel in May 1965 and changed the name to
Assumption College Ubonratchathani.

There are 2,023 students enrolled in the academic year 2013-2014
with 120 teachers, including 22 foreign teachers, 35 non-teaching staff and
50 maintenance workers. Its unique qualities are mainly concerned with discipline, the
English language, and social responsibilities. ACU offers quality education to students
from nursery to grade 12.

3.2.2 Access and Ethical Considerations

To ensure confidentiality and anonymity on the part of the
participants, the researcher has taken into consideration the Checklist for Obtaining
Informed Consent (OIC) (Macky and Gass, 2005), in which the form for Consent to
Participate in Research (See Appendix D) has been adapted. The participants were
supplied with sufficient information to make informed voluntary decision about their
participation.

3.2.3 Sampling
3.2.3.1 Participants
Twelve Thai participants were involved in this study: nine
grade 10 students and three teachers. All the participants were purposively chosen to

participate in this research.
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1) Students

The nine grade 10 students who were purposively chosen
were grouped into three levels: Excellent Group (EX), Average Group (AV) and
Below Average Group (BA). The Excellent Group belonged to the top ten list of
students in their respective classes. The Below Average group belonged to the last ten
students and the Average Group were in between the top ten and last ten ranking in
their respective classes of English subjects.

The same group of students had also taken the O-NET
English language tests in grade 9 of academic year 2012 and obtained scores below
50 % in the English language tests. The same group of participants had also studied in
either EBP or IEP from grade 7-9 and completed lower secondary education at ACU.

The following table showed details of primary data

collection plan for the interview.

Table 2 Participants' interview information

Participants Code Interview Date Length of Interview
EX.1 15 March 2014 7.54 min.
EX.2 3 March 2014 8.47 min.
EX.3 28 February 2014 9.10 min.
AV.1 15 March 2014 8.38 min.
AV.2 12 March 2014 5.56 min.
AV.3 27 February 2014 6.41 min.
BA.l 25 February 2014 9.02 min.
BA.2 14 March 2014 6.38 min
BA.3 14 March 2014 7.11min.
TR.1 3 March 2014 12.58 min
TR.2 28 February 2014 10.16 min.

30 April 2014 5.25 min.
TR.3 3 March 2014 9.35 min.
2 May 2014 4.46 min.
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2) Teachers

The three teachers were also purposively chosen to
participate in this study: the academic head at ACU, a grade 9 teacher of English and a
grade 10 teacher of English. The academic head was chosen primarily because she
could provide the researcher some relevant information regarding accurate and
complete records of students' grades, O-NET test scores, planning and preparation of
students prior to O-NET testing, and general opinion on the teachers' teaching style
and students' learning style that might have influenced the decline of O-NET test
scores of grade 9 students.

The two English teachers, on the other hand, were chosen
because they have taught Basic English subjects to the same group of students, thus,
they could provide the researcher a general background of the students' learning style,
students' behaviours in learning English and their progress.

All the twelve participants were subjected to a semi-
structured interview for the collection of primary data.

3.2.4 Research Plan
3.2.4.1 Research Methods
This study is intended to use three research instruments in
obtaining relevant data and they are a semi-structured interview, textbook and
documents.
1) Interview

Lankshear and Knobel (2004) defined interviews as
planned, pre-arranged interactions between two or more people, where one person is
responsible for asking questions pertaining to a particular theme or topic of interest
and the other person is responsible for responding to these questions.

Interviews are most commonly used in qualitative research
because it allows the researcher to compare answers from different participants. In this
study, a semi-structured interview is chosen because it is a less rigid type where a
researcher uses a prepared written guided questions and the interviewee still have the
freedom to gather more information from the participants.

As Carspecken (1996: 155) noted, the interviewer's

intense interest in what interviewees are saying encourages the latter to “open-up”.
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By opening-up, the interviewees are encouraged to freely express their opinion, give
suggestions or argue on a particular point for clarity.

The main advantage of interview is that it allows the
researcher to investigate phenomena that are not directly observable such as
perceptions or attitudes.

However, Hall and Rist (1999) pointed out some
drawbacks of interviews including “selective recall, self delusion, perceptual
distortion, memory loss from the respondent and subjectivity in the researcher's
recording and interpreting of the data.” (pp. 297-298). It is therefore important for the
interviewer to develop interviewing skills in order to avoid the above mentioned
drawbacks from distracting the proceedings. Likewise, Johnson and Weller (2000)
stated that relying solely upon the results of open-ended interviews makes it difficult
for the researcher to make reasonable and valid comparison across informants.
Therefore, it is necessary to use the same set of questions to meaningfully make
comparisons and summarize the results. As Richards (2003: 69) noted, effective
interviewing depends on being able to frame the questions that will elicit willing and
informative responses by being able to see things from the interviewee's perspectives.

A semi-structured type of interview was the primary
method of data collection used in this study. The actual interview was conducted only
once with the twelve Thai participants (See Table 2) using an interview guided
questions (See Appendix B and C). The interview questions were given in Thai in
order to obtain rich and more meaningful responses from the Thai participants. Even
though the researcher is Filipino, she has acquired fluency in all basic Thai language
skills except in writing. Hence she is capable of conducting the interview in Thai.
The actual interview was conducted only once with all the twelve participants
depending on their most convenient time (See Table 2).

There were two sets of open-ended type interview guided
questions used in this study. The questions were divided into 4 parts (See Appendix B
and C). The researcher used the separate set of interview guided questions due to the

participants level of differences such as age, proficiency, education and maturity.
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Set 1: Interview Questions for English Teachers / Foreign
Language Department Head / Academic Department Head (See Appendix C)
Set 2: Interview Questions for Students (See Appendix B)
- Pilot Interview
The use of piloting is an important means of assessing
the feasibility and usefulness of the data collection method as well as to revise and
finalize the interview guide questions and methods used in the study, Macky and Gass
(2005).
Two people, one grade 10 student and one grade
9 teacher of English, took part in a pilot interview conducted prior to the actual data
collection to determine the validity and credibility of the proposed interview questions.
Before the actual interview a pilot interview was conducted. All the questions were
piloted, analyzed and edited by the researcher. Then, a new set of interview questions
were formulated to make them more appropriate and able to collect data that suited the
interview questions.
- Follow-up interview
A follow-up interview was conducted by the researcher
during the analysis stage of the collected data. Two teachers (TR.2, TR.3) were re-
interviewed to gather additional and vital information for clarity of a particular issue
related to the findings of the current study.
2) Textbook Analysis
The supplementary source of data collection made use of
text analysis. In this method, the researcher intended to analyze the content of the two
books used by the participants in grade 9 basic English subject: English in Mind
(Oxford University Press, 2010) and My World of English Secondary 3 (Orient Black
Swan, 2012). The contents of these two books (See Table 10, 11, 12) were compared
with the scope of the O-NET English language test questions in the academic year
2012 (See Appendix G).
3) Documents
Aside from the above-mentioned methodology, the
researcher also collected relevant data from other sources for supplementary

information which were used to support and verify the existing ones for greater clarity.



22

These documents included summary records of students' grades and accumulated
scores in grade 9 English subject, summary report on students' O-NET tests from 2010
to 2012 (See Table 4, 5, 6) and sample O-NET English language test papers (See
Appendix G).

3.3 Data Analysis

3.3.1 The Grounded Theory Method

The Grounded Theory Method developed by Barney Glaser and
Anselm Strauss in 1967 was adapted to analyze the researcher's qualitative data.
The main concept of the Grounded Theory method is to develop a theory based on a
logically consistent set of data collection and analysis procedures (Charmaz, 2001).
These procedures allow the identification of patterns in data to derive an empirically
valid theory (Glaser and Strauss, 1967; Martin and Turner, 1986). To arrive at these
patterns, the researcher followed these steps based on the primary data collected:
(1) transcribing audio-recorded interview data, (2) identifying categories based on the
participants' points of view, (3) grouping categories, (4) coding categories - finding
similarities and differences and (5) creating main themes and sub-categories.
The following steps, however, may not be taken sequentially in the research as there
may be a need to go back and forth among some steps.

Although the goal of grounded theory approach is to develop a new
theory, the researcher adapted the method as a framework to analyze data and use it as
a method to develop categories or themes.

After conducting the semi-structured interview as the primary source
of data collection, the audio-taped interview data was transcribed and analyzed in
Thai. A Thai colleague who is an expert in both Thai and English helped in
transcribing the data into Thai. The transcribing process was necessary for ease of
retrieving information for data analysis. The data collected from the interview of
students were classified, analyzed and compared using open coding to extract a set of
categories in order to create the main themes and their sub-categories. The same

procedure was applied to the data collected from the interview of the teachers.



23

3.3.2 Content Analysis Approach

For the supplementary data collection, the researcher adopted the
qualitative content analysis approach with an emphasis on the content categories
developed by Weber (1985). This approach examined the texts for the frequency of
word counts. According to Jackson (2013: website), the content categories may consist
of one, many or several words. Words, phrases or other units of text classified in the
same category are presumed to have the same meanings.

This approach was used to analyze and compare the English
textbooks: My World of English Secondary 3 (Orient Black Swan, 2011) used by the
IEP students in grade 9 and English in Mind (Cambridge University Press, 2010)
together with the O-NET English Language Test for grade 9 in the academic year
2012 (See Appendix G).

In this research study, the contents of the two textbooks were
identified and analyzed before they were compared to determine the similarities and

differences which were then used to compare with the contents of the O-NET test.

3.4 Research Rigor

Every researcher wants to believe that their study is worthy of being
accepted as a good quality research. In terms of trustworthiness regarding the
credibility of this study, the researcher has employed a variety of means to collect data
through triangulation in order to support the study and its conclusion. Hence, semi-
structured interview, textbook, and other relevant documents provide rich and reliable
data to triangulate and prove the credibility of the study. Triangulation reduces
observer or interviewer's bias and enhances the validity and reliability of the
information (Johnson, 1992).

To sum up, the results of analysis obtained from this research study
hopefully provide, useful and informative data regarding the exploration of the
students' problems in taking the O-NET English language test that could be beneficial
in improving the students' O-NET test score in academic year 2015.

In the proceeding chapter, the findings of the current study will be

presented.



CHAPTER 4
FINDINGS OF THE STUDY

This chapter reports the findings of the present study in relation to the
research question: What problems do grade 10 students encounter in taking the O-NET
English language test?

As previously mentioned in Chapter 3, a semi-structured interview was
conducted as the primary source of data collection. All the twelve participants were
interviewed using a separate set of open-ended interview guide questions: Set 1 (See
Appendix B) and Set 2 (See Appendix C). Both sets of interview questions were
divided into four parts (See Methodology, p.22). The audio taped interview data (See
Appendices D, E) was then transcribed and analyzed in Thai. The Grounded Theory
method developed by Barney Glaser and Anselm Strauss in 1967 was adopted to
analyze the researcher's qualitative data to develop categories and themes.

Furthermore, the data was presented into two sections: Section 1:
The problems of students in taking the O-NET English language test and Section 2:
Participants' suggestions for improving the O-NET English language test scores (See
Table 7 in Appendix A). In Section 1, the problems that grade 10 students had in
taking the O-NET English language test in the academic year 2012 were identified and
presented. Whereas, in Section 2, suggestions for improving the O-NET English
language test scores were identified and summarized based on the participants' points
of view. There were two main ideas that emerged from the collected data:
(1) Strategies in Preparing for O-NET English Language Tests and (2) Suggestions for
Improving O-NET Test Scores. These two main ideas were analyzed and compared to
find similarities and differences in order to arrive at a favorable conclusion (See Table
8 in Appendix A).

In connection with the supplementary data, the researcher also adopted the
qualitative content analysis approach with emphasis on the content analysis developed

by Weber (1985). The purpose is to triangulate the findings of the primary data.
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In the following sections, a detailed discussion of the findings based on the

participants' points of view will be presented.

4.1 Students' problems in taking the O-NET English language test for academic
year 2012

According to the interview, the result showed that there were six main
problems (See Table 7 in Appendix A) that emerged in response to the research
question. They are: (1) reading ability, (2) limited knowledge of vocabulary,
(3) overemphasis on an English into Thai word-to-word translation while taking the
O-NET English language test, (4) awareness of the usefulness of the O-NET test
score, (5) students' behaviour in learning English and (6) time structure.

The following problems will be discussed in detail below.

4.1.1 Problems in reading ability

Reading ability is one significant component of an English language
test. Hedge (2000) explained that language knowledge enabled readers to work on the
text. She further explained that fluent readers have good knowledge of language
structure and can recognize a wide range of vocabulary automatically. Incidentally,
poor reading ability has been one of the difficulties that most of the participants in this
study experience when taking the English language tests due to unfamiliar aspects of
the English language (Hedge, ibid.).

In the following section, reading comprehension problems of students
will be discussed.

The most significant problem that grade 10 students had in taking
the O-NET English language test for academic year 2012 was reading ability.
This problem includes the students' poor reading comprehension skills, difficulty
understanding and interpreting long passages, difficulty analyzing questions based on
the reading passages, and difficulty identifying main ideas.

Poor reading comprehension skills and difficulty understanding and
interpreting long passages

Most students (EX.1, EX.2, AV.1, AV.2, AV.3, BA.1) mentioned that

the main problem was their poor reading comprehension skills and difficulties in
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understanding and interpreting passages. Due to the students' poor reading
comprehension skills, their ability to process information particularly when dealing
with long passages in the test greatly influenced their performance in taking the

O-NET English language test. For example:

“It's not that I don't like English, but I find it very difficult to
understand and interpret long passages. Short passages are okay, but long ones are
really hard for me....I can't understand when I study. If [ have enough knowledge of
reading comprehension, I think I can do the reading test better.” (Intw. AV.3, 27 Feb.
2014, Trans.)

And:

“....sometimes after reading [the passages] I cannot understand some
sentences or what the passage is all about so it is very hard for me to find the main

idea in that passage...” (Intw EX.2, 3 Mar 2014, Trans.)

All teachers (TR.1, TR.2, TR.3) expressed a similar opinion regarding
the students' problem in understanding and in interpreting long passages in the O-NET
English language test. For example, a teacher (TR.3) expressed her opinion on

students' problem in reading.

“As you know, reading is a problem for them [students] because they
find it difficult to read long passages, they prefer short passages because it's is less

time consuming... easier for them to understand.” (Intw. TR.3, 3 Mar.)

4.1.2 Limited knowledge of vocabulary
In addition, almost all of the participants (TR.1, TR.2, TR.3, EX.1,
EX.2, AV.l, BA.l, BA2, BA.3) considered lack of or limited knowledge of
vocabulary as equally significant problem in this area. The students' limited
knowledge of vocabulary contributed to their reading difficulties when taking the

O-NET English language test, as shown in the transcription below:
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“....I think I should know many words or vocabulary so it would be
easy to read and understand the passages in the test....” (Intw. EX.1, 15 Mar 2014,

Trans.)

And:

“...I'am not that good in vocabulary. I don't know many words. I only
know some easy words or some short words but long words are too difficult to

understand...” (Intw. BA.3, 14 Mar. 2014, Trans.)

Similarly, the teachers agreed that students' limited knowledge of
vocabulary made it difficult for them to understand and interpret long passages in the

O-NET English language test, as the grade 9 English teacher said:

“I think the reading ability section in the test [O-NET English
language test] is difficult for them [students] because they don't understand many
words.....” (Intw. TR.2, 28 Feb. 2014)

However, it can be noted that, based on the text analysis of the books,
the following reading comprehension skills, i.e. drawing conclusion, summarizing and
paraphrasing, identifying character traits, reporting information, stating main ideas and
supporting details and recognizing facts and opinions were included in the content of
both textbooks (see Table 10 in Appendix A). But according to limited data, it couldn't
be identified whether the students had thoroughly taken up all the lessons prescribed in
the textbooks. The difficulty that the students encountered in taking the O-NET
English language test regarding their reading ability problem, therefore, may not
solely be attributed to student-related factor. To clarify this point, a follow-up
interview of the teachers (TR.2, TR.3) was conducted and they mentioned that
frequent school activities affected their teaching timetable. This teachers' teaching
timetable reflects the number of periods, the subject and its code and the class level
that he or she should teach in a week. The lessons planned were sometimes

not implemented due to insufficient time brought about by classes cancelations to
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allow students to participate in the school activities. However, the result of this study
may possibly help the school's academic head, foreign languages department head and
English teachers plan affective ways to remedy this problem and avoid frequent class
cancellations.
4.1.3 Overemphasis on an English into Thai word-to-word translation

while taking the O-NET English language test

According to the analysis, the students reported they had problems on
an English into Thai word-to-word translation while taking the O-NET English
language test. In this context, it reflected that the overemphasis on this method was the
problem of the students. Brown (1986) stated that the grammar-translation method was
not new and it was earlier used in the century to help students read and appreciate
foreign language literature. In addition it is fairly common for Thai teachers to use the
grammar - translation method to ensure students understand particular concepts
presented to them (Khamkien, 2010). This method also influenced the students to have
difficulty in translating words and sentences from the passages. In addition, it had
made them spend too much time on reading and translating of words and sentences
from passages in the O-NET English language test.

In the following section, the students' problems on translation while
taking the O-NET test will be presented.

4.1.3.1 Difficulty in translating words and sentences from passages

Many students (EX.1, EX.2, AV.2, AV.3, BA.1, BA.2, BA.3)

talked about having difficulty in translating words and sentences from the passages
included in the O-NET English language tests because many of them did not have

adequate knowledge to translate English into Thai. For example:

“...referring to the dialogues, I think I can translate them
because they are a lot easier but sometimes when it [translation] comes to some words
and sentences in the passages of the reading test, I do not understand many words and
sentences especially those [words] that [ have not studied yet, so I don't know what to
do to be able to understand their meaning....it's really difficult to translate....”. (Intw.
BA.3, 14 Mar. 2014, Trans.)
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4.1.3.2 Spending too much time reading and translating words and

sentences from passages
Because of the poor ability in translation of words and
sentences into Thai, a lot of students ( EX.1, EX.2, AV.1, AV.3, BA.1, BA.2, BA.3)
commented that they spent too much time doing the reading section of the O-NET
English language test due to their difficulty in understanding the reading texts and
translating unfamiliar words and sentences from the given passages. Although many
students accepted the fact that translation was a necessary tool to aid them in
understanding passages, they insisted that it was not important to translate every word,

as these students said:

“Understanding passages is difficult because of words and
sentences.....regarding words it is a must to translate the meaning to be able to know
the meaning of the word when we are taking the test [so we can understand what the
passage is about] but we spent too much time in translation, the time is too short for
me to finish the test.....” (Intw. EX.2, 3 Mar. 2014, Trans.)

And:

“...the problem is there were some words that I can read but
they were very hard for me to understand because I cannot translate them. If I can
translate the difficult words I think I can understand the passage and i could have
finished the test faster than I did, but I cannot really do it....” (Intw. BA.2,14 Mar.
2014, Trans.)

All the teachers (TR.1, TR.2, TR.3) expressed similar views
on translation problems of students. One teacher (TR.1) explained her own point of

view on this particular matter. She said:

“....one of the problems we see that students can't do the test
(O-NET) well is really regarding their reading ability.... students find it difficult to

translate sentences, some words I think are easy for them but if the sentences or
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passages are very long, they don't want to read them.....” (Intw. TR.1, 3 Mar. 2014,

Trans.)

And:

“Of course, it is necessary for students to translate. If they
don't [translate] how would they understand what they are reading? I give translation
as homework for my students... usually at a word or sentence level...short passages

too but I make sure they are not too difficult for them.....” (Intw. TR.3, 3 Mar. 2014)

The students' difficulty in translating words and sentences
from passages in the test may have been one of the most significant factors to be
considered in the low O-NET English language test scores in the academic year 2012,
however, there some ways to encourage students to exert more effort in order to
improve their understanding of words and sentences from texts and passages in the
test. The English teachers may require students to bring a dictionary to the class and
refer to it whenever they encounter new or difficult words while learning English.
The teachers may give an unlocking activity of difficult words or allow students to
keep a vocabulary notebook to write down and translate words that they do not
understand. Helping students improve the students’ vocabulary knowledge should be
taken into great consideration by the English language teachers.

4.1.4 Awareness of the usefulness of O-NET test scores

Perspectives towards the usefulness of the O-NET test scores differ
according to groups and levels of students. Some students may use the O-NET test
scores to enter a new school, to apply for a university entrance examinations or to
simply determine their proficiency level. Others may take it as a routine type of
examination that should be taken when their turn finally comes as part of the school's
policy. The main point, however, was that students failed to recognize the importance
of O-NET test score. Their unawareness of the benefit of O-NET test score was one of
the factors that influenced their low score in the test.

In the following section, the findings regarding the students'

awareness of the usefulness of O-NET test score will be presented.
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4.1.4.1 When moving to other schools
As for grade 10 students who took part in this study, the
following students (EX.2, EX.3, AV.3, BA.1) stated that the O-NET test score was
useful only when the students are moving to other schools for grade 10. It does not

serve any other purpose if they decide to remain in the same school. They said:

“If we are going to continue matayom 4 in other schools we
can use the O-NET test score to enter that school. If our score is lower than what that
school require then we may not be accepted by that school...” (Intw. BA.1, 25 Feb.
2014, Trans.)

And:

“.... the scores we get from the O-NET tests can be used to
guarantee entrance to other schools, good schools, if we get high scores we have

better chances of being accepted....” (Intw. EX.3, 28 Feb. 2014, Trans.)

4.1.4.2 Completion of grade 10 level regardless of O-NET test score
Similarly, teachers (TR.1, TR.2) expressed the same view as
the students. One notable comment, however, came from the ACU academic head
(TR,1) who explained that grade 9 level can be completed regardless of students'

scores in the O-NET test, as follows:

“The O-NET test score is important for students who wish to
remain in the same school for grade 10. If they move to study in other school, the
O-NET score is useful....Many students take this test because it is the policy of the
school and the MOE.... students can finish M.3 no matter what test scores they get
from O-NET.....” (Intw. TR.1. 3 Mar. 2014, Trans.)

The teachers, undoubtedly, perceived the O-NET test as an
important means to assess the students' progress at a certain level. The students, on the

other hand, had a different perspectives in terms of the usefulness of O-NET test score.
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They only consider its significance when moving to other schools. They were unaware
of the other aspects of O-NET test score that they may probably benefit from.
The teachers play an important role in encouraging students to strive harder to
improve their O-NET test score particularly in the English subject.

4.1.5 Students' behaviours in learning English

Oxford Dictionary (2009) defines behaviour as the way in which a
person acts in response to a particular situation or stimulus. It is the way one acts or
conducts oneself, especially toward others.

The students' behaviours in learning English is another problem that
contributes to low scores gained by students in the O-NET English language test.
Different groups of students (EX.1, EX.3, AV.1, AV.2, BA.l, BA.3) mentioned
several interesting points regarding their behaviour toward learning English.
This includes the students' dislike for reading textbooks and other reading materials in
English, diligence in studying English, being easily distracted and no concentration in
learning English.

4.1.5.1 Students' dislike for reading textbooks and other reading
materials in English

According to the interview, the students (EX.1, EX.3, AV.1,
AV.2, BA.1, BA.3) expressed their lack of preference in reading the textbooks
(MWOE, 2011; EIM, 2010) prescribed by the school for English subjects. Moreover,
they mentioned other reading materials in English, newspapers, magazines or articles

as less interesting as their English textbooks, for example:

“I like reading but not the textbook used at school. I like
reading novels or magazines in Thai. I don't read newspapers at all. I hardly ever read
something in English, when I do [read] it is like I don't get anything from my
reading....” (Intw. EX.3, 28 Feb. 2014, Trans.)

4.1.5.2 Preference on reading comic books or cartoons
Apart from that, some students prefer reading cartoon books
because they are more interesting. BA.1 said that she liked and enjoyed reading

cartoon books because they are easy to read and understand, very colourful and handy
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(Gerde and Foster, 2007). BA.1 further explained that they have a lot of cartoon books

at their home, she said:

“Cartoons are good for reading, I have many at home and I
like reading comics and cartoons when I am free. I like cartoons because I can take it
with me anywhere even in the classrooms but my teachers don't want us to bring them
to class. I like cartoons because they are colourful and really fun.” (Intw. BA.1, 25
February 2014. Trans.)

On the other hand, one teacher (TR.1) believed that if
students would try harder to spend some time reading some materials in English, they
would have been able to improve their grades in English subjects and eventually gain

better scores in the O-NET English language test, as stated below:

“The problem about students' reading ability has been a great
challenge for us teachers. We have done our best to encourage them [students] to study
well and read a lot, but very few students can follow us. I believe that reading can help
them [students] learn more vocabulary and increase their knowledge on other things

not taught by the teachers.” (Intw. TR.1, 15 Mar. 2014, Trans.)

4.1.5.3 Diligence in studying English
Another interesting point was that students were not diligent
in studying English. Some of the students (EX.1, AV.1, AV.3, BA.2) were aware of its
consequences and hopes to improve themselves in due time. One student (EX.1)
honestly expressed his regret for his actions and hopes to be more diligent in studying
English. He said:

“English is good, but when I study I am not that diligent....I
feel sorry that I did not study well and diligently......” (Intw. EX.1, 15 Mar. 2014,

Trans.)
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Another student shared the same point of view:

“I tried to be diligent ,but English is really difficult. I am just
starting to understand English. [ started learning it [English language] in grade one
but, I just started to understand it a little bit in grade 5. (Intw. AV.1, 15 Mar. 2014,

Trans.)

4.1.5.4 No concentration in learning English
One student (AV.3) stated other points that students could not
concentrate on learning English because they could be easily distracted while learning.
Some of these distractions may include peers, electronic devices, and doing homework
for other subjects while the English class is on-going (Victorino, 2011). These factors
may be considered less significant, however, they contributed to the low score gained

by students in O-NET English language test, as one student said:

“Sometimes we would rather play in class but we make sure
the teacher does not see us; some of my friends like doing other things rather than

studying and doing homework in English.” (Intw. AV.3, 27 Feb. 2014, Trans.)

To sum up, the students' behaviours in learning English
suggested that they had significant effect on the students' low O-NET English
language test score. It should. therefore, be given utmost attention by the English
language teachers to encourage students to develop a good habit in learning the
English language.

In the following section, the students' problem on time
structure will be presented.

4.1.6 Time Structure
Finally, the last but not least problem found in this study that
influenced students' low score in the O-NET English language tests for grade 9 is time
structure. Most of the students (EX.1, EX.2, AV.l, AV.3, BA.l, BA.2, BA.3)
commented that the 60-minute duration for the 40-item O-NET English language tests
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was insufficient for them due to their inability to translate words and sentences from

passages. For example:

“....and regarding the time for taking the O-NET English language
test .... not enough to finish the test on time....because I sat there translating words and
sentences from passages and thinking about how to interpret the meaning.” (Intw.

AV.1, 15 March 2014, Trans.)

And:

“...time is too short, sometimes when I read so many words and
sentences from passages my mind becomes blurred and confused so it takes too much
time to read everything and choose the answers to the questions. In my opinion the

time is really too short.” (Intw. BA.3, 14 Mar. 2014, Trans.).

In contrast, all the teachers (TR.1, TR.2, TR.3) who participated in
this study did not agree with the idea. They believed that the length of time allotted for
the English language tests was appropriate as one participant (TR.2) mentioned that
the one-hour time frame allotted for taking the O-NET English language test was just
reasonable.

Furthermore, they believed that the duration of the test was not a
problem, had the students been really well-prepared for doing the O-NET tests, as one

teacher commented:

“..... Well, I don't think there's a problem with that. This length of
time is just fine in my opinion. If students really prepared before the test I think they

can do it well and time is not a problem.” (Intw. TR.3, 3 Mar. 2014).

To sum up, the participants view that the 60-minute time allotted for
the O-NET English language test, which resulted in the low score of students, was
insufficient may have been influenced by the above factors. Thus, ways to resolve the

students' problems on the insufficiency of time in taking the O-NET English language
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test should be considered by every English language teachers to prepare them well for
the O-NET test in grade 12 of academic year 2015.
In the following section, suggestions for improving the students'

O-NET English language test score will be presented.

4.2 Suggestions for Improving O-NET English language test score

Taking national tests or any other type of tests does not always guarantee
satisfactory results for many students. A good preparation is important in order to gain
satisfactory results in taking examinations.

According to the data analysis, the result also showed other factors that may
be useful in preparing the same group of students for the next O-NET English
language tests in grade 12 of the academic year 2015-2016. Upon careful analysis and
comparison of supplementary data (See table 7 in Appendix A) from the participants'
points of view in preparing for O-NET English language tests; and suggestions for
improving O-NET Test Scores, the researcher hereby presented the following details.

4.2.1 Taking review classes in and outside the school

All of the students (EX.1, EX.2, EX.3, AV.l, AV.2, AV.3, BA.l,
BA.2, BA.3) considered taking review classes in and outside the school as the most
significant factor for improving their scores in the O-NET English language test, as

one student stated:

“.... I should attend review classes in my school and outside to gain
more knowledge,and to prepare me to take the test [O-NET].....inside or outside

depends on my own convenience....” (Intw. EX.1, 15 Mar. 2014, Trans.)

One teacher (TR.1) agreed that students should attend review classes
whether inside or outside the school as it would be an effective way to prepare for the

tests, as she said:

“Taking review classes is good because it can give them [students]

extra information and knowledge. Our school has been implementing review classes
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two weeks before the O-NET tests but it is up to the students whether to take more
review classes outside or not.” (Intw. TR.1,15 Mar. 2014, Trans.)
4.2.2 Studying and reviewing with foreign teachers, tutors, or Thai

and foreign team teachers

Most of the participants (EX.1, EX.2, EX.3, AV.1, AV.3, BA.l,
BA.3) had also mentioned studying and reviewing with foreign teachers and tutors; or
studying with Thai and foreign team teachers in review classes were equally
significant in preparing for the O-NET test. They were confident that having two

teachers may have helped them understand the lessons better. For example:

“....like in my school we study English classes with Thai and foreign
teachers. The Thai teacher helps in translation when we don't understand. They also
review us for the O-NET test.....we have to review more intensively....” (Intw. EX.3,

28 Feb. 2014, Trans.)

And;

“...1f we study with foreign teachers, I think it is good because they
know more than Thai [in terms of English language use]....but sometimes when we
study grammar and when the foreign teacher explain a particular grammar concept, I
think it is easy to understand when Thai teacher explains in Thai language....we can
really understand better.” (Intw. AV.3, 27 Feb. 2014)

4.2.3 Reviewing more and using old O-NET test papers
In addition, some students (EX.2, EX.3, AV.1, AV.3, BA.1, BA2)
also considered reviewing more and using the old tests for the review as factors for
improving scores in the O-NET English language test. They believe that it could help
them understand and avoid further confusion regarding instructions used in the O-NET

English language tests as one BA student stated:
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“....get the old tests of O-NET, test last year and the years before and
try to do them so we can see if they are similar [the same instructions].... [ am sure we
can do the O-NET test better next time if we get used to the instructions and content.”
(Intw. BA.1, 25 Feb. 2014, Trans.)

Teachers have a similar viewpoint, TR.2 and TR.3 supported the
idea of using available old O-NET tests could most probably help students improve
their scores in grade 12 O-NET English language test. The explained that by reviewing
the old tests, students would become more familiar with the instructions and pattern of

the test. As one teacher said:

“Using old O-NET tests can help prepare them [students] for the
O-NET test in grade 12; it can help them gain confidence and lessen the problems they
had in taking the O-NET English language test.” (Intw. TR.2, 28 Feb. 2014)

4.2.4 Reading more books in English

Another significant suggestion given by most students (EX.1, EX.2,
EX.3, BA.1, BA.2) was about reading more books in English. Most students may not
be interested in reading materials in English, however, they realized the value of
reading in order to help them improve their scores in O-NET English language test.
EX.2 mentioned that students had to read books in English in advance to help them
perform better in the test. He further said that he knew it was hard but he should really
do it.

Incidentally, reading books in English has been previously identified
as one of the problems regarding students' behaviour in learning English that students'
dislike reading books in English, particularly their own textbooks at ACU (See Section
2.3).

4.2.5 Build and practice more vocabulary

Knowledge of vocabulary is an integral part of taking tests.

Thus, vocabulary building and practice was also considered a factor in improving the

O-NET test scores as suggested by different group of students (EX.1, AV.1, BA.3).
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One participant, BA.3, specifically suggested using songs to easily remember new

words as she stated:

“... at school we are encouraged to spell and translate words from
English to Thai but sometimes after spelling them I forgot them, I easily forget
(forgetful person) so I should work harder. ....there must be a way to help students
remember words easily. I think using songs to teach vocabulary is good. Use the
words in the songs to teach the meaning of difficult words, and I think we can

remember them easily.” (Intw. BA.3, 14 Mar. 2014, Trans.)

Moreover, TR.2 also said students who were responsible enough to
spell and practice vocabulary would encounter less difficulty when taking tests as

compared to other students who had very limited knowledge of vocabulary. She said:

“If they [students] frequently spell and study more vocabulary, going
to take the tests will be very easy for them. So, they should be more diligent and

patient when practicing vocabulary.” (Intw. TR.2, 28 Feb. 2014)

4.2.6 Encourage students to like English and realize its importance
Based on the teachers' opinion (TR.1, TR.2), encouraging students to
like English and helping them realize its importance are factors that may help them
gain positive attitudes towards learning English. This positive attitude may in turn help
them become more diligent, responsible and attentive in learning English and
eventually prepare them better for the O-NET English language tests in grade 12 of the

academic year 2015, as one teacher stated:

..... encourage them to learn to like English by providing them with
assistance and sharing them our time when they come to us for help in their
assignments ....encourage them to read. .....I think they don't like English because they
are afraid of it and they don't understand English or see its importance, I think what we

can do is encourage them and help them.” (Intw. TR.3, 3 Mar. 2014)
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4.2.7 Other ideas
And finally, there were also other suggestions given by the students
to help improve their O-NET test scores: studying by themselves; speaking English
often; watching TV programs in English; and last but not least; using the internet or

on-line learning.

4.3 Conclusion

Based on the findings presented above, the problems that grade 10 students
had in taking the O-NET English language test in the academic year 2012 included
reading ability, translation of words and sentences into Thai while taking the O-NET
English language test, usefulness of O-NET test scores, students behaviour in learning
English, and time structure. These problems considerably influenced the low scores in
O-NET English language test for the academic year 2012 of ACU grade 10 students
who participated in this study. Also, the same group of participants have suggested
some interesting ideas which may help solve the problems earlier mentioned.

Some interesting findings and their interpretations will be discussed in the

proceeding chapter.



CHAPTER 5
DISCUSSIONS, CONCLUSION AND RECOMMENDATIONS

This chapter is divided into three sections: (1) discussions and conclusions;
(2) suggestions and recommendations; and (3) limitations of the study and

recommendation for future research.

5.1 Summary of Findings

According to the findings presented in Chapter 4, the problems of grade
9 students in taking the O-NET English language test in the academic year 2012 were
(1) reading ability, (2) limited knowledge of vocabulary, (3) overemphasis on an
English to Thai word-to-word translation while taking the O-NET English language
test, (4) awareness of the usefulness of O-NET test scores, (5) students' behaviours in
learning English and (6) time structure.

These students' problems could be narrowed down into two significant
issues that the researcher intended to discuss in this chapter: the students' reading
ability problem, and the students' awareness of the usefulness of O-NET test scores.
The reading ability problem could be attributed to the other problems of students:
limited knowledge of vocabulary, overemphasis on an English into Thai word-to-word
translation while taking the O-NET English language test, and time structure. The
other important issue, the students' awareness of the usefulness of O-NET test scores,
should also be taken in serious consideration as it could be a factor that effected the
low O-NET test score of the students in the academic year 2012.

In the following section, the two significant problems, the students' reading
ability problem and the students' awareness of the usefulness of O-NET test scores
will be discussed in detail.

5.1.1 The students' reading ability problem

It is the researcher's assumption that if these two problems were

resolved, the possibility of improving the students' O-NET English language test score
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in grade 12 of the academic year 2015 would be greater because the problem that
caused the low O-NET English language test score is a student-related as what the
study conducted by Ardwichai, Janintree and Saenjaroen (2013) found (See Section
2.4).

As mentioned, the reading ability is the most significant problem that
caused the relatively low O-NET test scores of grade 9 students (See Table 6 in
Appendix A) administered in the academic year 2012. The students O-NET test scores
for the academic year 2010 (See Table 4 in Appendix A) and in 2011 (See Table 5 in
Appendix A) were also included to show the decline in the O-NET test scores of grade
9 students particularly in the English language test. The data showed that the decline
in O-NET test scores were mainly due to the students problems related to reading
comprehension skills (See Section 4.1.1). Some of these reading comprehension skills
were: stating and identifying main ideas, summarizing and paraphrasing, word
meaning and context clues, recognizing cause and effect, and drawing conclusions
(Richards and Renandya, 2003).

The students specifically mentioned difficulty in understanding and
interpreting long passages and identifying main ideas from the given passages in the
O-NET English language test as the problems related to the above reading
comprehension skills. It was quite surprising to notice that, on the researcher's point of
view, the passages in the O-NET English language test were not actually that long as
what the students perceived they were. However, this difficulty in understanding and
interpreting long passages could be attributed to their poor reading comprehension
skills as suggested by Wongsothorn, (2010). He pointed out that grade 9 students
were rather weak in the skills of using the English language including reading.
Because of this weakness, passages, whether long or short, would equally be perceived
by the students as difficult. Thus, the findings of the current study could be attributed
to Wongsothorn's (2010) claim that poor reading comprehension skills made it
difficult for students to understand and interpret passages, whether long or short ones.

On the contrary, the reading comprehension skills stated above, which
was attributed to the students' limited knowledge of vocabulary, were included in the
content of the O-NET English language test (See Appendix G) except for recognizing

cause and effect. Comparatively, according to the analysis of the students' textbooks
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(See Appendix G), all these skills were found in the content of the textbooks, so it can
be assumed that these skills may have been taught in the English classes prior to the
taking of the O-NET English language test.

Another factor that contributed to the reading ability problem of the
students was their limited knowledge of vocabulary which made them spend too
much time in taking the O-NET test. Most of the students who participated in this
study mentioned that English was one of the most difficult tests in the O-NET
examinations because of their overemphasis on an English to Thai word-to-word
translation in the translation while taking the O-NET English language test. This
finding was supported by Ardwichai, Janintree and Saenjaroen (2013) who claimed
that English was one of the two most difficult tests in O-NET, besides mathematics,
mainly because of the students' poor comprehension skills and limited vocabulary.

To clarify the point whether the following reading comprehension
skills had, indeed, been taken up prior to the actual O-NET English language test, the
researcher conducted a follow up interview of the teachers (Intw.TR.2, 30 Apr. 2014,
TR.3, 2 May 2014). In the follow-up interview, they talked about some obstacles in
teaching the content of the textbooks in English and delegating extra tasks aside from
their regular teaching duties (See Section 4.1.2). The second obstacle could be
attributed to Ardwichai, Janintree and Saenjaroen's (2013) claim regarding excessive
working loads and extra duties for teachers which affected their teaching performance.

Although Ardwichai, Janintree and Saenjaroen's (2013) claim was due
to the inappropriate work delegation and other duties as well as excessive workloads
for the teachers, the data from the follow-up interview of teachers, in the current study
can somehow be considered similar in the sense that it directly affected the teaching
timetable of the English teachers. This, in turn, contributed to the failure to take up
most of the lessons in the students' textbook that may have been the cause of students'
reading ability problems when they took the O-NET English language test due to
limited time to practice and develop the students comprehension skills. Had the
students had considerable exposure to acquire and master the above mentioned reading
comprehension skills, they could have performed better in the O-NET English

language test and obtained better test scores.
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5.1.2 Awareness of the usefulness of O-NET English language test

Another interesting problem of students in taking the O-NET English
language test is concerned with their views towards the usefulness of O-NET test
scores. The researcher assumed that if the students are fully aware of the purpose of
taking the O-NET test and the benefits it could provide them in their future education,
they could have a positive perception of taking the O-NET test. This positive
perception may have helped them strive more in taking the test and aim for better
satisfactory scores.

However, this was not the case with the students in this current study.
The data revealed that students showed less significance on the usefulness of O-NET
test. They noted that those who decided to continue their study at ACU in grade 10
did not actually consider it useful as they already had this pre-conceived idea that
O-NET test scores were significant only when moving to other schools for grade 10.
As a matter of fact, TR.1 supported this claim by acknowledging that grade 9 could be
completed regardless of scores students obtained from the O-NET tests. This finding
was in contrast to the study conducted by Ardwichai, Janintree and Saenjaroen
(2013), and Chawanchai (2010), who claimed that grade 12 students applying for
a quota or direct admission to universities and grade 9 students moving up to grade
10, irrespective of their decision to move to or remain in the same school, recognized
the value of taking O-NET tests and the significance of O-NET test scores. It is
therefore a challenge for the school administrators and heads of the foreign languages
department to convince their students to recognize the value of taking the O-NET tests
and the usefulness of the O-NET test scores. Being aware of the significance and
usefulness of O-NET tests may give students a different perspective when taking the
O-NET test that help them strive harder in doing the test and aim for a better and more
satisfactory score.

To sum up, if the factors that contributed to the low O-NET English
language test scores of students: reading ability, and awareness of the usefulness of the
O-NET test score, could be resolved, the students may possibly obtain a better and
more satisfactory scores when they take the O-NET English language test in grade 12
of the academic year 2015.
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5.2 Suggestions and Recommendations

According to the findings, the most significant problems of students in
taking the O-NET English language test of the Academic Year 2012 were mostly
"reading-related" problems. These reading-related problems caused the low O-NET
English language test scores of students due to their poor reading ability including
comprehension skills, understanding and interpreting passages, limited knowledge of
vocabulary and problems in translation of words and sentences from the passages.
Finding ways to remedy these problems are therefore necessary in preparing students
in order to help them improve their scores in the O-NET English language test in the
future.

In this regard, the researcher could see the possibility of organizing some
activities and programs that may help improve the O-NET test scores of students.
The following suggestions may contribute to solving the students reading ability
problems, which was the most significant factor in the low O-NET scores of students.

The following activities are suggested:

5.2.1 Organize “Reading Clubs” for every grade level to encourage
students to develop good habits in reading. Reading Clubs should be an appropriate
way for teachers to encourage among students the value of reading various materials
in English such as magazines, newspapers, journals, novels and children's story books.

According to the results of the present study, students have problems
in reading ability because of their difficulty in understanding and interpreting passages
and identifying main ideas which were attributed to inadequate reading comprehension
skills. . The reading clubs can be an alternative program to allow students to expose to
various reading materials in order to acquire and develop their skills in
comprehension. The reading clubs is appropriate because it can help students read
more and constant reading can help them improve their comprehension skills.

5.2.2 “Extensive Reading” or ER Program implemented by Vhannuan
and Wassanasomsithi (2005) can be another alternative for students to develop and
improve their reading comprehension skills. The result of the study revealed that
student dislike reading their textbooks, ER can be an option to encourage them to

develop a positive attitude in reading. In this program, students are given the freedom
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to read materials of their own interest and they can read at their own pace, thus, they
were able to enhance their reading ability and comprehension skills. When students
have acquired adequate skills in reading and they have developed a habit in reading
various materials, they may also gain more knowledge of vocabulary as they progress
in their reading.

5.2.3 Reinforce “Daily Vocabulary Practice” policy. The number of
words required for students to practice may vary depending on their grade level, as
suggested below:

5.2.3.1 2 words/ day for grades 1-3 students

5.2.3.2 3 words / day for grades 4-6 students

5.2.3.3 4 words / day for grades 7-9 students

5.2.3.4 5 words/ day for grades 10 - 12 students

As the data suggested, the students had limited knowledge of
vocabulary that resulted in their overemphasis on an English into Thai word-to-word
translation while taking the O-NET English language test. The Daily Vocabulary
Practice is an appropriate step into helping students accumulate more words from their
textbooks and other reading materials in English. The students may practice the

vocabulary word this way:

“Book, B-O-O-K in Thai we say .............c.cce.eee..””  (for grades 1-6 students)
and /or
“Confident, C-O-N-F-I-D-E-N-T in Thai we say ...........c.ccceu......
It means ...........coeeeneennn.”  (for grades 7 -12)

The number of words to be practiced depends on the students' grade
level and is just enough to remember them as there may also be similar vocabulary
practice for other subject groups. They may also keep a “Student's Vocabulary /
Spelling Booklet” to record the daily words they practiced. The students are
encouraged to spell and translate the word in Thai in order to easily remember the new
words. As suggested by Brown (1986), that grammar-translation method help students
read and appreciate a foreign language. Likewise, Khamkien (2010) stated that

teachers use the grammar-translation to ensure students understand particular language
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concepts. Therefore, all teachers from grades 1 to 12 should take part in this activity
by assisting students who approached them for vocabulary practice. The teacher
should always sign their name and put in the date for future reference. This is to
ensure students that their English teachers will be collecting their points by counting
the number of words they have already practiced.

Finally, the above suggestions, would be effective and useful, to solve
the students' problems on insufficiency of time in taking the O-NET English language
test. It is assumed that if the reading ability problems, and all the other factors
relating to it, is remedied, students may not be spending too much time on translating
the words and sentences from passages and may be able to finish the O-NET English
language test according to the required time structure. Thus, there is a possibility for

improving the O-NET English language test scores of students in the future.

5.3 Limitations of the Study and Recommendation for Future Research

This study is limited to the exploration of students' problems in taking the
O-NET English language test at ACU. It cannot be generalized to another context.
Problems in other subjects included in the O-NET tests could have been explored. This
may include other grade levels as well as extending the investigation to other schools
in the district or provincial levels.

The number of participants in this study was too small for a group to be
studied. Future studies may also deal with a larger scale research study that focuses on
big number of students and teachers using a quantitative method to conduct the
research.

The O-NET English language test that the students had to talk about was
taken one year ago, hence, the information provided by the students may have missed
out some relevant issues. Future researchers may conduct the study on the present

academic year that the test occurred to ensure more validity and relevance.
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Table 3 Plan for gathering data

Week Date Details
No.
1 23 Feb-1 Mar | - Interviewed EX.3, AV.3, BA.1 and TR.2
2014
2 2-8Mar 2014 | - Interviewed EX.2, TR.1 and TR.3
- Transcribed audio-recorded data from week 1
3 9-15Mar 2014 | - Interviewed EX.1, AV.1, AV.2, BA.2 and BA.3
- Transcribed audio-recorded data from week 2
- Re-read and re-checked transcripts
4 16 - 22 Mar - Transcribed audio-recorded data from week 3
2014 - Re-read and re-checked transcripts
- Done trial grouping of categories from data transcripts
of EX.1, AV.1 and BA.1
5 23 - 29 Mar - Re-read and re-checked transcripts
2014 - Done actual grouping of categories from data
transcripts of all participants
6-7 |30 Mar-12 Apr | - Revised actual grouping of categories from data
2014 transcripts of all participants to find similarities and
differences for creating main themes and sub-
categories
8 13 -19 Apr - Revised actual grouping of categories from data
2014 transcripts of all participants
- Written initial draft for Findings of the Study chapter
9-10 | 20 Apr- 3 May | - Revised draft for Findings of the Study chapter
2014
11 [4-10May 2014 | - Revised draft for Findings of the Study chapter
and prepared tables for reporting the findings and plans
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Table 4 O-NET Test Result Academic Year 2010 (2553) Assumption College
Ubonratchathani - Grade 9

Average Scores Standard Deviation

Subject | School | Prov. |Division|National| School | Prov. | Division | National

Level | Level level Level | Level | Level level Level

Thai 44.17 | 4098 | 4293 | 42.80 | 14.18 | 1424 | 14.49 1420 | 42.76

Social | 4591 | 38.33 | 4137 | 40.85 | 16.52 | 16.87 | 17.73 17.00 | 40.80

English | 21.50 | 16.05 | 1892 | 16.19 | 18.24 | 1420 | 17.99 14.71 16.15

Math | 23.15 | 23.34 | 2439 | 24.18 | 9.69 | 11.77 | 12.87 13.36 | 24.14

Science | 28.04 | 28.9 | 29.05 | 29.17 | 10.89 | 13.22 13.4 13.33 29.13

Health | 75.29 | 69.82 | 71.18 | 71.97 | 16.41 | 18.69 | 18.15 17.66 | 71.92

Arts 26.53 | 27.83 | 28.37 | 28.48 | 15.56 | 16.75 16.72 16.73 28.43

Career | 52.55 | 44.39 | 48.07 | 47.07 | 15.10 | 19.66 | 18.49 18.59 | 47.03




57

Table S O-NET Test Result Academic Year 2011(2554) Assumption College
Ubonratchathani - Grade 9

Average Scores Standard Deviation

Subject | School | Prov. | Division|National School| Prov. | Division| National

Level | Level | level Level | Level | Level level Level

Thai 48.19 | 47.63 | 4733 | 48.11 | 11.31 | 12.77 | 13.79 13.02 48.07

Social | 45.69 | 4291 | 42.01 | 42.73 | 1040 | 11.07 | 11.51 111} 42.70

English | 36.88 | 31.66 | 32.16 | 30.49 | 12.96 | 10.62 | 12.87 10.79 | 30.46

Math | 32.01 |33.20 [ 31.49 | 32.08 | 10.61 | 11.40 | 11.36 11.33 | 32.05

Science | 32.97 | 32.69 | 31.66 | 32.19 | 12.68 [ 1135 | 11.89 11.63 | 32.16

Health | 50.96 | 50.84 | 49.23 | 50.87 | 7.79 |11.37 | 11.05 10.62 50.84

Arts 4471 (4293 | 4278 | 43.50 | 1063 | 11.15 | 11.36 11.02 | 43.47

Career | 47.55 | 46.03 | 46.15 | 47.29 | 11.73 [ 13.27 | 14.19 13.29 | 47.25
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Table 6 O-NET Test Result Academic Year 2012 (2555) Assumption College
Ubonratchathani - Grade 9

Average Scores Standard Deviation

Subject | School| Prov. | Divisior| National School| Prov. | Division| National

Level | Level | level Level | Level | Level level Level

Thai 56.84 | 52.41 | 54.80 | 54.48 8.28 9.23 10.05 9.67 54.45

Social 5143 | 4583 | 4726 | 47.12 | 11.70 | 13.11| 13.63 13.16 | 26.92

English | 3541 | 28.60| 31.04 | 28.71 14.18 | 10.10| 13.73 11.17 | 3532

Math 29.69 | 26.87 | 27.23 | 2695 | 10.73 | 10.57| 10.90 10.65 | 47.00

Science | 37.61 | 34.88 | 35.72 | 3537 | 11.18 | 11.23| 12.16 11.70 | 56.64

Health 59.73 | 5541 | 56.04 | 56.67 835 | 1232 11.99 11.47 | 42.23

Arts 43.12 | 41.97| 4295 | 4331 9.71 10.18 | 10.17 10.04 47.35

Career | 47.06 | 4437 | 46.83 | 4739 | 12.82 | 13.45| 1433 13.73 28.68
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Table 7 Summary of Main Themes and Sub-Categories Based on Interview Data

Main Themes

Sub-categories

Proof

1. Problems of students in taking O-NET English language test (Academic Year

2012)

1.1 Reading ability

a. Lack of reading comprehension
skills / difficulty understanding and

interpreting passages

TR.1, TR.2, TR.3
EX.1, EX.2, AV.],
AV.2, AV.3,BA.l

b. Difficulty analyzing questions AV.2, BA.l
from reading passages
c. Difficulty identifying main ideas | EX.2

1.2 Limited knowledge

of vocabulary

a. Lack / limited number of

vocabulary

TR.1, TR.2, TR.3
EX.1, EX.2, AV.1,
BA.1, BA.2, BA3

1.3 Overemphasis on
an

English into Thai
word-to-word
translation while taking
the O-NET English
language test

a. Difficulty in translation of words

and sentences from passage

TR.1
EX.1, EX.2, AV.2,
AV.3,BA.1,BA.2,
BA.3

b. Waste of time reading and
translating words and sentences

from passages

EX.1,EX2, AV.],
AV.3,BA.1, BA.2,
BA.3

1.4 Awareness of the
usefulness of O-NET

test scores

a. Useful only when moving to

other schools in grade 10

TR.2
EX.2, EX.3, AV.3,
BA.1

b. Grade 9 can be completed TR.1
regardless of scores in O-net Tests
c. O-net test scores have no direct | TR.1

significance on students
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Table 7 Summary of Main Themes and Sub-Categories Based on Interview Data

(continued)

Main Themes

Sub-categories

Proof

1.4 Students'

behaviours in learning

English

a. Dislike reading textbooks,
newspapers, magazines and other
reading materials

in English

TR
EX.1, EX.3, AV.1,
AV.2, BA.1,BA3

b. Not diligent in studying English

TR.2
EX.1, AV.1, AV.3,
BA.2

c. Can be easily distracted while TR.1
learning AV3
d. No concentration in learning TR.1
English AV.3
e. Prefer doing other things to AV.3

studying and doing homework in

English

1.5 Time structure

a. Insufficient time to do the O-

net English language tests

EX.1, EX.2, AV.1,
AV.3,BA.1,BA.2,
BA.3

2. Suggestions for

improving O-NET

English language test

scores

a. Taking review classes in and

outside the school

TR.1, TR.3

EX.1, EX2,EX3,
AV.1, AV.2,
AV.3,BA.1, BA.2,
BA.3

b. Studying with foreign teachers
and tutors; or Thai and foreign

team teachers

EX.1, EX.2, EX.3,
AV.1,AV.3,BA.l,
BA.3

c. Practicing by doing old O-NET

tests

TR.2, TR.3
EX.2, EX.3, AV.3,
BA.1, BA.2
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Table 7 Summary of Main Themes and Sub-Categories Based on Interview Data

(continued)

Main Themes

Sub-categories

Proof

d. Attending special classes in

English

TR.2, TR.3
EX.1,EX2. EX3,
BA.l

e. Reading more books in English

EX.1, EX.2, EX3,

BA.1, BA.2
f. Building and practicing more TR.2
vocabulary EX.1, AV.1, BA.3
g. Studying diligently and seriously | TR.2
AV.3,BA.2
h. Encouraging students to like TR.1, TR.2
English and realize its importance
i. Being responsible and attentive TR.2, TR.3
students
J. Self-studying AV.2, BA.2
k. Speaking English often BA.3
I. Watching TV programs in BA.3
English
m. Learning through the internet/ | BA.2

on-line




Table 8 Suggestions for improving O-NET English language test scores

Similarities

Differences

1.

~] o W s W

Take review classes in and outside the

school

. Study with foreign teachers and tutors;

or Thai and foreign team teachers

. Practice by doing old tests

. Attend special classes in English

. Read more books in English

. Build and practice more vocabulary

. Encourage students to like English and

realize its importance

1. Study diligently and seriously

2. Be responsible and attentive students
3. Self-study

4. Speak English often

5. Watch TV programs in English

6. Learn through the internet / on-line

Based on Table 7




Table 9 Content of O-NET English Language Test (Grade 9)

63

Sections Parts Topic Item Total

No. Items
1 1 Signs 1-2 2
LANGUAGE USE 2 Question and Answers 3-8 6
and USAGE 3 Dialogues 9-15 7
4 Sentence Completion 16 - 25 5
Total 20
2 1 Vocabulary 21-27 7
READING 2 Reading Comprehension 28-40 13
ABILITY Total 20
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Table 10 Summary of similarities and differences in the contents of IEP & EBP

textbooks

Similarities Differences

A. Included in the O-net English
Language Test (English in Mind 3; My

World of English 3)

Section 1: Language Use and Usage 1. Talking about sport (Section 1 part
1. Wh- questions (part 2) 3)
2. At a party (part 3) 2. Shopping for appliances (Section 1
3. Modal / auxiliary verbs (part 4) part 3)

4. Tenses (part 4) 3. Prepositions (Section 1 part 4)

4. Conjunctions (Section 1 part 4)

Section 2: Reading Ability 5. If - conditional (Section 1 part 4)
1.Vocabulary - Parts of Speech (Part 1) | 6. Recognizing Cause and Effect
2. Stating Main Ideas (Part 2) (Section 1 part 4)
3. Summarizing & Paraphrasing (part 2) | *All these topics are in the MWOE
4. Word Meaning in Context Clues and EIM book but not included in the
(part 2) O-NET English language tests

5. Drawing Conclusions (part 2) Academic Year 2012)

B. Not included in the O-net English
Language Test (English in Mind 3;
My World of English 3)

Sectionl: Language Use and Usage
1. Signs (part 1)
2. Making offers (part 3)

3. Helping someone cross the street

(part 3)
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Table 11 Identifying similarities and differences in the content of IEP and EBP

textbooks (based on the content of O-net English language test)

My World of English Book 3
Orient Black Swan Private Limited,
India (2012)

English in Mind Student's Book 3
(2nd Edition)
Cambridge University Press (2011)

Section 1: Language Use and Usage
Part 1: Signs (n/a)
Part 2: Questions and Answers
- Wh- questions (Unit 1.1)
Part 3: Dialogues
- Talking about sports (Unit 1.1)
- Ataparty (Unit4.1 G)
- Making offers: Helping someone
¢ arry Something (n/a)
- Helping someone cross the street
(n/a)
- Shopping: Buying appliances
(Unit 4.1 B)
Part 4: Sentence Completion
- Prepositions (Unit 2.1)
- Modal / auxiliary verbs (Unit 2.1)
- Conjunctions (n/a)
- If conditional (n/a)
- Tenses (Unit 2.1)
Section 2: Reading Ability
Part 1: Vocabulary (Part 2)
Parts of Speech
- Nouns, Verbs, Adjectives,
Adverbs
Part 2: Reading Comprehension
- Stating Main Ideas (Unit 1.7)

Section 1: Language Use and Usage
Part 1: Signs (n/a)
Part 2: Questions and Answers
- Wh-Questions ( contained in
all units)
Part 3: Dialogues
- Talking about Sports (n/a)
- At a Party (Unit 2)
- Making Offers: Helping
Someone Carry Something (n/a)
- Helping Someone Cross the
Street (n/a)
- Shopping for Appliances (n/a)
Part 4: Sentence Completion
- Prepositions (n/a)
- Modal /Auxiliary Verbs (Unit 5
& 10)
- Conjunctions (Unit 4 & 9)
- If Conditional (Unit 4, 7, 12)
- Tenses (Unit 1, 2, 3, 6)
Section 2: Reading Ability
Part 1: Vocabulary (contained in all
units)
- Parts of Speech
Nouns, Adjectives, Adverbs,
Verbs
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Table 11 Identifying similarities and differences in the content of IEP and EBP

textbooks (based on the content of O-net English language test) (continued)

My World of English Book 3
Orient Black Swan Private Limited,
India (2012)

English in Mind Student's Book 3
(2nd Edition)
Cambridge University Press (2011)

- Summarizing and Paraphrasing
(Unit 1.5)

- Word Meaning in Context Clues
(Part 1)

- Recognizing Cause and Effect
(n/a)

- Drawing conclusions (Unit 1.3)

Part 2: Reading Comprehension

- Stating Main Ideas (in almost all
units)

- Summarizing and Paraphrasing
(Unit 7)

- Word Meaning in Context Clues
(in almost all units)

- Recognizing Cause and Effect
( Unit 10)

- Drawing Conclusions (Unit 11)

Note: n/a or not applicable means the content is not included in the textbook
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Table 12 Grouping data from the interview transcripts - Excellent Students Group

EX.1 EX.2 EX.3
Opinion Opinion Opinion
Basic Knowledge Difficult - understand a - easy test
Not good English little - need more time to
Difficult Importance avoid errors

Diligence - not diligent
Regrets

Importance -not study hard
Preparation

Vocabulary building
Review classes

Teachers - Thai & foreign
Reading materials - don't
like newspaper

Time

Diligence

Additional knowledge
Lack of basic knowledge
Easy

Communication skills -
limited chance to speak
English at school
Difficulty reading words
and sentences

Translation - can't translate
Waste time translating
Interpretation - can't
interpret meaning

Needs

Problems

Moving to other schools
Preparation

Review classes

Practice old tests

Time

2 weeks prior to test
Teachers - Thai & foreign
Understanding
Importance of review
classes

Increase understanding
Opinion

Reasons

Comparison - easier/more
difficult

Waste of time

Uncertainty about answers
Guessing

Problems- don't understand
some words

Difficult to identify main
idea

Insufficient time
Suggestion - increase time

Improvement

- basic knowledge not a
problem
Opportunity

- to communicate in
English
- assistance from parents
Importance

- measures knowledge
level

- entrance to other
schools

- readiness

- confidence
Preparation

- review

- special classes
Teachers - Thai & foreign
Time

- 2 weeks prior to test
Reasons

- know lots of vocab

- sufficient basic
knowledge
Suggestions

- self-practice
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Table 12 Grouping data from the interview transcripts - Excellent Students Group

(continued)

EX.1 EX.2 EX.3
Improving scores - read books - communicate with
Special classes - practice doing old tests | foreigners

Necessity - speak Eng with mother
- going to special Opinion on Reading
classes section
Likes / interests - easy

- reading books, novels

- no problem with
reading and translation
Variety of reading
materials

- novels

- magazines

- newspapers
Needs

- more time to do test

- analyse questions
Improvement /
Suggestions

- prepare more

- go to special classes

- read books

- review more
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Table 13 Grouping data from the interview transcripts - Average Students Group

AV.1 AV.2 AV.3
Opinion Opinion Opinion
-very difficult -difficult test -difficult
-due to lack of basic -need critical thinking Importance

knowledge
Started learning English
-in grade 1
-not understand till grade
5
- tried to be diligent
Importance
-determine proficiency
level
Preparation
-review with friends
-at home/school
Review classes
-Teachers - Thai &
foreign at school
Time / duration
-2 weeks prior to test
-daily
-1 hour a day
Importance of review
-to prepare for the test
Opinion on Eng test
-difficult
- lack of basic knowledge

Comparison

skills
Importance
-entrance to university
Preparation
-review at school
-self-study
Time
- about 1 month to
prepare
Importance of Onet
-important in the future
Comparison
-English difficult
-section | easy
-have already been
studied
-vocab easy
Vocabulary - section 2
-can't translate some

words

-moving to other schools
Preparation
-special classes at school
Duration / time
-2 weeks prior to test
-review in the period
Teachers - Thai & foreign
Importance of preparation
-can help a bit
Reasons
-lack of basic knowledge
-like other subjects more
Opinion
-test a bit difficult
-can't translate
-can't understand
when studying
-play in class
Regrets
-when results are
released
Comparison
-conversation difficulty
(section 1)
-don't know at all (section
2)
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Table 13 Grouping data from the interview transcripts - Average Students Group

(continued)
AV.1 AV.2 AV.3
-dialogues easy -can't translate
-reading difficult -waste of time
Reasons Reason for difficulty of
-chance to speak Eng to reading section
foreign teachers at school -passages difficult
Choice of reading materials Problems
-literature -can't read
-not too serious on -insufficient time
textbooks Influence
-dislike reading -basic knowledge
newspapers -students are not diligent
Difficulty-in translation Suggestions for
-don't know many vocab Improvement
Vocabulary -play less
-can spell but don't know -learn more
meaning -review more
-can remember only 4-5 -be more diligent
words out of 10 - retention
problem Preference
Problems -foreign teachers to Thai
Can read but can't
translate
Time--insufficient
-waste time in translation
Ways to improve Scores
-memorize/practice more
vocab
-no need for special classes




Table 14 Grouping data from the interview transcripts

3|

- Below Average Students

Group
BA.1 BA.2 BA.3
Opinion Opinion Opinion
-difficult -difficult -difficult
-lack of basic knowledge | -don't understand English | Low proficiency level

Importance /usefulness
--entrance to grade 10 in
other schools
Preparation
-sometimes read books
-review classes at school
-study with Thai and
foreign teachers
-understand a little
Time / duration
-2 weeks prior to test
Importance
-tutorial classes outside
help in testing
Opinion on Eng test
~difficult
-lack of basic knowledge
-not good in vocab
Comparison
-section 1 easier
-Q & A part difficult
-not good at speaking
Eng
-section 2 difficult

Importance
-entrance to university
Preparation
-review with subject
teachers
-self-study from internet
Time
-2 weeks prior to test
Understanding lessons
Clarity of explanation
Importance of review
-to get used to the test
Opinion on Eng. test
-some parts easy, some
difficult
Teachers
-Thai & foreign
Comparison -section 1 & 2
-section 1 easy
-about daily life
-studied with foreign
teachers from M.1-3
-section 2(reading
ability)
-difficult

Importance of test
-determine level of
proficiency
Preparation
-review at school
-review outside school
-study with Thai teacher
from Chulalongkorn Univ
Time
-long before the test
-go to special class
since child
Encouragement from
parents
-to study hard
-attend special classes
Importance
-to learn about
instruction
-how to manage the test
Opinion on Eng test
Comparison of 2 sections
-section 1 is OK
-studied with foreign

teachers at ACU
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Table 14 Grouping data from the interview transcripts - Below Average Students

Group (continued)

BA.1

BA.2

BA.3

-due to lack of vocab
Need for Translation
-only key words
-waste time in translation
Time
-insufficient
Ways to improve scores
-read books
-ask teacher to review
-practice doing old tests
Likes/ preferences
-reading a little

-cartoon books

-can't translate words
Not so much into
reading
Vocabulary practice at
school
Not diligent
Problems
-can read words but can't
translate
-lack of vocabulary
-waste time on
translation
Necessity of translation
-need to translate only
some words
Improvement /suggestions
-do something on my
weaknesses
-read more book
-review/practice old tests
-study special class

-study diligently

-can peak Eng a bit
-dialogues easy
Section 2 is hard

-worry about words
-waste time reading &
translating
Vocabulary Building -
how to

-should spell word often

-use songs easy to

remember words

Time

- too short

-waste time reading

Translation

-difficult
-some items need

translation

-short words easy

-long words difficult

Improvement -how to

-study with tutors

-learn more words

-prepare well

-speak English often

-watch TV in Eng
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Table 15 Grouping data from the interview transcripts - Teachers Group

TR.1 TR.2 TR.3

Opinion Information Opinion
Importance Opinion -difficult if not

-measure students' Able to check knowledge | understand
proficiency level Evaluate learning -easy if understand
Policy Importance Importance

- from MOE/school/distric -MOE policy -measure knowledge of
office -determine quality Eng
Preparation -proficiency level -measure proficiency

-analyze curriculum
-teach based on curriculum
content
-prepare students' basic
knowledge
Time structure
-English for 5 periods a
week
Review in respective classes|
Intensive review prior to
actual test
Duration / time
-review daily / 1 period
Opinion on Eng. test
-section 1 review based on
indicators
-confident students can
do this -section 2
-problems

-students’ dislike reading

-vocab problem

-Students' progress
Seriousness
- only some
Preparation
-required daily
Strategies
-read a lot
-read newspapers
-study every night (study
habits)
-go to special classes
-assistance from teachers
-helpful for diligent
students
Opinion on Onet test
-not too difficult
-basic knowledge
Translation
-important for some words

-short passages

level
Ways to prepare
-review previous test
-get used to instructions
-revievy in class
Effective strategies
Curriculum
Give more time to
understand
Opinion on Eng test
-not really difficult
Comparison
-section 1 easier
-section 2qiute difficult
Due to problems in
-vocab
-reading
Problems
-vocab

-fear of English

-don't see its importance
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Table 15 Grouping data from the interview transcripts - Teachers Group (continued)

TR.1

TR.2

TR.3

Vocabulary building

-teachers help students
practice vocabulary

-use vocab book
Problems

-students no concentration

-can't translate

-distracted

-lack of basic knowledge
Effects / consequences

-direct effect on Onet
scores

-no t so on students
themselves

-only if they move to new
school
Students compliance to
school/ gov't policy
Complete M.3 level
regardless of scores from O-
net
Improvement /suggestions

-give importance to
English

-schools hire qualified and
experienced teachers

-provide basic knowledge

-unity in preparing students|

Problems
-reading ability
-vocabulary

Time is OK

Improvement of scores
-study diligently
-practice doing old tests
-study seriously
-may take special class
-be responsible students
-spell & study more

vocab

Encouragement
Translation
-necessary to
understand the tet
-passages as homework
to translate
Based on curriculum
ASEAN
Interested
Lack of basic knowledge
Tend to forget
Improving scores
-encourage them to like
English
-use old test to review
students
-teach them how to read
-acquisition of reading
skills
-phonetics
Reason for low scores
-guessing
Attend special classes
Pay attention / be
attentive
Set rules but quite
difficult
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Interview Questions for Students

Objective: To explore the students' problems in taking the O-NET English language
tests

Part 1: General Opinion on O-NET Tests

1. What can you say about O-NET Tests? Why do you think so?

2. How important is the O-NET Test for you? Why?
Part 2: Test Preparation

1. How did you prepare for the O-NET Tests?

2. How long did it take for you to prepare for the O-NET Tests?

3. How important is it for you to prepare for the O-NET English language
test?
Part 3: The English language O-NET Tests

1. What is your opinion about the O-NET English language tests?

2. What do you think about the “Language Use and Usage Section” of the
O-NET English language test?

3. What do you think about the “Reading Ability Section” of the O-NET
English language test?

4. Which part of the O-NET English language test did you find easy? Why?

5. Which part of the O-NET English language test did you find difficult?
Why?

6. What technical problems did you have at the time of taking the O-NET
English language tests?
Part 4: Follow-up

1. In what way do you think you can improve your scores for M.6 O-NET

English language test?
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Interview Questions for Teachers

Objective: To explore the students' problems in taking the O-NET English language
tests

Part 1: General Opinion on O-NET Tests

1. What can you say about O-NET Tests? Why do you think so?

2. How important is the O-NET Test result in terms of students’ academic
performance?
Part 2: Test Preparation

1. How did you, as the “head of the academic department / the head of the
foreign languages department / the teacher of English subject” prepare your students
for the O-NET Tests?

2. What kind of strategies did you employ in preparing students for the
O-NET Tests?

3. How effective were the strategies for the students in taking the O-NET
English language tests?
Part 3: The O-NET English Language Tests

1. What is your opinion about the O-NET English language tests?

2. What do you think about the “Language Use and Usage Section” of the
O-NET English language test?

3. What do you think about the “Reading Ability Section” of the O-NET
English language test?

4. In your opinion what technical problems did students have in taking the
O-NET English language tests?

5. How do these problems affect the scores of students in the O-NET
English language tests?
Part 4: Follow-up

1. In what way do you think O-NET test scores of the students in M.6 be

improved?
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APPENDIX D
SAMPLE TRANSCRIBED INTERVIEW DATA OF EXCELLENT
STUDENT NO.1 (EX.1)
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Sample Transcribed Interview Data of Excellent Student No. 1 (EX.1)
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Sample Transcribed Interview Data of Teacher No. 1 (TR.1)
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Consent to Participate in Research

Research Topic:

Exploration of the Students' Problems in Taking O-NET English Language
Tests: A Case Study of Assumption College Ubonratchathani Grade 10 Students

Researcher: Arlene Inthisen  Tel. No. 085-4956002 Email: raktuaeng@gmail.com

Sponsor:

The Academic Department of Assumption College Ubonratchathani has
given approval for this research project. For information on your rights as research

subject, contact Ms. Sirion Thong-om at 045-284444 ext. 401

Introduction:

You are invited to consider participating in this research study. We will be
exploring the problems that grade 10 students at Assumption College Ubonratchathani
(ACU) have in taking the O-NET English language Tests in academic year 2012.

If you decide to participate please sign and date the last line of this form.

Explanation of the Study:

We will be finding out the problems that grade 10 students at ACU have in
taking the O-NET English language tests. In this regard, you will be invited to take
part in an interview. You will be interviewed once using an open-ended type of
interview questions which will be recorded and transcribed for further use in data

analysis.

Confidentiality:
All of the collected information will be confidential and will only be used
for research purposes. This means that your identity will be anonymous, in other

words, no one besides the researcher will know your name. Whenever data from this
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study are published, your name will not be used. This data will be stored on a

computer and only the researcher will have access to it.

Your participation:

Participating in this study is strictly voluntary. Your decision to participate
will in no way affect your grade. If at any point you change your mind and no longer
want to participate, you can tell your teacher. You will not be paid for participating in
this study. If you have any questions about the research you can contact the researcher
at the above contact information or in person at the ACU Intensive English Program

staff room.

Participant's Statement:

I have fully explained this study to the student. I have discussed the

activities and have answered all of the questions that the student asked.

Signature of Researcher

Date

Learner's Consent:

[ have read the information provided in this Informed Consent Form. All my
questions were answered to my satisfaction. I voluntarily agree to participate in this

study.

Learner's Signature

Date
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Content of O-NET English Language Test - Matayom 3

(Grade 9) Level

Section 1: Language Use and Usage

Part 1:
Part 2:

Part 3:

Part 4:

Signs
Questions and Answers
- Wh-Questions

Dialogues

Talking about Sports

At a Party

Making Offers: Helping Someone Carry Something

Helping Someone Cross the Street

Shopping for Appliances

Sentence Completion

Prepositions

Auxiliary Verbs

Conjunctions

If Conditional

Tenses

Section 2: Reading Ability

Part 1:

Part 2:

Vocabulary
- Parts of Speech
Nouns, Adjectives, Adverbs, Verbs
Reading Comprehension
- Stating Main Ideas

Summarizing and Paraphrasing

Word Meaning in Context Clues

Recognizing Cause and Effect

Drawing Conclusions
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